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Background: Islamic Education in Indonesian secondary schools faces
persistent challenges in engaging students beyond rote memorization,
particularly in the affective and contextual dimensions of religious
learning. Project-based leamning using multimedia offers a promising yet
underexplored pedagogicalalternative. Objective: This study examines the
effectof a short film project-based learning model on students' mastery of
Islamic Education material at a vocational high school in Jepara, Central
Java.Methodology: A quantitative survey was conducted among 80 grade
XI students, drawn from a population of 385 usingthe Slovin formula (10%
margin of error). Data were collected via structured questionnaires
distributed through Google Forms and analyzed using simple linear
regression in SPSS 23, preceded by validity, reliability, normality,
heteroscedasticity, and linearity tests. Results: The regression equation Y
=5.020+ 0.856X was statistically significant (p = 0.000), with an R Square
of 0.508, indicating that the short film project-based learning model
explained 50.8% of the variance in material mastery. Conclusion: Short
film project-based learning significantly enhances students' mastery of
Islamic Education content by integrating cognitive, affective, and
psychomotor engagement. Implications: These findings support the
integration of creative multimedia projects into Islamic Education curricula
to foster student-centered, experiential learning aligned with 21st-century
pedagogical demands.

This is an open-access article under the CC-BY license.

1. Introduction

Twenty-first-century education demands that educators cultivate competencies spanning students'
cognitive, affective, and contextual dimensions. Skills such as collaboration, entrepreneurship,
critical thinking, and creativity have become central to contemporary curricular frameworks [1].
Within this broader shift, Islamic Education (Pendidikan Agama Islam, hereafter PAI) occupies a
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distinctive position: it must transmit doctrinal knowledge while simultaneously shaping students'
moral character and religious disposition [2]. The affective domain, which governs the formation of
attitudes, values, and commendable behavior in school, family, and community settings, is integral
to this mission [3].

Conventional approaches to PAI instruction have drawn sustained criticism for their reliance on
teacher-centered, text-heavy delivery that privileges memorization over experiential engagement [4],
[5]. Such methods frequently fail to stimulate students' creativity and motivation, leaving the affective
and psychomotor dimensions of religious learning underaddressed [6]. A growing body of literature
has documented the potential of digital technologies to revitalize Islamic Education delivery, yet
systematic evidence linking specific technology-mediated pedagogies to measurable learning
outcomes remains sparse [7], [8].

Project-based learning (PjBL), which emphasizes real-world problem solving and student-
centered inquiry, has emerged as a promising instructional model for bridging this gap [9]. Meta-
analytic evidence indicates that PjBL yields a medium-to-large overall effect (d =0.71) on academic
achievement compared with conventional instruction, with positive effects extending to learning
motivation (SMD = 0.401), interest (SMD = 0.713), and attitudinal outcomes (SMD = 0.536) [10].
Several studies have demonstrated that PjBL increases conceptual understanding [11], strengthens
student engagement [12], and promotes collaborative, reflective learning [13]. When PjBL is
combined with audiovisual media, the resulting integration activates both verbal and visual cognitive
channels simultaneously, consistent with Mayer's Cognitive Theory of Multimedia Learning [ 14],
[15].

Despite this growing evidence base, the application of short films as a project-based modality
within PAI remains conspicuously underexplored. While studies have examined digital storytelling
[16] and video production in general education [17], comprehensive reviews of video-based leaming
research confirm that student-produced video projects, as distinct from instructor-produced videos,
constitute a minority of the empirical literature [ 1 8]. The intersection of student-produced short films
and Islamic Education is narrower still, creating both a practical and a scholarly gap that this study
addresses.

This study examines how a short film project implemented at State Vocational High School
(SMK Negeri) 3 Jepara provides students with opportunities to collaborate, explore information about
PAI material, and produce creative works that foster religious understanding and practical skills
simultaneously. The contribution of this research is twofold: first, it offers quantitative evidence on
the effect of short film PjBL specifically on PAI material mastery, an outcome category
underrepresented in the existing PjJBL-PALI literature; second, it situates this evidence within an
integrated theoretical framework linking constructivism, multimedia learning, self-determination
theory, and social cognitive theory.

SMK Negeri 3 Jepara wasselected as theresearch site because itis among the highest-performing
vocational schools in the Jepara district, with an institutional mission emphasizing character values
and religious education. The school had implemented the short film PjBL model in its PAI curriculum
during the 2024/2025 academic year, providing a naturalistic setting for investigating the model's
effect on material mastery.

2. Method

This research employed a quantitative survey design, collecting data from a sample of the population
through structured questionnaires [19]. The study was designed to objectively measure the effect of
a short film project-based learning model (independent variable X) on students' mastery of Islamic
Education material (dependent variable Y).
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The target population comprised all 385 grade XI students at SMK Negeri 3 Jepara in the
2024/2025 academic year who had participated in PAI instruction using the short film PjBL model.
Table 1 presents the distribution of students across classes.

Table 1. Data on Grade XI Students at State Vocational High School 3 Jepara

Class Number of Students
XI AKL 1 36
XI AKL 2 34
XI AKL 3 36
XI AKL 4 33
XIMP 1 35
XIMP 2 35
XITKJ 1 36
XITKJ 2 35
XI BISDIG 1 35
XI BISDIG 2 35
XI PSPT 35
Total 385

To optimize cost and time efficiency, the Slovin formula with a 10% margin of error was applied
to determine the minimum sample size. The calculation yielded a minimum of 79.35, rounded up to
80 respondents, who were selected through simple random sampling using Microsoft Excel.

Data were collected through three instruments: questionnaires, documentation, and semi-
structured interviews. The primary instrument consisted of 27 closed-ended statements using a five-
point Likert scale (strongly agree to strongly disagree), with 14 items measuring the independent
variable (short film PjBL model)and 13 items measuring the dependent variable (material mastery).
Questionnaires were distributed via Google Forms.

Simple linear regression was employed to determine the extent to which variance in the
dependent variable could be explained by the independent variable [ 19]. Prior to regression analysis,
the data were subjected to prerequisite tests: validity (Pearson Product Moment Correlation),
reliability (Cronbach's Alpha), normality (Kolmogorov-Smirnov), heteroscedasticity (scatterplot),
and linearity. All statistical analyses were conducted using SPSS version 23.

3. Results and Discussion
3.1. Research Results
3.2. Validity Test

The statistical data derived from the questionnaires completed by the 80 respondents were first
subjected to validity testing. Tables 2 and 3 present the validity test results for variables X and Y,
respectively.

Table 2. Results of the Validity Test for variable X (Short film project-based learning

model)
r table L
Item r count 0.05:n=03610 Criteria

1 0,430 0.3610 Valid
2 0,552 0.3610 Valid
3 0,496 0.3610 Valid
4 0,732 0.3610 Valid
5 0,562 0.3610 Valid
6 0,745 0.3610 Valid
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7 0,550 0.3610 Valid
8 0,772 0.3610 Valid
9 0,808 0.3610 Valid
10 0,435 0.3610 Valid
11 0,655 0.3610 Valid
12 0,762 0.3610 Valid
13 0,604 0.3610 Valid
14 0,371 0.3610 Valid

Table 3. Results of the validity test for variable Y (mastery of material)

r table .
Item r count 0.05:n=0.3610 Criteria
1 0,513 0.3610 Valid
2 0,645 0.3610 Valid
3 0,594 0.3610 Valid
4 0,611 0.3610 Valid
5 0,414 0.3610 Valid
6 0,615 0.3610 Valid
7 0,544 0.3610 Valid
8 0,194 0.3610 Invalid
9 0,466 0.3610 Valid
10 0,778 0.3610 Valid
11 0,703 0.3610 Valid
12 0,673 0.3610 Valid
13 0,723 0.3610 Valid
14 0,611 0.3610 Valid

Using Pearson's Product Moment Correlation, all 14 statement items for variable X yielded r-
calculated values exceeding the r-table threshold (0.2199 atn = 80, alpha =0.05), confirming their
validity. For variable Y, 13 of 14 items were valid; item 8 (r-calculated = 0.117) fell below the
threshold and was excluded from subsequent analysis.

3.2.1. Reliability Test

The reliability test assessed instrument consistency using Cronbach's Alpha. An instrument is
considered reliable when its Cronbach's Alpha exceeds the r-table value.

Table 4. Reliability Test Results

Variable Cronbach’s Alpha Criteria

Short film-based learning 0,869 Reliable
model

Mastery of material 0,861 Reliable

The Cronbach's Alpha values were 0.869 for variable X and 0.861 for variable Y, both exceeding
the r-table threshold of 0.2199. These values indicate high internal consistency, confirming that both
instruments are reliable for measuring the intended constructs.

3.2.2. Normality Test

Data normality was tested using the Kolmogorov-Smirnov test, with the criterion that data are
normally distributed when the significance value exceeds 0.05.
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Table 5. Normality Test Results

One-Sample Kolmogorov- One-Sample Kolmogorov- One-Sample Kolmogorov-
Smirnov Test Smirnov Test Smirnov Test

Unstandardized Residual

N N 80
Normal Parametersa,b Mean ,0000000
Normal Parametersa,b Std. Deviation 4,04210530
Most Extreme Differences Absolute ,096
Most Extreme Differences Positive ,096
Most Extreme Differences Negative -,057
Test Statistic Test Statistic ,096
Asymp. Sig. (2-tailed) Asymp. Sig. (2-tailed) ,066¢

a. Test distributionis Normal. a. Test distributionis Normal. a. Test distribution is Normal.

b. Calculated from data. b. Calculated from data. b. Calculated from data.
c. Lilliefors Significance c. Lilliefors Significance c. Lilliefors Significance
Correction. Correction. Correction.

The Kolmogorov-Smirnov test yielded a significance value of 0.066, exceeding the alpha
threshold of 0.05. This confirms that the residual distribution is normal, satisfying the normality
assumption required for simple linear regression analysis.

3.23. Heteroscedasticity Test

The heteroscedasticity test was conducted using a scatterplot of standardized residuals against
predicted values. The resulting plot (Figure 1) shows that data points are randomly dispersed above
and below the zero line on the Y-axis, with no discernible systematic pattern. This indicates that the
regression model satisfies the homoscedasticity assumption.
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Fig. 1. Heteroscedasticity Test Results

3.24. Linearity Test

The linearity test assessed whether the relationship between variables X and Y follows a linear
pattern. A significant linear relationship is indicated when the deviation from linearity ratio exceeds
the alpha value (0.05).

g%'u“;,gfs df Mean Square F Sig
(Combined) 1520,402 18 84,467 4,673 ,000
Between Groups Linearity 1332,237 1 1332,237 73,705 ,000
PENGUASAAN MATERI * iati i i
PROYEK FILM PENDEK Deviation from Linearity 188,165 17 11,069 612 869
Within Groups 1102,585 61 18,075
Total 2622988 79

Fig. 2. Linearity Test Results

The linearity test confirmed a significant linear relationship between the short film PjBL model
and material mastery, validating the use of a linear regression model for hypothesis testing.

3.2.5. Simple Linear Regression Test
After all prerequisite assumptions were satisfied, a partial hypothesis test (t-test) was conducted.
The hypotheses were formulated as follows:

HO: There is no effect of using a short film project-based learning model (X) on mastery of the
material (Y).

Ha: There is an effect of using a short film project-based learning model (X) on mastery of the
material (Y).

The decision criterion is as follows: if the significance value is less than 0.05, the null hypothesis
is rejected, indicating a significant effect; if it is equal to or greater than 0.05, the null hypothesis is
accepted.
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Table 6. Simple Linear Regression Test Results

Coefficientsa Coefficientsa Coefficientsa
Model Model Unstandardized Unstandardized Standardized
Coefficients Coefficients Coefficients
Model Model B Std. Error Beta
1 (Constant) 5,020 4,699
1 PROYEK FILM ,856 ,095 ,713

PENDEK

The regression output yielded a constant of 5.020 and a regression coefficient of 0.856, producing
the following equation:

Y =5.020 + 0.856X

The constant of 5.020 indicates that when the short film PjBL variable (X) equals zero, the predicted
material mastery score (Y) is 5.020. The regression coefficient of 0.856 indicates that each one-unit
increase in the PjBL variable corresponds to a 0.856-unit increase in material mastery. The
significance value of 0.000 (p <0.05) confirms that this effect is statistically significant, leading to
the rejection of HO.

Table 7. Results of the Level of Influence Between Variables

Model Summary
Model R Square Adjusted R Square Std. Error of the Estimate
1 ,508 ,502 4,06793

The coefficient of determination (R Square) of 0.508 indicates that 50.8% of the variance in
material mastery is explained by the short film PjBL model. The remaining 49.2% is attributable to
factors beyond the scope of this study, such as prior knowledge, family environment, individual
learning styles, and teacher instructional quality.

3.3. Discussion

The results of this study, which show a positive and significant effect of using the short film
project-based learning model on the mastery of Islamic Education material at State Vocational High
School 3 Jepara, can be understood more deeply through the lens of various relevant learning and
educational psychology theories. First, when linked to the constructivism theory developed by Jean
Piaget and Lev Vygotsky, learning is considered most effective when students are not only passive
recipients but also play an active role in constructing knowledge through concrete experiences and
social interactions [20], [21]. In the context of the short film project-based learning model, students
are directly involvedin the creative process, fromplanning and scriptwriting to film production, which
requires them to integrate their understanding of Islamic concepts into visual and narrative works.
This aligns with the concept of "learning by doing," which emphasises the importance of practical
involvement in internalising material [20]. Vygotsky even added that optimal cognitive development
occurs within the Zone of Proximal Development (ZPD), where students can achieve a higher level
of understanding with the help of scaffolding from teachers or peers [21]. In this short film project,
teachers act as facilitators, providing adequate support to help students overcome the challenges they
face during the production process, ensuring their understanding of the material is not only superficial
but also truly deep and applicable.
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The positive and significant effect of the short film PjBL model on PAI material mastery (R
Square=0.508, p=0.000) can beinterpreted through several complementary theoretical lenses. From
a constructivist perspective, Piaget and Vygotsky posit that learning is most effective when students
actively construct knowledge through concrete experience and social interaction rather than passively
receiving transmitted information [20], [21]. In the short film project, students are directly involved
in a creative cycle spanning planning, scriptwriting, and film production, requiring them to integrate
theirunderstanding of Islamic concepts into visual and narrative outputs. This aligns with the principle
of "learning by doing," which foregrounds practical involvement as the mechanism for intemalizing
abstract content [22]. Vygotsky's Zone of Proximal Development (ZPD) is particularly relevant here:
teachers function as facilitators who provide calibrated scaffolding during the production process,
enabling students to attain higher levels of understanding than they could achieve independently [23].

The short film PjBL model also aligns with 21st-century learning frameworks that emphasize
student-centered instruction and the development of critical thinking, creativity, communication, and
collaboration [24]. During the filmmaking process, students exercise critical judgment in selecting
and synthesizing PAI content, creative skill in designing visual narratives, communicative competence
within the production team, and collaborative capacity in completing the project [25]. These
observations are consistent with prior findings that PjBL increases overall student engagement and
strengthens problem-solving abilities [ 14], [26]. The motivational dimension can be further explained
through Deciand Ryan's Self-Determination Theory (SDT): intrinsic motivation arises when students'
psychological needs for competence, autonomy, and relatedness are met [27]. The short film project
satisfies all three needs, as students experience competence upon completing project milestones,
autonomy in determining creative direction, and relatedness through collaborative group work [28].

From the perspective of instructional media, Mayer's Cognitive Theory of Multimedia Leaming
provides a strong explanatory framework for the observed effect. Drawing on more than 200
experimental studies, Mayer and colleagues have identified 15 principles governing how leamers
process words and graphics through dual cognitive channels with limited capacity [15]. Short films
function as an integrated multimedia medium combining images, sound, and text, engaging verbal
and visual processing channels simultaneously [29]. This dual-channel activation is particularly
valuable in PAI, where traditionally text-heavy and abstract material can be contextualized in
concrete, emotionally resonant audiovisual form. Recent research on emotional design in multimedia
learning confirms that depicting key elements with positive affective features enhances both
engagement and retention [30], a mechanism that operates naturally when students produce films
dramatizing Islamic values they personally find meaningful.

Bandura's social cognitive theory adds a further explanatory layer: learning occurs through
observation and modeling, and student-produced short films serve as modeling tools that allow peers
to learn from visual representations of religious values within a broader social context [31], [32], [33].
The experiential learning cycle described by Kolb [34], [35] is also enacted through the short film
project, where concrete experience (film production), reflective observation (reviewing footage),
abstract conceptualization (synthesizing Islamic concepts), and active experimentation (editing and
revision) form an integrated learning sequence.

These findings contribute to a growing body of evidence on digital technology integration in
Islamic Education. A recent systematic review of Scopus-indexed publications on digital
transformation in Islamic religious education (2010-2025) identified a marked increase in scholarship
following the COVID-19 pandemic, with mobile learning, digital learning media, and learning
management systems emerging as dominant themes [8]. The present study extends this literature by
demonstrating that student-centered, production-oriented digital projects can yield measurable
learning gains in PAI, consistent with findings fromresearch ondigital learning ecosystems in Islamic
Education [7] and meta-analytic evidence that PjBL generates substantial positive effects on both
cognitive achievement and affective attitudes [ 10]. Research on affective-domain learning objectives
through PjBL further corroborates that project-based modalities simultaneously develop cognitive,
emotional, and behavioral competencies [36].
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The effectiveness of this model, however, remains context-bound. The findings are limited to a
single vocational high school in Jepara, and the cross-sectional survey design precludes causal
inference in the strict experimental sense. The R Square of 0.508, while substantial, indicates that
nearly half of the variance in material mastery is determined by factors external to the PjBL model.
Replication across schools at different educational levels, in diverse socio-cultural settings, and with
experimental or quasi-experimental designs would strengthen the generalizability of these findings.

As a practical implication, teachers can adopt this model as an instructional innovation that
integrates technology, creativity, and religious values within PAI. Curriculum developers may
consider incorporating creative project-based approaches, including short film production, into PAI
curriculum design to align instruction with the pedagogical expectations of a generation raised on
visual media. Future research should investigate the moderating roles of teacher digital competence,
institutional technological infrastructure, and student motivation profiles in shaping the effectiveness
of this model.

4. Conclusion

This study provides quantitative evidence that the short film project-based learning model has a
positive and significant effect on students' mastery of Islamic Education material at SMK Negeri 3
Jepara. The regression equation Y =5.020 + 0.856 X (p =0.000) and an R Square of 0.508 indicate
that the model explains approximately half of the variance in material mastery. Theoretically, the
observed effect is well accounted for by the convergence of constructivist learning principles,
multimedia cognition, self-determination theory, and experiential learning theory, each of which is
operationalized through the filmmaking process. The remaining unexplained variance underscores the
multifactorial nature of learning outcomes in religious education and signals pro ductive directions for
future multivariate investigations. These findings add to the emerging evidence base on technology-
mediated pedagogies in Islamic Education and support the call for curriculum designers to integrate
creative, student-centered digital projects into PAI instruction.

Author Contribution: The first author contributes tothe first draft ofthe article, while the otherauthors improve
the existing content. All authors have read and approved the final paper.

Acknowledgment: Not related.
Conflicts of Interest: The authors declare no conflict of interest.

Declaration of Generative Al: The authorsused generative artificialintelligence solely to assist with language
refinement, grammar correction, and improving the clarity of the manuscript during the writing process. All
research design, data collection, statistical analysis, interpretation of findings, and conclusions were conducted
independently by the authors. The authors carefully reviewed, verified, and take full responsibility for the final
content of this manuscript.

References

[1] S. Alainati, “The Role of Educational Systems in Developing the Twenty-First Century Skills:
Perspectives and Initiatives of Gulf Cooperation Council Countries,” IOSR J. Bus. Manag., vol. 26,
no. 1, pp. 44-57, 2024, doi: https://doi.org/10.9790/487X-2601034457.

[2] E. Paputungan and F. Paputungan, “The Role and Function of Affective approaches in learning,”
J. Educ. Cult., vol. 3, no. 1, pp. 57-65, 2023, doi: https://doi.org/10.47918 /jeac.v3i1.1136.

[3] M. L. Potgieter, C. Filmalter, and C. Maree, “Teaching, learning and assessment of the affective
domain of undergraduate students: A scoping review,” Nurse Educ. Pract.,vol. 86, p. 104417, Jul.
2025, doi: https://doi.org/10.1016/j.nepr.2025.104417.

[4] Hadi, Muhammad, and A. J. Al Idrus, “Inovasi Kurikulum Pai: Harapan Dan Realita Di Era Digital
Pada Sekolah Menengah [Islamic Education Curriculum Innovation: Expectations and Realities
in the Digital Era in Secondary Schools],” J. [Im. Pendidik. Citra Bakti,vol. 12, no. 1, pp. 217-229,

366


https://doi.org/10.9790/487X-2601034457
https://doi.org/10.47918/jeac.v3i1.1136
https://doi.org/10.1016/j.nepr.2025.104417

ISSN 2775-2658 SUHUP

(5]

(6]

(7]

(8]

[9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

(18]

2025, doi: https://doi.org/10.38048 /jipcb.v12i1.4933.

E. N. Mistiawati, N. L. Inayati, M. I. Valarthodi, and L. Irshad, “Teacher Competency in Applying
Assessment for Islamic Education Learning in the Digitalisation,” Suhuf, vol. 37, no. 1, pp. 151-
160, May 2025, doi: https://doi.org/10.23917 /suhuf.v37i1.8644.

P. Partono and M. Z. Syarofi, “Meningkatkan Mutu Pendidikan Agama Islam melalui Implementasi
Behaviour Modification Approach [Meningkatkan Mutu Pendidikan Agama Islam melalui
Implementasi Behaviour Modification Approach],” Tapis J. Penelit. Ilm., vol. 7, no. 1, p. 82, Jun.
2023, doi: https://doi.org/10.32332 /tapis.v7i1.5392.

F. Janah, M. Salehudin, and S. R. Ramlan, “Digital Learning Ecosystems and Learning Outcomes in
Islamic Education: The Role of Mobile Learning, Digital Resources, and Instructional Models,”
Dirasah Int. ]. Islam. Stud., vol. 4, no. 1, pp. 160-175, Jul. 2026, doi:
https://doi.org/10.59373 /drs.v4i1.94.

K. Ka'anto, “Digital Transformation in Islamic Religious Education: A Systematic Literature
Review of Scopus-Indexed Publications (2010-2025),” J. Eval. dan Pembelajaran, vol. 8, no. 1, pp.
66-77, Mar. 2026, doi: https://doi.org/10.5264 7 /jep.v8i1.491.

E. Wahyuni and F. Fitriana, “Implementasi Model Pembelajaran Project Based Learning (Pjbl)
Dalam Meningkatkan Hasil Belajar Peserta Didik Pada Mata Pelajaran Pendidikan Agama Islam
Smp Negeri 7 Kota Tangerang [Implementing the Project-Based Learning (PjBL) Model to
Enhance Student Le,” J. Kaji. Islam dan Pendidik. Tadarus Tarbawy, vol. 3, no. 1, pp. 320-327, Mar.
2021, doi: https://doi.org/10.31000 /jkip.v3i1l.4262.

L. Zhang and Y. Ma, “A study of the impact of project-based learning on student learning effects:
a meta-analysis study,” Front. Psychol., vol. 14, p. 1202728, Jul. 2023, doi:
https://doi.org/10.3389 /fpsyg.2023.1202728.

N. W. AL, R. T. Mangesa, A. Arfandi, S. Supriadi, and A. M. Mappalotteng, “Efektivitas Penerapan
Model Project Based Learning Terhadap Motivasi dan Kemampuan Pemahaman Konsep Siswa
Sekolah Menengah Kejuruan [Effectiveness of Project-Based Learning in Enhancing Motivation
and Conceptual Understanding among Vocational High School ,” UNM J. Technol. Vocat., vol. 7, no.
1, p. 45, Feb. 2023, doi: https://doi.org/10.26858 /ujtv.v7i1.38183.

S. Samsiadi and R. Romelah, “Model Project Based Learning (PjBL) Dalam Pembelajaran Pai Di
Smk Negeri 1 Berau Kaltim [The Project-Based Learning (PjBL) Model for Islamic Education at
SMK Negeri 1 Berau, East Kalimantan],” Res. Dev. J. Educ., vol. 8, no. 1, p. 363, Apr. 2022, doi:
https://doi.org/10.30998 /rdje.v8i1.12993.

J. Taliak, T. Al Farisi, R. A. Sinta, A. Aziz, and N. L. Fauziyah, “Evaluasi efektivitas metode
pembelajaran berbasis proyek dalam mengembangkan kreativitas siswa [Assessing the
Effectiveness of Project-Based Learning in Enhancing Student Creativity],” J. Educ. Res.,vol. 5, no.
1, pp. 583-589, Feb. 2024, doi: https://doi.org/10.37985/jer.v5i1.876.

Y. B. Mokalu, M. Paat, L. ]. Polii, . S. Akbar, and M. A. Kuron, “Pengembangan model project-based
learning berbasis pembuatan film untuk meningkatkan literasi mahasiswa pada mata kuliah
Bahasa Indonesia Keilmuan [Developing a Film-Based Project Learning Model to Enhance
Student Literacy in the Scientific Indonesian Language Course],” SOSCIED, vol. 7, no. 2, pp. 760-
769, 2024, doi: https://doi.org/10.32531/JSOSCIED.V712.879.

R.E. Mayer, “The Past, Present, and Future of the Cognitive Theory of Multimedia Learning,” Educ.
Psychol. Rev., vol. 36, no. 1, p. 8, Mar. 2024, doi: https://doi.org/10.1007 /s10648-023-09842-1.

Ardani and Prospery Mwansa Mwila, “Islamic Education through the Digital Storytelling Method
in Islamic Date Learning: (Classical Narrative Revitalization Study for the Millennial
Generation),” Permata ]. Pendidik. Agama Islam, vol. 6, no. 1, pp. 64-72, Jun. 2025, doi:
https://doi.org/10.47453 /permata.v6i2.3275.

R. D. P. Johar, A. Satrial, S. Yulia, and K. M. Alouzi, “Contextualizing Figh al-Munakahat through
Short Filmmaking: A Legal Constructivist Approach,” Int. J. Islam. Stud. High. Educ., vol. 4, no. 2,
pp. 125-138, 2025, doi: https://doi.org/10.24036 /insight.v4i2.228.

E.Navarrete, A. Nehring, S. Schanze, R. Ewerth, and A. Hoppe, “A Closer Look into Recent Video-

367


https://doi.org/10.38048/jipcb.v12i1.4933
https://doi.org/10.23917/suhuf.v37i1.8644
https://doi.org/10.32332/tapis.v7i1.5392
https://doi.org/10.59373/drs.v4i1.94
https://doi.org/10.52647/jep.v8i1.491
https://doi.org/10.31000/jkip.v3i1.4262
https://doi.org/10.3389/fpsyg.2023.1202728
https://doi.org/10.26858/ujtv.v7i1.38183
https://doi.org/10.30998/rdje.v8i1.12993
https://doi.org/10.37985/jer.v5i1.876
https://doi.org/10.32531/JSOSCIED.V7I2.879
https://doi.org/10.1007/s10648-023-09842-1
https://doi.org/10.47453/permata.v6i2.3275
https://doi.org/10.24036/insight.v4i2.228

ISSN 2775-2658 SUHUP

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

based Learning Research: A Comprehensive Review of Video Characteristics, Tools,
Technologies, and Learning Effectiveness,” Int.J. Artif. Intell. Educ., vol. 35, no. 4, pp. 1631-1694,
Dec. 2025, doi: https://doi.org/10.1007/s40593-025-00481-x.

I. Santoso, H. Madiistriyatno, and A. Rachmatullah, Metodologi Penelitian Kuantitatif. Indigo
Media, 2021. [Online]. Available: https://books.google.co.id/books?id=bRFTEAAAQBA]

Syuhud and A. Farid, “Aktualisasi Teori Belajar Kognitif Dalam Pendidikan Agama Islam Pada
Kurikulum Merdeka: Tinjauan Konseptual Dan Implikatif [Actualizing Cognitive Learning Theory
in Islamic Education under the Independent Curriculum: A Conceptual and Implicative
Analysis],” AL-ADABIYAH ]. Pendidik. Agama Islam, vol. 5, no. 2, pp. 112-125, Aug. 2024, doi:
https://doi.org/10.35719 /adabiyah.v5i2.92 3.

B. Bustomi, I. Sukardi, and M. Astuti, “Pemikiran konstruktivisme dalam teori pendidikan kognitif
jean piaget dan lev vygotsky [Constructivist Perspectives inthe Cognitive Educational Theories
ofJean Piaget and Lev Vygotsky],”J. Rev. Pendidik. Dan Pengajaran, vol.7,no. 4, pp. 16376-16383,
2024, [Online]. Available: https://share.google/yFrF5y XFpD 2cu6jvR

B. Tohari and A. Rahman, “Konstruktivisme Lev Semonovich Vygotsky dan Jerome Bruner: Model
pembelajaran aktif dalam pengembangan kemampuan kognitif anak [Lev Semyonovich
Vygotsky’s and Jerome Bruner’s Constructivism: An Active Learning Model for Developing
Children’s Cognitive Abi,” Nusant. J. Pendidik. Indones., vol. 4, no. 1, pp. 209-228, Jan. 2024, doi:
https://doi.org/10.14421 /njpi.2024.v4i1-13.

S. Etnawati, “Implementasi Teori Vygotsky Terhadap Perkembangan Bahasa Anak Usia Dini [The
Application of Vygotsky’s Theory to Early Childhood Language Development],” J. Pendidik., vol.
22, no. 2, pp. 130-138, Jan. 2022, doi: https://doi.org/10.52850/jpn.v22i2.3824.

L. N. Khasanah, M. N. R. Maksum, and N. N. B. Zahid, “The Implementation of Project-Based
Learning to Enhance Collaborative Skills in Senior High School,” Suhuf, vol. 37, no. 1, pp. 113-
122, May 2025, doi: https://doi.org/10.23917 /suhuf.v37i1.10189.

L. K. Sari, Z. Hartati, Y. Khalfiah, and Y. Halid, “Effective Pedagogical Approaches in Fostering
Student Responsibility: A Qualitative Study at an Islamic Boarding School in Indonesia,” Suhuf,
vol. 37, no. 1, pp. 161-170, May 2025, doi: https://doi.org/10.23917 /suhuf.v37i1.10123.

A. Fauzi, U. Ruswandi, A. Suhartini, and A. Nursobah, “Project-Based Learning in Islamic
Education: Enhancing Independent Character and Critical Thinking Skills in Junior High School
Students,” Eur. J. Educ. Pedagog., vol. 6, no. 4, pp. 34-37, Jul. 2025, doi:
https://doi.org/10.24018 /ejedu.2025.6.4.937.

. F. Hamzah, “Aplikasi Self-Determination Theory pada Kebijakan Publik Era Industri 4.0
[Applying Self-Determination Theory to Public Policy in the Industry 4.0 Era],” Psisula Pros. Berk.
Psikol., vol. 1, pp. 66-71, Jan. 2020, doi: https://doi.org/10.30659/psisula.v1i0.7691.

S. N.Sa’diah, “The Role Of Islamic Religious Education Teachers In Increasing Students’ Interest
In Learning At Ibtidaiyah Al Hikmah Argomulyo,” UNISAN ]., vol. 3, no. 7, pp. 822-831, 2024,
[Online]. Available: https://journal.an-nur.ac.id/index. php /unisanjournal /article /view/2884

S. Suprihatien, A.S.Utami, V. N. Ardani, E. Meta Y, and S. Burdam, “Penggunaan Cerita Bergambar
Sebagai Alat Bantu dalam Pembelajaran Kosakata Bahasa Indonesia Kelas Rendah Sekolah Dasar
[The Use of Picture Stories as a Teaching Aid for Vocabulary Learning in Lower Elementary
Indonesian Language Classes],” J. Basicedu, vol. 8, no. 6, pp. 4654-4661, 2024, doi:
https://doi.org/10.31004 /basicedu.v8i6.9109.

F. Zhao and R. E. Mayer, “Improving Multimedia Learning With Emotional Design: Depicting Key
Elements With Positive Features,” J. Comput. Assist. Learn., vol. 41, no. 3, Jun. 2025, doi:
https://doi.org/10.1111/jcal.70028.

N. N. Suantini, N. K. Suarni, and L. G. Margunayasa, “Penggunaan Cerita Bergambar Sebagai Alat
Bantu dalam Pembelajaran Kosakata Bahasa Indonesia Kelas Rendah Sekolah Dasar [The Use of
Picture Stories as a Teaching Aid for Vocabulary Learning in Lower Elementary Indonesian
Language Classes],” J. IIm. Profesi Pendidik., vol. 9, no. 1, pp. 716-727, 2024, doi:
https://doi.org/10.29303 /jipp.v9i1.1950.

368


https://doi.org/10.1007/s40593-025-00481-x
https://books.google.co.id/books?id=bRFTEAAAQBAJ
https://doi.org/10.35719/adabiyah.v5i2.923
https://share.google/yFrF5yXFpD2cu6jvR
https://doi.org/10.14421/njpi.2024.v4i1-13
https://doi.org/10.52850/jpn.v22i2.3824
https://doi.org/10.23917/suhuf.v37i1.10189
https://doi.org/10.23917/suhuf.v37i1.10123
https://doi.org/10.24018/ejedu.2025.6.4.937
https://doi.org/10.30659/psisula.v1i0.7691
https://journal.an-nur.ac.id/index.php/unisanjournal/article/view/2884
https://doi.org/10.31004/basicedu.v8i6.9109
https://doi.org/10.1111/jcal.70028
https://doi.org/10.29303/jipp.v9i1.1950

ISSN 2775-2658 SUHUP

[32]

[33]

[34]

[35]

[36]

Virginia Koutroubas and Michael Galanakis, “Bandura’s Social Learning Theory and Its
Importance in the Organizational Psychology Context,” J. Psychol. Res., vol. 12, no. 6, pp. 315-322,
Jun. 2022, doi: https://doi.org/10.17265/2159-5542/2022.06.001.

S. Manik, M. Sembiring, 1. Padang, and L. Manurung, “Theory of Bandura’s Social Learning in The
Process Of Teaching at SMA Methodist Berastagi Kabupaten Karo,” J. Visi Pengabdi. Kpd. Masy.,
vol. 3, no. 2, pp. 85-96, Aug. 2022, doi: https://doi.org/10.51622/pengabdian.v3i2.729.

W. Rahmi, “Analytical Study of Experiential Learning: Experiential Learning Theory in Learning
Activities,” EDUKASIA ]. Pendidik. dan Pembelajaran, vol. 5, no. 2, pp. 115-126, Oct. 2024, doi:
https://doi.org/10.62775 /edukasia.v5i2.1113.

D. Kolb, Experiential Learning: Experience As The Source Of Learning And Development, vol. 1. New
Jersey: Prentice Hall, 1984. [Online]. Available:
https://www.researchgate.net/publication/235701029_Experiential_Learning Experience_As_
The_Source_Of Learning And_D evelopment

T.-T. Wu, N. A. R M. Sari, H.-R. Chen, and Y.-M. Huang, “Enhancing students’ knowledge
construction and affective-domain learning objectives through computational thinking
integrated into project-based learning in online learning environments,” Think. Ski. Creat., vol.
59, p. 102013, Mar. 2026, doi: https://doi.org/10.1016/j.tsc.2025.102013.

369


https://doi.org/10.17265/2159-5542/2022.06.001
https://doi.org/10.51622/pengabdian.v3i2.729
https://doi.org/10.62775/edukasia.v5i2.1113
https://www.researchgate.net/publication/235701029_Experiential_Learning_Experience_As_The_Source_Of_Learning_And_Development
https://www.researchgate.net/publication/235701029_Experiential_Learning_Experience_As_The_Source_Of_Learning_And_Development
https://doi.org/10.1016/j.tsc.2025.102013

