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Abstract 

Objective: This study aims to examine the main developments and emerging issues in value 

education in the digital era, particularly the role of technology in shaping students’ moral 

and character development. Theoretical framework: This research is grounded in the 

concepts of value education, digital literacy, and technology integration in learning, 

emphasizing the role of teachers, educational policies, and technological systems in 

fostering character formation. Literature review: The literature review includes 154 

scientific publications for the period 2022–2024 that review the relationship between 

technology and value education, in order to identify trends and relationships between 

developing concepts.  Method: This study employs a Systematic Literature Review (SLR) 

approach, analyzing 154 scientific publications indexed in Scopus from 2022 to 2024. 

VOSviewer was used to identify research trends, map conceptual relationships, and analyze 

thematic clusters. Results:  The findings reveal five main interconnected clusters: digital 

literacy, teacher roles, educational policies, educational technology systems, and character 

education. The system cluster highlights the role of technology in improving learning 

effectiveness and governance, while the policy cluster emphasizes the importance of 

adaptive and sustainable educational strategies. The teacher and digital literacy clusters 

demonstrate the central role of educators in integrating moral values into digital learning 

environments. Meanwhile, the character education cluster focuses on developing values 

such as responsibility, empathy, and integrity in the digital context. Implications: This 

study supports adaptive and inclusive value-based education aligned with the United 

Nations Sustainable Development Goals (SDGs). Novelty: This study offers a bibliometric 

mapping of value education in the digital era based on Scopus data. 

 

Keywords: value education, digital era, digital literacy, character education, sdgs. 

 

INTRODUCTION 

Value education in the digital era has become one of the most crucial topics in 

contemporary education. The rapid development of digital technology has transformed 

various aspects of human life, including the ways moral, ethical, and character values are 

transmitted within educational systems. This transformation encourages educators and 

policymakers to utilize technology as an effective medium for delivering value-based 

education to younger generations. Technologies such as e-learning platforms, social media, 

and artificial intelligence provide new opportunities for value education to reach learners 
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in broader, more flexible, and contextual ways [1]–[4]. In this context, value education also 

plays a strategic role in supporting global educational agendas, particularly the United 

Nations Sustainable Development Goals (SDGs), especially Goal 4 on quality education, 

which emphasizes inclusive, equitable, and value-oriented learning. 

However, a fundamental challenge remains regarding how digital technology can be 

integrated into educational processes without diminishing the essence of the values being 

taught. Additionally, there is a concern about how character education can remain relevant 

and resilient amidst globalization and digitalization, which often introduce complex ethical 

and moral dilemmas [5]–[10]. This challenge is closely linked to the broader mission of the 

SDGs, where education is expected not only to develop cognitive competencies but also to 

foster ethical awareness, social responsibility, and sustainable behavior among learners. 

Previous studies have explored the integration of technology in value education, 

although their focus remains diverse and fragmented. These studies indicate that educators’ 

readiness is a key factor in implementing technology-based education policies, with 

teachers’ digital literacy being a primary determinant of successful value transmission. 

Digital literacy, in this context, encompasses not only technical skills but also the ability to 

promote ethical awareness, responsible technology use, and moral reasoning in the digital 

environment. The avoidance of plagiarism and the ethical use of digital resources are 

increasingly recognized as essential components of value education. Furthermore, 

technology-based creative learning approaches are considered effective in conveying moral 

values in more innovative and contextual ways [11]–[16]. These competencies are also 

aligned with the SDGs’ emphasis on lifelong learning and the development of responsible 

global citizens. 

Moreover, several studies highlight the importance of integrating local wisdom into 

value education. Character education rooted in local cultural values, when combined with 

digital technology, provides contextual relevance for learners across diverse cultural 

settings. Values such as responsibility, empathy, and integrity can be effectively delivered 

through interactive digital modules, enhancing student engagement and participation in 

meaningful learning processes [16]–[20]. This approach resonates with the SDGs’ principle 

of cultural inclusivity and sustainability, ensuring that global educational transformation 

does not neglect local identities and wisdom. 

In addition to the role of educators and digital literacy, education policy plays a 

significant role in ensuring the success of value education in the digital era. Effective 

policies should prioritize moral and ethical development alongside technological 

advancement. Comprehensive educational policies must include continuous professional 

development for teachers, enabling them to integrate digital tools with value-based 

pedagogies effectively. Strengthening educational governance is therefore essential to 

ensure that value education contributes to broader societal goals, including sustainable 

development and social cohesion, as envisioned in the SDGs [21]–[24]. 

Although previous studies have contributed significantly to understanding the 

relationship between technology and value education, several limitations remain. Many 

studies focus on specific geographical contexts or lack systematic analytical approaches. 

Therefore, a Systematic Literature Review (SLR) using VOSviewer is necessary to analyze 

trends and relationships among emerging concepts in value education within the digital era. 

This approach enables a comprehensive mapping of research developments and provides 

new insights into how technology can support inclusive, adaptive, and sustainable character 

education in line with global development agendas [25]–[27]. 

Based on this background, this study aims to address several key questions: (1) What are 

the dominant themes or trends in value education research in the digital era? (2) What 

relationships exist among the main concepts in this field? (3) What are the implications of 

technological developments for value education, particularly in supporting sustainable 

development? This study employs a Systematic Literature Review (SLR) approach using 
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VOSviewer to analyze conceptual maps and research trends. The main contribution of this 

research is to provide a comprehensive overview of value education development in the 

digital era, identify key thematic patterns, and offer a conceptual foundation for future 

research. Ultimately, this study is expected to serve as a reference for academics, educators, 

and policymakers in designing value education strategies that are adaptive, relevant, and 

aligned with the Sustainable Development Goals (SDGs).  

 

LITERATURE REVIEW 

The integration of moral, ethical, and cultural values with the advancement of 

digital technology has positioned value education in the digital era as a critical area 

of study in contemporary educational research. Broadly, scholars have focused on two 

primary dimensions: (1) the integration of technology into value education, and (2) 

the role of educators in delivering value-based instruction through digital platforms. 

Technological developments have enabled the emergence of new, adaptive, and 

inclusive models of value education, expanding access and enhancing the relevance 

of moral learning across diverse multicultural and global contexts. These 

developments are closely aligned with the global education agenda promoted by the 

United Nations Sustainable Development Goals (SDGs), particularly in fostering 

inclusive, equitable, and quality education that integrates cognitive and ethical 

dimensions [25]–[27]. 

In the digital age, the concept of digital ethics has become increasingly significant 

in shaping learners’ character. Digital ethics encompasses media literacy, responsible 

technology use, and academic integrity, including the avoidance of plagiarism. Recent 

studies emphasize that technology-based learning environments, such as learning 

management systems and online collaboration platforms, can effectively promote 

values such as responsibility, discipline, and teamwork through interactive and 

transparent learning processes [28]–[31]. These competencies are essential in 

preparing learners not only as digitally literate individuals but also as responsible 

global citizens, which is a core objective of the SDGs. 

Furthermore, contemporary research highlights the importance of incorporating 

local wisdom into digital character education. Integrating indigenous cultural values 

with digital technology enhances the contextual relevance and sustainability of value 

education. In increasingly globalized learning environments, cross-cultural 

approaches to moral education are considered vital for addressing diverse learner 

needs. Scholars argue that fostering students’ moral communication skills through 

digital interaction can strengthen awareness of ethical, cultural, and national values  

[32], [33]. This perspective supports the SDGs’ emphasis on cultural diversity, social 

inclusion, and sustainable development through education. 

The experience of online learning during the COVID-19 pandemic further revealed 

both the opportunities and limitations of digital value education. While digital 

platforms enabled continuity of learning, they also exposed significant challenges 

related to infrastructure, teacher readiness, and equitable access. Severa l studies 

suggest that integrating digital literacy, critical thinking, and sustainability -oriented 

values can provide a strong foundation for addressing global challenges such as social 

inequality and environmental responsibility [34]–[36]. These findings reinforce the 

role of value education in contributing to broader sustainable development outcomes. 

Teachers play a pivotal role in the successful implementation of value education in 

the digital era. Their ethical competence and digital preparedness significantly 

influence the effectiveness of value-based instruction. Research indicates that 

teachers’ digital literacy extends beyond technical skills to include the ability to 

design and deliver ethically grounded content. Effective value-oriented digital 

learning requires teachers to possess strong pedagogical strategies,  creativity, and 
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communication skills [37], [38]. In line with the SDGs, particularly the emphasis on 

quality education and lifelong learning, continuous professional development is 

essential to equip educators with the competencies needed to integrate moral values 

into digital learning environments. 

Systemic professional development initiatives are widely recommended to support 

teachers in adopting value-based digital pedagogies. Training programs that focus on 

interactive learning platforms, feedback-based assessment, and sustainability-

integrated pedagogy are considered crucial for maintaining the relevance of value 

education in a rapidly evolving technological landscape [39], [40]. Moreover, policy-

oriented research emphasizes the need for educational reforms that align value 

education objectives with digital transformation agendas. These reforms should 

ensure that technological advancement does not overshadow the humanistic and 

ethical dimensions of education, particularly in the context of increasing reliance on 

artificial intelligence. 

Despite these significant advancements, existing studies still reveal important gaps. 

Much of the current research tends to focus either on the technical integration of 

technology or on isolated pedagogical practices, without adopting a holistic 

perspective that integrates character development, emotional intelligence, and value 

education within authentic digital contexts. Additionally, there remains limited 

exploration of interdisciplinary approaches that bridge Western and Islamic 

philosophical perspectives in understanding value education. 

Therefore, this study seeks to address these gaps by proposing an integrated 

framework of value education that combines technological innovation with culturally 

grounded and context-sensitive pedagogies. By doing so, this research contributes to 

reimagining character education for the digital generation, aligning it with the broader 

vision of sustainable, inclusive, and value-oriented education as promoted by the 

Sustainable Development Goals (SDGs). 

 

METHODOLOGY 

The objective of this research is to systematically review and critically evaluate scholarly 

publications related to value education in the digital era. This study aims to identify key 

trends, conceptual developments, and emerging patterns while providing a structured 

analytical framework that contributes to future research. In addition, this review is 

positioned within the broader context of global education development, particularly its 

relevance to the United Nations Sustainable Development Goals (SDGs), especially in 

promoting inclusive, equitable, and value-oriented education. 

This research employs a Systematic Literature Review (SLR) approach to ensure 

methodological rigor, transparency, and reproducibility. The Scopus database was selected 

as the primary data source due to its comprehensive coverage of high-quality and peer-

reviewed international publications. The review focuses on recent studies published 

between 2022 and 2024 to capture the latest developments in the field. The research process 

began with a structured search using the primary keyword “values education in the digital 

era”, along with related terms such as “digital literacy,” “character education,” and 

“educational technology.” This initial search yielded 620 articles. The selection process 

followed a systematic filtering procedure adapted from standard SLR protocols, consisting 

of three main stages: (1) identification, (2) screening and eligibility verification, and (3) 

data analysis and thematic mapping [25]–[27]. 

At this stage, articles were identified based on predefined search queries applied to the 

Scopus database. The search strategy was designed to capture studies explicitly addressing 

value education within digital contexts. Unlike preliminary exploratory searches, only 

relevant keywords directly related to value education were retained to ensure conceptual 

consistency and avoid bias. 
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The second stage involved refining the dataset by applying inclusion and exclusion 

criteria. The inclusion criteria consisted of: (1) publications within the field of social 

sciences and education, (2) document type limited to peer-reviewed journal articles, (3) 

final publication stage, and (4) English-language publications. Articles that were not 

directly related to value education or lacked relevance to the digital context were excluded. 

Through this rigorous filtering process, the dataset was reduced from 620 to 154 articles 

that met the established criteria. 

The final dataset of 154 articles was analyzed using VOSviewer software to identify 

thematic clusters, conceptual relationships, and research trends. Bibliometric mapping 

techniques, including co-occurrence and network analysis, were employed to visualize the 

structure of research topics and their interconnections. This analytical approach allows for 

a comprehensive understanding of how value education in the digital era is evolving and 

how its key dimensions relate to broader educational and societal goals. 

Furthermore, the analytical framework of this study considers the alignment of identified 

themes with the principles of sustainable development, particularly in fostering ethical 

awareness, digital responsibility, and inclusive education systems. By integrating 

bibliometric analysis with a sustainability perspective, this methodology not only maps the 

existing body of knowledge but also highlights its relevance to global educational 

transformation agendas, including the SDGs. The results of this systematic review provide 

a robust foundation for understanding the development of value education in the digital era 

and offer insights into how future research and educational practices can contribute to 

sustainable, inclusive, and value-driven learning environments [25]–[27]. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Research Flow 

 

RESULTS AND DISCUSSION 

 

Publications and Lead Authors  

The article on the topic “Values education in the digital era” shows a trend that continues 

to increase every year. The image shows that from 2022 to 2024, there was a significant 

increase in the number of articles published. In 2022, the number of articles published was 

30, increasing to 60 articles in 2023, and reaching 90 articles in 2024. This shows the 

growing interest in this topic among researchers. 
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Figure 2. Documents by Year 

Based on Scopus data, the figure illustrates the trajectory of document releases from 

2022 to 2024, demonstrating a consistent rise in the quantity of published papers. A little 

increase in research effort is reflected in the number of documents, which starts at about 30 

in 2022 and grows to about 40 in 2023. Nonetheless, there is a notable uptick in 2024, when 

there are more than 90 documents. 

This dramatic rise points to a greater level of interest in or output from the field's study, 

which may be fueled by new funding sources, developing subjects, or enhanced scholarly 

cooperation. Delays in publication or the rise in publications and conferences devoted to 

this field of study could potentially be the cause of the 2024 increase. Overall, the graph 

shows that the subject is becoming more well-known, with the field gaining traction and 

drawing increasing academic interest with time. 

 

Figure 3. Documents by Author 

Figure 3 showed the number of documents by author as reported in Scopus is shown in 

the figure. Berková, K., is the most productive contributor with two papers, followed by 

Haddade, H., and Khan, M.S., who each contributed 1.8 documents. With 1.6 documents 

apiece, Králpek, P., and Kubíková, A. are two other noteworthy authors. Nur, A., Rasyid, 

M.N.A., Ad Ravi, R., Abdul Rahim, H.A., and Abdullah, B. are among the other authors 

who each have roughly one document. Berková, K., stands out as the leader among the 

small group of extremely productive researchers shown in this distribution. It implies a 

narrow field of study where a small number of writers dominate, while others make minor 

contributions [41]–[44]. 
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Data Analysis of Education Values in the Digital Era Based on Clusters and 

Relationships Between Concepts 

The results of the bibliometric analysis reveal that the five major clusters are highly 

interconnected and collectively contribute to the development of a modern education 

system in the digital era. These clusters reflect a multidimensional framework in which 

technological, pedagogical, and policy-related elements interact to shape value education 

in contemporary contexts. 

The first cluster, which centers on technology and educational systems, is characterized 

by dominant keywords such as system, change, performance, algorithm, and digital 

leadership, encompassing a total of 17 themes. This cluster highlights the critical role of 

technological integration in building education systems that are efficient, transparent, and 

adaptive to ongoing societal changes. Emerging technologies such as blockchain and 

algorithm-based systems contribute to improving educational governance, enabling more 

objective, data-driven, and accountable assessment processes [45]–[47]. 

Furthermore, digital leadership is identified as a key driver in facilitating the effective 

integration of technology within educational management. The presence of advanced 

technological infrastructure also supports innovation in teaching and learning processes, 

including its application in diverse domains such as physical education and performance-

based learning. From a broader perspective, this cluster aligns with global efforts to develop 

resilient and inclusive education systems, as emphasized by the United Nations Sustainable 

Development Goals (SDGs), particularly in promoting quality education supported by 

effective institutional governance and technological innovation. 

The second cluster focuses on education policy and strategic frameworks, consisting of 

11 themes dominated by keywords such as strategy, policy, integration, and sustainability. 

This cluster underscores the importance of well-structured and forward-looking policies in 

supporting the implementation of inclusive, equitable, and sustainable education systems. 

The findings indicate that educators’ readiness, especially teachers’ competencies, plays a 

central role in ensuring the successful implementation of technology-based education 

policies. 

In addition, this cluster highlights the necessity of adaptive, creative, and collaborative 

strategies to address the rapidly evolving demands of the digital era. The synergy between 

global educational agendas and local policy contexts emerges as a critical factor in 

achieving effective and context-sensitive implementation of educational technologies. This 

alignment is particularly relevant in the context of sustainable development, where policies 

must not only facilitate technological advancement but also ensure that education 

contributes to social inclusion, ethical development, and long-term sustainability. 

Overall, the interaction between technological systems and policy strategies 

demonstrates that the transformation of value education in the digital era requires a holistic 

approach. Effective integration depends on the alignment between infrastructure, 

governance, and human capacity, ensuring that technological innovation is guided by 

ethical principles and sustainability-oriented objectives [48]–[50]. 

Table 1. Concept Clusters and Their Associated Terms in the Research Dataset 

Cluster                                             Concept cluster Total 

Cluster 1 

 

System, change, performance, algorithm, application, order, content, 

digital leadership, blockchain, education governance, physical 

education, mean value, score, difference, construction, point, college 

student. 

17 

Cluster 2 Strategy, program, integration, industry, society, opportunity, term, 

sustainability, policy, social media, Indonesia. 

11 
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Cluster 3 Country, factor, COVID, digital transformation, stakeholder, higher 

education institution, world, online learning, intention, service, 

Malaysia. 

13 

Cluster 4 Teacher, experience, digital literacy, distance education, age, ability, 

career, difference, college student, correlation. 

10 

Cluster 5 

 

Character education, medium, child, education governance, order, 

outcome. 

6 

 

Figure 4. Co-Occurrence Network Analysis 

Furthermore, digital transformation and global pandemic response are the focus of the 

third cluster, which consists of 10 themes with keywords such as COVID-19, digital 

transformation, higher education institutions, and online learning. This cluster shows how 

the COVID-19 pandemic has acted as a catalyst that accelerates the implementation of 

technology in the education system, especially at the higher education level. A researcher 

noted that online learning is the main solution during the pandemic, with student 

satisfaction levels highly dependent on technological readiness and adaptive learning 

methods. Another researcher added that digital leadership plays a significant role in 

ensuring the sustainability of education during these transition periods. This transformation 

allows education to become more inclusive and flexible, reaching a wider audience without 

being limited by space and time. Studies showed that the integration of technology during 

the pandemic accelerated the implementation of adaptive learning algorithms to meet the 

needs of students [51]–[53]. 

The fourth cluster discusses teachers' digital literacy and distance education, with a total 

of 10 themes that revolve around keywords such as teacher, experience, digital literacy, and 

distance education. The focus of this cluster is on teacher capacity building as a key element 

in the implementation of distance education technology. Research emphasized that teachers' 

digital literacy skills are a determining factor for the success of technology-based education. 

Teachers who have qualified digital literacy skills can integrate technology-based teaching 

methods with essential educational values. Meanwhile, the research highlights the 

experiences of teachers and students in digital literacy that have succeeded in creating 

effective and quality distance learning. Good digital literacy allows teachers not only to 

overcome technical challenges but also to develop innovative teaching methods that can 

increase student participation. The importance of intensive training for teachers to improve 

their competence in using artificial intelligence-based technology [54]–[57]. 

Finally, the fifth cluster focuses on character education and educational governance, 

which includes 6 themes with dominant keywords such as character education, medium, 
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child, and outcome. This cluster emphasizes the importance of character education in 

forming a generation with integrity and strong moral values. The researcher explained that 

character education must be supported by good and systematic education governance so 

that it can be implemented effectively. In the context of the digital age, character education 

can be integrated with technology to ensure that moral values such as integrity, honesty, 

and responsibility can be taught consistently. Good governance ensures that character 

education is not only a formal part of the curriculum but also embedded in everyday 

educational practices [58]–[60].  

The study emphasized that locally-based technology can enrich the teaching of character 

values, while adding that digital platforms can be used to simulate situations that train 

students' responsibilities [61]. These five clusters illustrate how technology, strategic 

policies, digital literacy, and character education form a more adaptive and sustainable 

education system. The relationship between the concepts shows that digital technology not 

only serves as an auxiliary tool but also as a key catalyst in the transformation of education 

towards a more inclusive, innovative, and competitive direction. 

 

Dominant themes in the study of Values Education in the Digital Era 

Based on the results of bibliometric analysis using VOSviewer, several dominant themes 

were identified that exhibit strong interconnections in shaping the development of value 

education in the digital era. The identification of these themes aims to map the most 

frequently discussed concepts in prior research, thereby providing a clearer and more 

focused understanding of the field. The visualization further illustrates the distribution and 

intensity of these themes, where brighter color gradients (e.g., yellow) indicate higher 

frequency and centrality within the research network [62]–[65]. 

The findings reveal that the themes of system, strategy, and teacher constitute the core 

pillars of value education discourse in the digital context. Among these, the concept of 

system appears as the most dominant and central node, reflecting the primary focus on the 

development of technology-based educational infrastructures. In this context, the system 

refers not only to digital platforms and tools but also to the broader institutional and 

organizational frameworks that support efficient, transparent, and adaptive education 

systems. 

The prominence of this theme highlights the growing importance of integrating advanced 

technologies such as blockchain, algorithmic systems, and data-driven platforms into 

educational governance and learning processes. These technologies contribute to enhancing 

accountability, objectivity, and performance measurement within education systems. 

Moreover, digital leadership emerges as a critical factor in ensuring that such technological 

systems are effectively implemented and aligned with educational goals. 

From a broader analytical perspective, the centrality of the system theme reflects global 

efforts to modernize education systems in response to rapid technological change. This 

transformation is closely aligned with the priorities of the United Nations Sustainable 

Development Goals (SDGs), particularly in promoting inclusive, equitable, and high-

quality education supported by resilient and innovative infrastructures. 

Furthermore, the strong interconnection between system, strategy, and teacher indicates 

that technological advancement alone is insufficient without strategic direction and human 

capacity. The strategy theme emphasizes the importance of policy planning and 

implementation frameworks that guide the integration of technology in education. 

Meanwhile, the teacher theme underscores the role of educators as key agents in translating 

technological potential into meaningful value-based learning experiences. 

Overall, the dominance and interrelation of these themes suggest that value education in 

the digital era requires a holistic and integrated approach. The effectiveness of such an 

approach depends on the alignment between technological systems, strategic policies, and 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

teacher competencies, ensuring that digital transformation in education remains grounded 

in ethical values and contributes to sustainable and inclusive development [66]. 

 

Figure 5. Density Analysis 

The second dominant theme, strategy, is closely related to educational policy and 

planning in supporting digital transformation. This finding shows that the successful 

implementation of technology-based education requires clear, systematic, and collaborative 

strategies. Effective policies must align technological development with educational goals 

and teacher readiness. In this context, strategy acts as a bridge between policy vision and 

practical implementation. This is also in line with global priorities such as the United 

Nations Sustainable Development Goals (SDGs), which emphasize the importance of 

inclusive and sustainable education systems. 

The third dominant theme, teacher, highlights the important role of educators in 

implementing value education in the digital era. Teachers’ digital literacy is a key factor in 

ensuring effective learning. It includes not only technical skills but also the ability to 

integrate moral values into digital learning. Digitally competent teachers can create more 

interactive, engaging, and value-based learning environments. Therefore, teachers are not 

only facilitators but also agents of change in technology-based education. 

In addition to these main themes, several supporting themes, such as factors, programs, 

and applications, also contribute to the success of digital education. These include 

infrastructure readiness, teacher competence, and policy support, as well as practical 

initiatives such as training programs and digital curriculum development. These elements 

help ensure that digital transformation in education can run effectively and sustainably. 

The relationship between system, strategy, and teacher forms a simple but important 

framework. The system provides the infrastructure, the strategy provides direction, and 

teachers implement the learning process. This combination is essential to create an 

education system that is effective, inclusive, and value-oriented. Overall, this thematic 

mapping helps to better understand the development of value education in the digital era. It 

also provides a foundation for future research and practical improvements, especially in 

designing education systems that are adaptive, ethical, and aligned with sustainable 

development goals. 

 

Publication period of articles in the study: Values Education in the Digital Era 

The trend analysis using VOSviewer shows the dynamic development of research on 

value education in the digital era, particularly during the period 2023.2 to 2023.8. In the 

early phase, research was largely focused on online learning and higher education 

transformation in response to the COVID-19 pandemic, as indicated by dominant keywords 

such as COVID-19, online learning, and higher education institutions. 
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Over time, the focus shifted toward broader themes, including educational strategy, 

teacher digital literacy, and the development of education systems. This shift is reflected in 

the increasing prominence of keywords such as strategy, integration, and teacher. The 

concept of system appears as a central element, highlighting the importance of building 

technology-based education systems that support efficiency, transparency, and effective 

management. 

In the most recent period (2023.8), the dominant themes include digital literacy, distance 

education, and character education. This indicates a growing awareness of the need to 

balance technological advancement with the development of students’ moral values and 

character. Studies show that the effectiveness of digital learning depends not only on 

technology but also on teacher readiness and innovative pedagogical approaches [67],[68].  

These trends reflect a broader shift in educational research from focusing on emergency 

responses during the pandemic to emphasizing long-term transformation in education. The 

relationship between system, strategy, and teacher forms a simple but important framework: 

technology provides the infrastructure, policy provides direction, and teachers ensure 

implementation. This combination is essential for creating education systems that are 

adaptive, inclusive, and value-oriented. 

From a wider perspective, these developments are aligned with global educational 

priorities promoted by the United Nations Sustainable Development Goals (SDGs), 

particularly in ensuring quality, inclusive, and sustainable education. Therefore, the 

findings suggest that successful digital transformation in education requires not only 

technological innovation but also strong policies, continuous teacher development, and a 

consistent focus on character education as a foundation for future generations [69], [70]. 

 

Figure 6. Keyword Network on Digital Transformation in Education 

Based on data analysis using VOSviewer software, the results of co-authoring showed 

that there was a strong collaboration among several authors. This visualization features a 

network of co-authorship, where each node represents an author, while the lines connecting 

nodes show the level of their collaboration in scientific publications. Line thickness 

indicates how often two authors collaborate, while node size reflects the number of 

publications or the author's connection to other peers. 

The authors with the highest relevance in this analysis include Samsudin S., Muslim 

A.B., Hamied F.A., Gaffar M.F., and Asuan M.E., with the highest number of co-

authorships reaching 18 for the author Samsudin S. These authors have a central position 

in the collaborative network, signalling their important role in driving joint publications in 

related fields of study, such as digital transformation, technology-based education, and 

education management [71], [72]. 
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This collaboration between the authors not only demonstrates scientific productivity but 

also reflects the importance of joint research in solving complex topics such as digital 

literacy, education policy, and strengthening technology-based education systems [73]. 

This collaborative research supports studies such as those conducted on the effectiveness 

of online learning and on the readiness of educators to face the digital era [74]. In addition, 

collaborative studies like these often result in more comprehensive multidisciplinary 

studies, allowing for the exploration of topics from a variety of academic perspectives. 

Through this visualization, it can be seen that collaboration between researchers is very 

important in the development of science. This co-authorship network shows that 

educational research in the digital age involves the contributions of various authors with 

different backgrounds, who together drive innovation in the transformation of global 

education. 

 

Discussion 

The findings of this study provide important insights into the development of value 

education in the digital era. By employing a Systematic Literature Review (SLR) and 

utilizing VOSviewer to analyze 154 articles published between 2022 and 2024, this study 

identifies significant trends and relationships among key themes in technology-based value 

education. One of the main findings is the identification of five interrelated clusters: digital 

literacy, teacher roles, policy strategies, educational technology systems, and character 

education. These clusters represent the fundamental components of a modern education 

system that integrates technological advancement with value-based learning. The system 

cluster highlights the role of digital technologies such as algorithms and blockchain in 

enhancing efficiency, transparency, and governance in education systems. This indicates 

that technology is not only a supporting tool but also a structural element in educational 

transformation. 

The strategy cluster emphasizes the importance of adaptive and sustainable educational 

policies. The findings suggest that the success of value education in digital contexts depends 

on well-designed policy frameworks that promote collaboration among stakeholders. Such 

policies must go beyond technical implementation and incorporate ethical and moral 

dimensions to ensure long-term sustainability. This aligns with broader global educational 

agendas, particularly those promoted by the United Nations Sustainable Development 

Goals (SDGs), which stress the importance of inclusive, equitable, and quality education. 

Furthermore, the teacher and digital literacy clusters highlight the central role of 

educators in implementing value-based digital learning. Teachers’ readiness and digital 

competence significantly influence the effectiveness of online learning environments. The 

ability to integrate technology with moral and pedagogical values enhances student 

engagement and learning outcomes [75]. This finding reinforces the importance of 

continuous professional development to equip teachers with both technical and ethical 

competencies. 

The character education cluster underscores the importance of values such as 

responsibility, integrity, and empathy in digital learning environments. In this context, 

technology serves not only as a medium for knowledge delivery but also as a platform for 

fostering ethical awareness and social responsibility. This perspective supports the 

development of learners who are not only academically competent but also morally 

grounded. 

In addition, the findings reveal that the COVID-19 pandemic acted as a catalyst for 

accelerating digital transformation in education. The rapid shift to online learning increased 

accessibility and flexibility, but also exposed challenges related to infrastructure and 

teacher preparedness [76],[77], [78]. These challenges highlight the need for sustainable 

strategies that integrate technology with human capacity development. 
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From a policy perspective, this study emphasizes the importance of aligning 

technological innovation with educational values. Continuous teacher training, supportive 

policy frameworks, and ethical integration of technology are essential to ensure that digital 

transformation contributes positively to value education. The interconnection between the 

five clusters system, strategy, teacher, digital literacy, and character education demonstrates 

the need for a holistic approach in building sustainable and inclusive education systems 

[79], [80]. 

Moreover, the analysis of co-authorship networks indicates strong collaboration among 

researchers, reflecting the interdisciplinary nature of this field. Such collaboration is crucial 

in addressing complex challenges in value education, particularly in the context of rapid 

technological change. In conclusion, this study highlights that value education in the digital 

era requires a balanced integration of technology, policy, and human capacity. It also 

emphasizes the importance of aligning educational practices with global development 

goals, particularly the SDGs. Future research should expand data sources and incorporate 

empirical approaches to provide deeper insights into the practical implementation of value 

education across diverse contexts. 

 

CONCLUSION 

This study explores the main trends and conceptual developments in value education in 

the digital era using a Systematic Literature Review (SLR) approach supported by 

VOSviewer analysis. The findings reveal that five key themes, system, strategy, teacher, 

digital literacy, and character education, are closely interconnected and form the foundation 

of technology-based value education. The results highlight that technology plays a 

significant role in expanding access and improving the effectiveness of value education. 

However, its successful implementation depends on the alignment between technological 

systems, strategic policies, teacher readiness, and the integration of moral values within 

digital learning environments. This study demonstrates that value education in the digital 

era requires a balanced and holistic approach that combines technological innovation with 

ethical and pedagogical considerations. From a broader perspective, these findings 

contribute to global educational priorities, particularly those promoted by the United 

Nations Sustainable Development Goals (SDGs), by emphasizing the importance of 

inclusive, equitable, and value-oriented education systems. The study provides a conceptual 

basis for academics, educators, and policymakers to design adaptive, innovative, and 

sustainable strategies for implementing value education in the digital age. Despite these 

contributions, this study has several limitations. The data were limited to publications 

indexed in the Scopus database within the 2022–2024 period, and the analysis did not 

include empirical validation. Therefore, future research is recommended to expand data 

sources, incorporate empirical and field-based methods, and further examine the practical 

implementation of technology in value education across diverse contexts. Overall, this 

study underscores the importance of integrating technology, policy, and human capacity to 

support the development of value education that is relevant, sustainable, and responsive to 

the challenges of the digital era. 

 

Acknowledgments 

The authors express sincere gratitude to Universitas Muhammadiyah Surakarta, 

University of Zawia Libya, and Institute Ahmad Dahlan Probolinggo for their academic 

support, resources, and encouragement throughout this study. 

 

Author Contribution 

Muhammad Alfi Syahrin conceptualized and drafted the study. Waston, Mohamad Ali, 

Mowafg Masuwd, Andri Nirwana, and Benny Prasetiya contributed to analysis, validation, 

review, interpretation, and manuscript refinement. 

 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

Conflicts of Interest 

The authors declare no conflicts of interest regarding the publication of this article. All 

authors approved the final manuscript and affirm the integrity and objectivity of research. 
 

REFERENCES 

[1] I. Lestari and N. Handayani, “Pentingnya Pendidikan Karakter Pada Anak Sekolah Khususnya 

Sma/Smk Di Zaman Serba Digital,” Guru Pencerah Semesta, vol. 1, no. 2, pp. 101–109, Feb. 

2023, https://doi.org/10.56983/gps.v1i2.606. 

[2] J. Khanom, M. T. Islam, and Mahmudulhassan, “Women’s Rights in Islamic Culture: A 

Bibliometric Analysis of Trends, Influential Authors, and Institutional Contributions (1969–

2023),” Solo Univers. J. Islam. Educ. Multicult., vol. 3, no. 01, pp. 27–42, Dec. 2024, 

https://doi.org/10.61455/sujiem.v3i01.232. 

[3] A. Wahid, D. P. Erdina, and M. Mahmudulhassan, “Study of the Practice of Reading Surah Al-

Isra Verses 79-82 At Duha Time At Hidayatul Islamiyah Pesantren,” QiST J. Quran Tafseer 

Stud., vol. 1, no. 3, pp. 290–306, 2022, https://doi.org/10.23917/qist.v1i3.2766. 

[4] Abdulrohim E-sor et al., “Islamic Communication in the 21st Century: Principles, Methods, 

Practices, Digital Transformation and Contemporary Applications,” Bull. Islam. Res., vol. 3, 

no. 4, pp. 571–594, May 2025, https://doi.org/10.69526/bir.v3i4.354. 

[5] L. Wang and H. Juslin, “Values and Corporate Social Responsibility Perceptions of Chinese 

University Students,” J. Acad. Ethics, vol. 10, no. 1, pp. 57–82, 2012, 

https://doi.org/10.1007/s10805-012-9148-5. 

[6] J. Masschelein, “World and life or education and the question of meaning (of life),” 

Interchange, vol. 29, no. 4, pp. 371–384, 1998, https://doi.org/10.1023/A:1026443102202. 

[7] L. Bergdahl and E. Langmann, “Time for Values: Responding Educationally to the Call from 

the Past,” Stud. Philos. Educ., vol. 37, no. 4, pp. 367–382, 2018, 

https://doi.org/10.1007/s11217-017-9591-2. 

[8] D. Gasper and A. M. D. Jesus, “Challenges and possibilities for values education in Brazil: 

Lessons from some school experiences,” Rev. Filos. Aurora, vol. 37, 2025, 

https://doi.org/10.1590/2965-1557.037.e202532361. 

[9] R. S. Webster, “Does the Australian national framework for values education stifle an education 

for world peace?” Educ. Philos. Theory, vol. 42, no. 4, pp. 462–475, 2010, 

https://doi.org/10.1111/j.1469-5812.2008.00485.x. 

[10] B. G. Clemente, “Philippine literature as a vehicle to strengthen values education,” Asian EFL 

J., vol. 24, no. 4, pp. 443–468, 2019, https://doi.org/10.22275/SEE.24.3.05. 

[11] Q. S. Rasheed and A. K. Sharma, “Muslim women’s rights in India codified personal laws 

needed,” Econ. Polit. Wkly., vol. 51, no. 37, pp. 22–25, 2016. 

[12] M. Ortiz, R. I. J. Levano, and J. G. Martín, “New Digital Paradigm and Motherhood in 

Migratory Contexts,” J. Educ. Cult. Soc., vol. 15, no. 1, pp. 141–159, 2024, 

https://doi.org/10.15503/jecs2024.1.141.159. 

[13] K. Vinitha and A. Thirumagal, “Use pattern of digital library in educating engineering 

graduates around Tirunelveli District- A case study,” Libr. Philos. Pract., vol. 2019, 2019. 

[14] N. Pokrovskaia, Y. Margulyan, A. Bulatetskaia, and S. Snisarenko, “Intellectual analysis for 

educational path cognitive modelling: Digital knowledge for post-modern value creation,” 

Wisdom, vol. 14, no. 1, pp. 69–76, 2020, https://doi.org/10.24234/WISDOM.V14I1.305. 

[15] A. G. Inman, S. S. Soheilian, and L. P. Luu, “Telesupervision: Building bridges in a digital 

era,” J. Clin. Psychol., vol. 75, no. 2, pp. 292–301, 2019, https://doi.org/10.1002/jclp.22722. 

[16] A. Lesková and M. Yochanna, “Values And Education For Values Of Today’s Youth,” J. Educ. 

Cult. Soc., vol. 15, no. 2, pp. 35–42, 2024, https://doi.org/10.15503/jecs2024.2.19.33. 

[17] C. I. O. Okeke and M. L. Drake, “Teacher as role model: The South African position on the 

character of the teacher,” Mediterr. J. Soc. Sci., vol. 5, no. 20, pp. 1728–1737, 2014, 

https://doi.org/10.5901/mjss.2014.v5n20p1728. 

https://journals2.ums.ac.id/index.php/profetika/
https://doi.org/10.56983/gps.v1i2.606
https://doi.org/10.61455/sujiem.v3i01.232
https://doi.org/10.23917/qist.v1i3.2766
https://doi.org/10.69526/bir.v3i4.354
https://doi.org/10.1007/s10805-012-9148-5
https://doi.org/10.1023/A:1026443102202
https://doi.org/10.1007/s11217-017-9591-2
https://doi.org/10.1590/2965-1557.037.e202532361
https://doi.org/10.1111/j.1469-5812.2008.00485.x
https://doi.org/10.22275/SEE.24.3.05
https://doi.org/10.15503/jecs2024.1.141.159
https://doi.org/10.24234/WISDOM.V14I1.305
https://doi.org/10.1002/jclp.22722
https://doi.org/10.15503/jecs2024.2.19.33
https://doi.org/10.5901/mjss.2014.v5n20p1728


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

[18] J. McDonnell, “RE teachers and the shifting landscape of values education in England,” Br. J. 

Relig. Educ., vol. 45, no. 3, pp. 228–239, 2023, 

https://doi.org/10.1080/01416200.2023.2207209. 

[19] R. Irwin, “Heidegger and Nietzsche: the question of value and nihilism in relation to 

education,” Stud. Philos. Educ., vol. 22, no. 3–4, pp. 227–244, 2003, 

https://doi.org/10.1023/a:1022821421560. 

[20] V. Fernández Espinosa and J. López González, “Virtues and values education in schools: a 

study in an international sample,” J. Beliefs Values, vol. 45, no. 1, pp. 69–85, 2024, 

https://doi.org/10.1080/13617672.2022.2158018. 

[21] M. Z. Mahfuzah, M. Z. A. Fakhrurrazi, and M. B. Norhapizah, “Affective Domain in Learning 

Taxonomy at Institution of Higher Education,” Glob. J. Al-Thaqafah, no. Special Issue, 2022. 

[22] N. Saada, “The obstacles to preparing ethical teachers for Arab schools in Israel: The case of 

one Arab college of education,” Teach. Teach., vol. 28, no. 3, pp. 301–314, Apr. 2022, 

https://doi.org/10.1080/13540602.2022.2062722. 

[23] M. L. Drake, “The ‘ideal’ vs. ‘real’ values educator: How teachers’ practice impacts values 

education at a disadvantaged South African school,” Mediterr. J. Soc. Sci., vol. 5, no. 20, pp. 

1542–1553, 2014, https://doi.org/10.5901/mjss.2014.v5n20p1542. 

[24] J. O’Flaherty and O. McCormack, “Values education: the understanding of values across Irish 

educational legislation, policies and curriculum,” Teach. Teach. Theory Pract., vol. 28, no. 7, 

pp. 773–795, 2022, https://doi.org/10.1080/13540602.2022.2103531. 

[25] A. N. Andri Nirwana, Mahmudulhassan, F. D. Marshal, Muthoifin, and N. Fadli, “Human 

Rights and Social Justice in Quranic Contexts: A Global Trend,” Leg. J. Ilm. Huk., vol. 32, no. 

2, pp. 453–471, 2024, https://doi.org/10.22219/ljih.v32i2.35088. 

[26] Z. Ardiansyah, Waston, Mahmudulhassan, Daud, and M. Salleh, Norsaleha Mohd., AN, Andri 

Nirwana., “Tracing Trends in Quran Memorization and Cognitive Learning: A Bibliometric 

Analysis from the Scopus Database,” Pakistan J. Life Soc. Sci., vol. 22, no. 2, pp. 1493–1509, 

2024, https://doi.org/10.57239/PJLSS-2024-22.2.00105. 

[27] Muthoifin et al., “Fostering Multicultural Community Harmony To Enhance Peace and 

Sustainable Development Goals (Sdg’S),” J. Lifestyle SDG’S Rev., vol. 5, no. 1, 2025, 

https://doi.org/10.47172/2965-730X.SDGsReview.v5.n01.pe01687. 

[28] S. S. Choo and D. Chua, “From moral adaptation to ethical criticism: Analyzing developments 

in Singapore’s character education programme,” J. Moral Educ., 2023, 

https://doi.org/10.1080/03057240.2023.2255754. 

[29] N. H. Susanto, Z. Mustakim, I. Kanafi, N. Kholis, and Y. Rahayani, “The Struggle of Local 

Religions to Deal with Discrimination in Religious Education: From Value Education to Social 

Movement,” J. Pendidik. Agama Islam, vol. 21, no. 1, pp. 74–93, 2024, 

https://doi.org/10.14421/jpai.v21i1.8477. 

[30] D. Alt and N. Dolev, “The divide between attitudes and practical implementation of the 

‘Preschool of the Future’ model through the lens of Israeli preschool teachers,” Isr. Aff., vol. 

30, no. 4, pp. 721–740, 2024, https://doi.org/10.1080/13537121.2024.2367863. 

[31] B. Francis, A. Mau, and L. Archer, “The construction of British Chinese educational success: 

exploring the shifting discourses in educational debate, and their effects,” J. Ethn. Migr. Stud., 

vol. 43, no. 14, pp. 2331–2345, 2017, https://doi.org/10.1080/1369183X.2017.1315852. 

[32] V. J. Pitsoe, “Values education as a social instrument for reducing corruption, poverty and 

inequality,” Mediterr. J. Soc. Sci., vol. 4, no. 13, pp. 745–753, 2013, 

https://doi.org/10.5901/mjss.2013.v4n13p745. 

[33] P. Barrios Manzano, “Cultural legacy and shared musical heritage: past, present, and future of 

a musicological and pedagogical research project for teacher training,” Music Educ. Res., vol. 

18, no. 4, pp. 376–386, 2016, https://doi.org/10.1080/14613808.2016.1240157. 

[34] R. Zou, T. Dechsubha, and Y. Wang, “Mapping the Semiotic Landscape in Education: 

Language, Multimodality, and Educational Transformation,” Lang. Relat. Res., vol. 15, no. 5, 

pp. 283–311, 2024, https://doi.org/10.29252/LRR.15.5.11. 

https://journals2.ums.ac.id/index.php/profetika/
https://doi.org/10.1080/01416200.2023.2207209
https://doi.org/10.1023/a:1022821421560
https://doi.org/10.1080/13617672.2022.2158018
https://doi.org/10.1080/13540602.2022.2062722
https://doi.org/10.5901/mjss.2014.v5n20p1542
https://doi.org/10.1080/13540602.2022.2103531
https://doi.org/10.22219/ljih.v32i2.35088
https://doi.org/10.57239/PJLSS-2024-22.2.00105
https://doi.org/10.47172/2965-730X.SDGsReview.v5.n01.pe01687
https://doi.org/10.1080/03057240.2023.2255754
https://doi.org/10.14421/jpai.v21i1.8477
https://doi.org/10.1080/13537121.2024.2367863
https://doi.org/10.1080/1369183X.2017.1315852
https://doi.org/10.5901/mjss.2013.v4n13p745
https://doi.org/10.1080/14613808.2016.1240157
https://doi.org/10.29252/LRR.15.5.11


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

[35] R. F. Tibaldeo, “Thinking and behaving ‘otherwise’: An anthropological enquiry into utopia, 

image and ethics,” Ethics Bioeth. (in Cent. Eur., vol. 9, no. 1–2, pp. 3–10, 2019, 

https://doi.org/10.2478/ebce-2019-0003. 

[36] A. Allaithy, “Translation Studies in a Rapidly Changing World,” Dragoman, vol. 2025, no. 18 

18Special-Issue, pp. iii–vii, 2025, https://doi.org/10.63132/ati.2025.forewo.00116590. 

[37] M. Sutrop, “Can values be taught? The myth of value-free education,” Trames, vol. 19, no. 2, 

pp. 189–202, 2015, https://doi.org/10.3176/tr.2015.2.06. 

[38] S. F. Menning, “Exploring an Alternative Justification for the Importance of Curiosity in 

Education: Social Curiosity and Løgstrup’s Sovereign Expression of Life,” Stud. Philos. Educ., 

vol. 38, no. 3, pp. 241–260, 2019, https://doi.org/10.1007/s11217-018-9629-0. 

[39] C. Yang, “Moral education in mainland China today: A bio-ecological systems analysis,” J. 

Moral Educ., vol. 50, no. 4, pp. 529–543, 2021, 

https://doi.org/10.1080/03057240.2020.1847054. 

[40] H. Gülerce and O. E. Yapar, “The Role of Values Education in Countering Violence,” J. Islam. 

Thought Civiliz., vol. 10, no. 2, pp. 37–54, Dec. 2020, https://doi.org/10.32350/jitc.102.03. 

[41] K. Berková, K. K. Krelová, P. Krpálek, T. Vacínová, and A. Kubišová, “Secondary School 

Teachers’ Attitudes Towards Online Learning Tools: Teachers’ Behaviour in Distance 

Education,” Int. J. Interact. Mob. Technol., vol. 18, no. 2, pp. 52–67, 2024, 

https://doi.org/10.3991/ijim.v18i02.44749. 

[42] H. Haddade, A. Nur, A. Achruh, M. N. A. Rasyid, and A. Ibrahim, “Madrasah management 

strategies through Madrasah Reform program: an evidence from Indonesia,” Int. J. Educ. 

Manag., vol. 38, no. 5, pp. 1289 – 1304, 2024, https://doi.org/10.1108/IJEM-05-2023-0236. 

[43] A. Nur, M. Yasir, and Z. Fatni, “The Comparison of Nearest Neighbour Algorithm as 

Modelling in Conclusion of Interpretation of Bil Ma’tsur and Bil Ra’yi,” in Proceedings - 2021 

4th International Conference on Computer and Informatics Engineering: IT-Based Digital 

Industrial Innovation for the Welfare of Society, IC2IE 2021, 

https://doi.org/10.1109/IC2IE53219.2021.9649246. 

[44] S. F. A. Halim, S. A. Awang, and S. Mohamaddan, “An Investigation of Brain Signal 

Characteristics between Hafiz/Hafizah Subjects and Non-Hafiz/Hafizah Subjects,” in Journal 

of Physics: Conference Series, 2021. https://doi.org/10.1088/1742-6596/2071/1/012037. 

[45] W. Wu, Y. L. Chen, and X. Du, “The Application of Cross-Cultural Context Fusion Virtual 

Reality Technology in the Course of Film Art Creation,” in Lecture Notes in Computer Science 

(including subseries Lecture Notes in Artificial Intelligence and Lecture Notes in 

Bioinformatics), R. P.-L.P., Ed., School of Film Television and Communication, Xiamen 

University of Technology, Xiamen, China: Springer Science and Business Media Deutschland 

GmbH, 2023, pp. 50–60. https://doi.org/10.1007/978-3-031-35946-0_5. 

[46] M. Ghaemi Asl, M. M. Rashidi, and S. A. Hosseini Ebrahim Abad, “Emerging digital economy 

companies and leading cryptocurrencies: insights from blockchain-based technology 

companies,” J. Enterp. Inf. Manag., vol. 34, no. 5, pp. 1506–1550, 2021, 

https://doi.org/10.1108/JEIM-08-2020-0348. 

[47] K. Abu-Alghayth, “Teachers’ use of assistive technology in Saudi special education schools: 

A mixed-methods enquiry,” Int. J. Dev. Disabil., vol. 68, no. 4, pp. 547–557, 2022, 

https://doi.org/10.1080/20473869.2020.1836943. 

[48] F. Hossain, “Global responsibility vs. individual dreams: addressing ethical dilemmas created 

by the migration of healthcare practitioners,” Glob. Bioeth., vol. 31, no. 1, pp. 81–89, 2020, 

https://doi.org/10.1080/11287462.2020.1773054. 

[49] Y. G. Jiang and H. Guo, “Transcending the Nature of Refinement: The Policy Development on 

Liberal Arts Education in China,” Chinese Educ. Soc., vol. 50, no. 3, pp. 268–283, 2017, 

https://doi.org/10.1080/10611932.2017.1331009. 

[50] M. Mahmudulhassan, M. Abuzar, S. U. A. Khondoker, and J. Khanom, “The Integration of 

Islamic Epistemology in Ethical and Multicultural Education: Pedagogical Strategies and 

Challenges,” Multicult. Islam. Educ. Rev., vol. 2, no. 2, Feb. 2025, 

https://journals2.ums.ac.id/index.php/profetika/
https://doi.org/10.2478/ebce-2019-0003
https://doi.org/10.63132/ati.2025.forewo.00116590
https://doi.org/10.3176/tr.2015.2.06
https://doi.org/10.1007/s11217-018-9629-0
https://doi.org/10.1080/03057240.2020.1847054
https://doi.org/10.32350/jitc.102.03
https://doi.org/10.3991/ijim.v18i02.44749
https://doi.org/10.1108/IJEM-05-2023-0236
https://doi.org/10.1109/IC2IE53219.2021.9649246
https://doi.org/10.1088/1742-6596/2071/1/012037
https://doi.org/10.1007/978-3-031-35946-0_5
https://doi.org/10.1108/JEIM-08-2020-0348
https://doi.org/10.1080/20473869.2020.1836943
https://doi.org/10.1080/11287462.2020.1773054
https://doi.org/10.1080/10611932.2017.1331009


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

https://doi.org/10.23917/mier.v2i2.7612. 

[51] Y. Duan, Y. Liu, Y. Chen, W. Guo, and L. Yang, “Research on the impact of knowledge sharing 

on risk control of inclusive finance in rural areas during the post-COVID-19 era,” J. Knowl. 

Manag., vol. 28, no. 3, pp. 613–630, 2024, https://doi.org/10.1108/JKM-11-2020-0854. 

[52] M. Smagulov, T. Zholmukhan, K. Kurmanbayev, and R. Mukhitdinov, “Some Trends in 

Islamic Education Forming Spiritual and Cultural Values of the Youth under the Influence of 

COVID-19 (the Experience of Madrasah Colleges in the Republic of Kazakhstan),” Eur. J. 

Contemp. Educ., vol. 12, no. 4, pp. 1410–1421, 2023, 

https://doi.org/10.13187/ejced.2023.4.1410. 

[53] D. Lombardi, “Models of teaching and learning: Digital evolution during the Covid-19 

pandemic,” in CEUR Workshop Proceedings, L. P., D. F. R., and D. F. R., Eds., University of 

Foggia, Arpi street, Foggia, Italy: CEUR-WS, 2021. 

[54] L. Gunderson and R. A. D’Silva, “Second Language Literacy: Kindergarten to Grade 12,” in 

Handbook of Research in Second Language Teaching and Learning: Volume III, vol. 3, 

University of British Columbia, Canada: Taylor and Francis, 2016, pp. 273–285. 

https://doi.org/10.4324/9781315716893-20. 

[55] J. C. R. Härtel and C. E. J. Härtel, “What the Digital Age Is and Means for Workers, Services, 

and Emotions Scholars and Practitioners,” Res. Emot. Organ, vol. 16, pp. 9–17, 2022, 

https://doi.org/10.1108/S1746-979120200000016003. 

[56] Ł. Tomczyk and K. Potyrała, “Parents’ knowledge and skills about the risks of the digital 

world,” South African J. Educ., vol. 41, no. 1, pp. 1–19, 2021, 

https://doi.org/10.15700/saje.v41n1a1833. 

[57] C. Riesmeyer, A. F. Zillich, and T. Naab, “Editorial: Digital Child‐ and Adulthood—Risks, 

Opportunities, and Challenges,” Media Commun., vol. 10, no. 1, pp. 301–304, 2022, 

https://doi.org/10.17645/mac.v10i1.5461. 

[58] X. Hao, S. Wen, K. Li, J. Wu, H. Wu, and Y. Hao, “Environmental governance, executive 

incentive, and enterprise performance: Evidence from Chinese mineral enterprises,” Resour. 

Policy, vol. 85, 2023, https://doi.org/10.1016/j.resourpol.2023.103858. 

[59] U. Pagallo and E. Bassi, “The Governance of Unmanned Aircraft Systems (UAS): Aviation 

Law, Human Rights, and the Free Movement of Data in the EU,” Minds Mach., vol. 30, no. 3, 

pp. 439–455, 2020, https://doi.org/10.1007/s11023-020-09541-8. 

[60] J. Greenhalgh, “The control of outdoor advertising, amenity, and urban governance in Britain, 

1893-1962,” Hist. J., vol. 64, no. 2, pp. 384–409, 2021, 

https://doi.org/10.1017/S0018246X20000205. 

[61] K. Munawir, M. Makmur, M. N. A. Rasyid, W. Naro, S. Usman, and H. Pajarianto, “Character 

building training model for young people to strengthen religious moderation,” HTS Teol. Stud. 

/ Theol. Stud., vol. 79, no. 1, 2023, https://doi.org/10.4102/hts.v79i1.8552. 

[62] M. Abuzar, Mahmudulhassan, and Muthoifin, “University Students’ Trust in AI: Examining 

Reliance and Strategies for Critical Engagement,” Int. J. Interact. Mob. Technol., vol. 19, no. 

07, pp. 70–82, Apr. 2025, https://doi.org/10.3991/ijim.v19i07.52875. 

[63] A. Diana, M. Z. Azani, and M. M, “The Concept and Context of Islamic Education Learning 

in the Digital Era: Relevance and Integrative Studies,” Profetika J. Stud. Islam, vol. 25, no. 01, 

pp. 33–44, 2024, https://doi.org/10.23917/profetika.v25i01.4239. 

[64] B. Nugraha, M. Sa’diyah, and A. R. Rosyadi, “Module Development of Gender Harmony in 

Islamic Education Perspective,” Profetika J. Stud. Islam, vol. 25, no. 01, pp. 45–54, 2024, 

https://doi.org/10.23917/profetika.v25i01.3846. 

[65] H. Hidayah, S. Sa’ad, and A. Rosa, “Transnational Islamic Movements in Indonesia,” Profetika 

J. Stud. Islam, vol. 25, no. 01, pp. 55–66, 2024, https://doi.org/10.23917/profetika.v25i01.2494. 

[66] M. I. Thaib, “Parental Role Models in Children’s Character Education in the Society 5.0 Era,” 

Bull. Islam. Res., vol. 3, no. 3, pp. 555–570, May 2025, https://doi.org/10.69526/bir.v3i3.367. 

[67] W. Yuliani, “Metode Penelitian Deskriptif Kualitatif Dalam Perspektif Bimbingan Dan 

https://journals2.ums.ac.id/index.php/profetika/
https://doi.org/10.23917/mier.v2i2.7612
https://doi.org/10.1108/JKM-11-2020-0854
https://doi.org/10.13187/ejced.2023.4.1410
https://doi.org/10.4324/9781315716893-20
https://doi.org/10.1108/S1746-979120200000016003
https://doi.org/10.15700/saje.v41n1a1833
https://doi.org/10.17645/mac.v10i1.5461
https://doi.org/10.1016/j.resourpol.2023.103858
https://doi.org/10.1007/s11023-020-09541-8
https://doi.org/10.1017/S0018246X20000205
https://doi.org/10.4102/hts.v79i1.8552
https://doi.org/10.3991/ijim.v19i07.52875
https://doi.org/10.23917/profetika.v25i01.4239
https://doi.org/10.23917/profetika.v25i01.3846
https://doi.org/10.23917/profetika.v25i01.2494
https://doi.org/10.69526/bir.v3i3.367


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 1, 2026, pp. 299-316 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

Konseling,” QUANTA J. Kaji. Bimbing. dan Konseling dalam Pendidik., vol. 2, no. 2, pp. 1–

10, 2018, https://doi.org/10.22460/q.v2i1p21-30.642. 

[68] S. O’Brien, “Enacting Remote and Flexible Learning Placements during a Global Pandemic—

A Case Report,” Sustain., vol. 15, no. 10, 2023, https://doi.org/10.3390/su15108049. 

[69] D. K. C. Huang and N. N. T. Li, “Why China Finds It Difficult to Enable the Rule of Law,” in 

Chinese (Taiwan) Yearbook of International Law and Affairs, vol. 38, M. Y.-J., Ed., University 

of London, United Kingdom: Brill Academic Publishers, 2020, pp. 42–62. 

https://doi.org/10.1163/9789004501638_003. 

[70] M. M. M. Zarif, “The significance of the ‘ten fundamentals’ (Al-mabĀdi’ al-‘asharah) in 

conceptualizing the epistemic aims of learning in Islam,” Afkar, vol. 2020, no. Special Issue 2, 

pp. 45–78, 2020, https://doi.org/10.22452/afkar.sp2020no2.2. 

[71] D. Rukmana and S. L. Handayani, “Prospective Elementary School Teachers' Conceptual 

Understanding and Ability to Create Technology-Based Earth and Space Science Teaching 

Materials,” in AIP Conference Proceedings, 2022. https://doi.org/10.1063/5.0102415. 

[72] S. Simbuka, F. A. Hamied, W. Sundayana, and D. A. Kwary, “A corpus-based study on the 

technical vocabulary of Islamic religious studies,” Teflin J., vol. 30, no. 1, pp. 47–71, 2019, 

https://doi.org/10.15639/teflinjournal.v30i1/47-71. 

[73] J. E. Stice and D. L. Dekker, “Pairs testing,” in Proceedings - Frontiers in Education 

Conference, Univ of Texas, Cent for Teaching, Effectiveness, Austin, TX, USA: Publ by IEEE, 

1988, p. 14. 

[74] A. Toker Gökçe, “Core Values in Education From the Perspective of Future Educators,” SAGE 

Open, vol. 11, no. 2, 2021, https://doi.org/10.1177/21582440211014485. 

[75] S. Ellenwood, “Helping students to find and frisk good exemplars,” Etica e Polit., vol. 20, no. 

2, pp. 163–173, 2018. 

[76] J. A. Giménez-Beut, C. Novella-García, R. Aguilar-Moya, and A. Cloquell-Lozano, “COVID-

19 and young people in Spain. The emergence of values education as a strategy for civic 

responsibility,” Ethics Educ., vol. 17, no. 1, pp. 77–100, 2022, 

https://doi.org/10.1080/17449642.2021.2019956. 

[77] M. Abuzar, Mahmudulhassan, and L. Nuryanti, “The Role Of Online Social Network Sites And 

Social Integration In Mitigating Homesickness Among International Students,” Pakistan J. 

Educ. Res., vol. 7, no. 3, pp. 95–112, 2024, https://doi.org/10.52337/pjer.v7i3.1151. 

[78] M. H. Zubaidillah, “Concept of Islamic Education In The Qur’an,” OSF Prepr., no. July 2018, 

pp. 1–13, 2018, https://doi.org/10.31219/osf.io/nfja5. 

[79] Y. Gao, “Exploring the Value Orientation of College Art Students Based on Marxist 

philosophy,” Cult. Int. J. Philos. Cult. Axiolog., vol. 20, no. 3, pp. 27–47, 2023. 

[80] M. Kelkusa, D. Anurogo, and U. A. Syarif, “The Phenomenon and Existence of Corruption in 

the 5 . 0 Era : Moral and Ethical Perspectives,” Solo Int. Collab. Publ. Soc. Sci. Humanit., vol. 

1, no. 2, pp. 78–87, 2023, https://doi.org/10.61455/sicopus.v1i02.37. 

 

 

https://journals2.ums.ac.id/index.php/profetika/
https://doi.org/10.22460/q.v2i1p21-30.642
https://doi.org/10.3390/su15108049
https://doi.org/10.1163/9789004501638_003
https://doi.org/10.22452/afkar.sp2020no2.2
https://doi.org/10.1063/5.0102415
https://doi.org/10.15639/teflinjournal.v30i1/47-71
https://doi.org/10.1177/21582440211014485
https://doi.org/10.1080/17449642.2021.2019956
https://doi.org/10.52337/pjer.v7i3.1151
https://doi.org/10.31219/osf.io/nfja5
https://doi.org/10.61455/sicopus.v1i02.37

