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Abstract 

Objective: Higher Order Thinking Skills (HOTS) constitute a fundamental competency in 

postgraduate education because they enable students to analyze, evaluate, and generate 

innovative solutions to complex educational problems. Grounded in the Revised Bloom’s 

Taxonomy, this study aims to examine the cognitive maturity of third-semester Master of 

Islamic Religious Education students by mapping their cognitive performance across levels 

C1–C6 in responses to Final Semester Examination questions. Theoretical framework: The 

study is theoretically grounded in the Revised Bloom’s Taxonomy, which conceptualizes 

cognitive development as progressing from remembering (C1) and understanding (C2) to 

applying (C3), analyzing (C4), evaluating (C5), and creating (C6). Literature review: 

Previous studies have consistently reported that university students tend to demonstrate 

proficiency at lower cognitive levels while encountering difficulties in higher-order 

thinking, particularly in analysis, evaluation, and creation. Method: This study employed 

a document and content analysis approach by examining the examination answer sheets of 

15 postgraduate students. Each response was systematically coded according to the 

cognitive processes of the Revised Bloom’s Taxonomy, while quantitative descriptive 

analysis was used to determine the percentage distribution of cognitive levels, supported by 

qualitative interpretation of students’ reasoning, analytical depth, and argument quality. 

Results: The findings reveal that 73% of students remained within lower-order cognitive 

levels (C1–C3), demonstrating competencies in remembering, understanding, and applying 

concepts. Only 27% achieved the analytical level (C4), whereas none demonstrated 

evaluation (C5) or creation (C6). These findings indicate that postgraduate students’ 

cognitive maturity remains below expectations and is influenced by instructional practices 

emphasizing factual knowledge and procedural understanding rather than analytical, 

evaluative, and creative thinking. Implications: The study implies that postgraduate 

learning should integrate active learning strategies, authentic assessment, and HOTS-

oriented question design to cultivate higher cognitive competencies. Strengthening these 

dimensions contributes directly to Sustainable Development Goal 4 by improving 

educational quality and preparing graduates capable of critical reasoning and innovative 

problem-solving. Novelty: The novelty of this research lies in providing an empirical 

cognitive maturity profile of Islamic Religious Education postgraduate students through 

systematic examination analysis, offering evidence-based recommendations for 

redesigning postgraduate instruction and assessment toward higher-order thinking 

development. 
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INTRODUCTION 

Islam is a religion that motivates humanity to develop intellectually. To foster this 

intellectual growth, God revealed the first revelation, Surah al-'Alaq, verses 1 to 5. The 

revelation of these verses about reading was not without purpose or urgency. Rather, there 

was a greater agenda that God wished to explain [1]. However, this agenda requires in-

depth analysis from the reader. Reading requires tools and a strong scientific foundation to 

ensure clarity of understanding. The first revelation not only presents the importance of 

reading but also emphasizes the importance of deepening what is read. Understanding a 

particular reading is impossible without clarity of thought. Clarity of thought will not 

emerge without the five educational instruments contained in the first revelation. 

The five educational instruments are: teachers, students, methods, infrastructure and 

curriculum [2], [3]. In the context of learning, students can't develop brilliant thinking 

without the support of educational instruments, one of which is teachers. Teachers who 

often educate students in higher education are known as lecturers. Lecturers provide 

motivation, provide examples, present phenomena, and explain theories integrated with 

various cases, all to improve students' thinking. Moreover, the situation and conditions of 

this digital era require postgraduate students to possess critical thinking skills, which is one 

of the four 21st-century skills [4], [5]. It's not a student if he can't think critically. Critical 

thinking is crucial, given the rapid flow of various types of data in this digital era. Whether 

it's text, video, voice notes, images, or so on, all require filtering. Without filtering, students 

will be swept away by a torrent of information that can mislead their minds and disrupt 

social stability [6], [7]. However, the goal of Islamic education to develop critical thinking 

is not fully reflected in the thinking capacity of postgraduate students. 

All data presented to students should not be immediately absorbed mentally, but must 

first be processed using critical thinking. The process of achieving critical thinking is a 

lengthy one. It's the same length as a person's educational journey, from kindergarten, 

elementary school, junior high school, high school, undergraduate, master's, and doctoral 

studies. If calculated, the time required to become an adult and mature in thought is at least 

22 years [8], [9]. The length of the learning process is commensurate with the quality of the 

results. However, the question is whether every student studying in a postgraduate program 

definitely possesses the maturity of thought characterized by the ability to analyze and solve 

problems. This ability, in principle, requires students to study knowledge that will 

encourage forward-thinking, one of which is studying logic as a means of constructing 

systematic and rational arguments [10], [11]. There is little research on HOTS that directly 

links postgraduate students' cognitive outcomes to exam answers, particularly in Islamic 

religious education. 

So that postgraduate students' thinking is mature and adult, apart from having experience 

that requires thinking, they also receive education based on Brain-Based Learning, 

compared to learning that relies more on conventional learning patterns [12], [13]. 

Conventional text-based learning, without allowing for dialogue with the challenges of the 

times, will simply pile up in the back of your mind. Knowledge is repressed and only 

released when used in the classroom. Even then, learning is one-way, not two-way. The 

importance of two-way learning is to provide students with the space to critique texts within 

a body of knowledge [14], [15]. One opportunity given to postgraduate students is the 

opportunity to write papers. These papers are presented to students and lecturers. This will 

reveal how students respond to the papers presented. If questions are asked using thought 

and combined with literacy findings, the questioning is seen to be of high quality. However, 

if questions are simply asked without supporting data from literacy, the quality of the 

questions will be dry and lacking in data [16], [17]. 

Student literacy has recently declined, as evidenced by various discussions among 

lecturers when questioning students' intellectual abilities. In one discussion, the lecturers 

questioned why students' current fighting spirit and reading skills are so unsatisfactory. This 
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was evident in various classroom discussions. Students were always asking the same 

questions, as if there were no other students in the class. When their semester-long lectures 

were reviewed, they were still undecided on their answers [18], [19]. Their answers were 

still text-based and lacked critical thinking. Their answers were still based on results and 

readings, not yet the product of thought that combines theory and facts, as well as 

phenomena integrated and mediated by the power of the mind [20], [21]. This condition 

needs to be strengthened and clarified through the results of student thinking held at the end 

of the semester, called the Mid-Term Exam (UTS). The goal is to determine the maturity 

of students' thinking through their UTS answers. Lectures are not simply about memorizing 

material, but rather about encouraging students to develop higher-order thinking skills, 

ranging from analysis, evaluation, and creation, using the revised Bloom's Cognitive 

Taxonomy [22], [23]. 

There are two research questions used in this study: first, how is the distribution of 

students' cognitive process levels in answering mid-term exam questions based on the 

Revised Bloom's Taxonomy? Second, how is the level of students' thinking maturity 

reflected through their ability to answer questions at the LOTS to HOTS levels in the mid-

term exam? Meanwhile, the researcher listed two research objectives, according to the 

number of research questions. To map the distribution of students' answers at each level of 

the Revised Bloom's Taxonomy cognitive process in the mid-term exam. To describe the 

level of students' thinking maturity through an analysis of their ability to answer low- to 

high-level questions in the mid-term exam. Therefore, the importance of students' thinking 

maturity, this study will attempt to explore the level of students' thinking depth as seen from 

their answers after taking the Final Semester Exam (UTS). 

 

LITERATURE REVIEW 

Revised Bloom's Taxonomy 

Nothing is eternal in scientific theory; everything will change and shift, including 

Bloom's Taxonomy, which has undergone slight changes. This revised version of Bloom's 

theory was developed by Anderson, David R. Krathwohl and his team in 2001 as a 

modification of the revised taxonomy initiated by Benjamin S. Bloom. The cognitive 

domain in Bloom's revised theory is divided into two: the knowledge content dimension 

and the cognitive process dimension. The knowledge dimension consists of factual, 

conceptual, procedural, and metacognitive [22], [24]. While cognitive processes consist of 

remembering, understanding, applying, analyzing, evaluating and creating. 

HOTS (Higher Order Thinking Skills) 

HOTS essentially refers to higher-order cognitive thinking skills—including critical 

thinking, reflective thinking, creativity, problem-solving, and decision-making—often 

associated with the higher levels of RBT (analyze, evaluate, and create). This concept is 

crucial in modern education because it enables students to not only “memorize” facts but 

also to process, manipulate, and apply knowledge in real-world situations, discover new 

solutions, and intelligently evaluate and make decisions [25], [26]. 

In the educational literature, many researchers use RBT to evaluate the presence or 

distribution of HOTS levels in exam questions, assignments, or evaluations. For example, 

studies analyzing exam questions or textbooks show that many questions are still at a low 

level, indicating that HOTS has not been optimally implemented [27], [28]. 

HOTS is considered important, especially in higher education, because students are 

expected to develop from just basic knowledge to critical, analytical, creative, and reflective 

thinking skills that are relevant for problem solving, research, and real-life applications in 

professional life [29], [30]. According to the study, the Revised Bloom's Taxonomy is a 

relevant framework for measuring students' thinking maturity. Meanwhile, HOTS serves as 

a measure of the quality of learning outcomes in higher education institutions; however, the 
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effectiveness of HOTS implementation can only be measured through direct analysis of 

student responses, not solely from question design. 

 

METHODOLOGY 

This research involved 15 students in the third semester of the 2025/2026 academic year, 

majoring in Islamic Religious Education at the Muhammadiyah University of Tangerang 

(UMTA) postgraduate program. The number of fifteen students was chosen because it 

covers the entire population of the class being studied and allows for extensive cognitive 

mapping. Third-semester students are considered capable of mature thinking because they 

have attended lectures for three semesters. This research method uses document analysis 

(content/document analysis) of students' mid-term exam answers.  

All answer sheets are collected as primary data, then each answer is coded based on the 

cognitive level in the Revised Bloom's Taxonomy from the lowest level (C1 - Remember, 

C2 - Understand, C3 - Apply) to the highest level (C4 - Analyze, C5 - Evaluate, C6 - 

Create). After coding is done, the data is analyzed qualitatively to determine the quality of 

students' answers, such as the depth of argument, originality of solutions, or structure of 

thinking, especially for answers that fall into the HOTS (Analyze Create) level. This 

approach is in line with the methods used in similar studies that examine the composition 

of questions or answers based on HOTS and the Revised Bloom's Taxonomy [31].To 

maintain the validity of data interpretation, cognitive levels are coded consistently using 

Revised Bloom's Taxonomy indicators. 

 

RESULTS AND DISCUSSION 

This study examines 15 students' thinking when answering mid-term exam (UTS) 

questions. Students' answers will be explored and reviewed using Bloom's taxonomy 

cognitive approach, ranging from remembering, understanding, applying, analyzing, 

evaluating, and creating. Furthermore, researchers will assess the students' level of thinking 

maturity through mid-term exam questions ranging from LOTS to HOTS. 

1. Research result 

The thinking abilities of all students in answering exam questions are not the same. Some 

can answer questions at levels C1 to C3. Others are able to answer using C4 to C6. It is also 

possible that some have only reached levels C1 and C2. Therefore, this study will explain 

students' abilities in answering mid-term exam questions. When expressing their thoughts, 

it will be clear to what level postgraduate students have progressed. And on the other hand, 

have postgraduate students reached the HOTS or LOTS level of thinking? Because of the 

six mid-term exam questions, almost all of them are at the HOTS level. The first problem 

formulation that will be explained is related to students' thinking levels based on Bloom's 

theory. More details are presented below in table form.   
 

Table 1. Student Thinking Level 

No. Student ID Level 

Cognitive 

Student Ability Based on Answers 

1 Student 1 C1-C3 The answer focuses on the general overview and 

doesn't explain the method. Therefore, the core 

of the question isn't clearly answered. The 

answer only states and partially explains it. 

2 Student 2 C1-C3 The mid-term exam answers are still focused on 

revealing what students understand. The answers 

are only stated, not analyzed. 

3 Student 3 C1-C3 The midterm exam answers are just bullet points. 

These points are only explained, not analyzed. 

4 Student 4 C1-C3 The answer is brief, a little over a page and a half 

long. The key points raised in the question aren't 
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answered clearly and concisely. At first glance, 

the answer seems a bit lazy. 

5 Student 5 C1-C3 The UTS answers were partly answered using 

general points and did not touch on answers that 

had analytical power. 

6 Student 6 C1-C3 The mid-term exam answers only touch on the 

general overview aspect, and have not been 

analyzed in an analytical manner. 

7 Student 7 C1-C3 The answers are bullet points, and some of them 

are general in nature. The amount of paper used 

to answer the questions is only a little over one 

and a half pages. 

8 Student 8 C1-C3 The mid-term exam answer sheet takes up less 

than one and a half pages, and the answers are 

still general in nature. 

9 Student 9 C1-C3 The midterm exam answers are almost six pages 

long, but the answers to the questions still quote 

expert opinions, without analyzing them. 

10 Student 10 C1-C4 The midterm exam answers were four pages 

short. The student admitted that the answers were 

the result of his own analysis. 

11 Student 11 C1-C4 The midterm exam answers are nine pages long. 

They not only cite and explain, but also analyze. 

12 Student 12 C1-C3 All the mid-term exam answers were in the form 

of points, totalling less than four pages. 

13 Student 13 C1-C4 The midterm exam answers are only two pages 

long. Despite being two pages long, they are 

quite analytical. 

14 Student 14 C1-C3 The midterm exam answers are four and a half 

pages long. All answers are bullet points. 

15 Student 15 C1-C4 Two and a half page answer. There's already an 

analysis. 

 

In general, the research results show that the majority of postgraduate students excel at 

lower-level thinking skills (C1–C3) and have no achievements at the evaluation and 

creation levels (C5–C6). The results suggest that higher education does not automatically 

guarantee more advanced thinking skills. Based on the mapping above, students' ability to 

answer HOTS-weighted questions can be explained by the fact that the 15 students used as 

the research sample generally have many similarities in Bloom's Taxonomy levels. Only a 

few have different levels. Four (27%) students are at levels C1-C4, and 11 (73%) students 

are at levels C1-C3. From a HOTS perspective, third-semester postgraduate students in the 

Islamic Religious Education Master's program still have little HOTS-level thinking.  
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Figure 1. Student Cognitive Level 

 

2. Discussion of Research Results 

Based on the results of a mapping study of third-semester Master of Islamic Education 

students, only four of the 15 students had thinking skills ranging from memorization to 

analysis (C1-C4). Meanwhile, the thinking maps of 11 students were at the C4 level. This 

means that 73% of students' thinking was at the C1-C3 level. In many cases, student 

learning and lectures at universities often do not address aspects of analysis, evaluation, and 

creation. This learning environment ultimately leads to students being uncritical and unable 

to think complexly. This is because lecturers have not yet provided many challenges to 

encourage higher-order thinking (HOTS) [32]. This is because the learning environment 

has not or has not consistently used active learning methods. 

Or perhaps the lecturers aren't serious about exploring and continuing to learn to 

enlighten students through a learning process that offers intellectual challenges. The 

question-making process also requires attention, so students don't just answer by stating the 

questions. This means the questions are at the Low Order Thinking Skills (LOTS) level. 

This is further reinforced by the fact that many lecturers in the field construct questions 

using the LOTS method. Therefore, it's understandable that higher-order thinking skills still 

fall short of expectations [33], [34]. It's important to consider that students should be given 

frequent practice solving HOTS-level problems, starting with analysis, evaluation, and 

creation. This needs to be encouraged, not just once or twice, but with increased intensity 

so that students become accustomed to higher-order thinking skills [35], [36]. 

In HOTS instruments, students are not only required to "know/remember" but also to 

organize information, evaluate, reason, and create solutions or arguments. Many students 

struggle to formulate answers at levels such as analysis or creation, such as problem 

structuring, argumentation, and originality, so they revert to "safe" methods: memorizing 

or explaining definitions. This is observed in research showing that even with HOTS 

questions, many students fail to meet the analysis, evaluation, or creation indicators [37], 

[38]. In another context, the lack of student competence in high-level thinking skills is 

closely related to the lack of integration of the lecture process that motivates critical 

thinking and self-regulated learning [39], [40]. Therefore, lecturers inevitably have to 

increase their capacity to handle high-level thinking. If students aren't accustomed to it, 

they won't be able to think at the HOTS level. The achievement of the SDGs, particularly 

quality education (SDG 4), is directly influenced by the HOTS skills of graduate students. 

If students lack sufficient evaluation and creativity skills, they may be unprepared to 

contribute to solving complex socio-religious issues. 
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CONCLUSION 

Based on the results of mapping students' cognitive abilities in answering midterm exam 

questions, it appears that most students are at levels C1–C3, namely remembering, 

understanding, and applying. Only 27% of students were able to reach level C4 (analyzing), 

while the other 73% were still at a lower-order thinking pattern. This indicates that the 

higher-order thinking (HOTS) skills of third-semester students in the Master of Islamic 

Education Postgraduate program are still very limited. Student answers tend to be 

descriptive, in the form of points, and do not yet display a deep analytical structure. This 

condition indicates that students are not accustomed to thinking critically, constructing 

complex arguments, or conducting independent analysis of the given academic problems. 

The lack of HOTS achievement is closely related to the learning process and question 

design that do not consistently demand analytical, evaluation, and creative skills. The 

learning environment is not based on active learning, resulting in students not being trained 

to organize information critically or create original solutions. Furthermore, most lecturers 

still construct questions at the LOTS level, so students are accustomed to answering 

normatively and repetitively. As various studies have shown, students' low HOTS skills 

generally arise from a lack of integration of critical learning, insufficient HOTS practice, 

and minimal support for developing self-regulated learning. Therefore, improving the 

quality of learning and HOTS-oriented assessment design is an urgent need to enable 

students to develop at a higher level of thinking and meet the demands of 21st-century 

education. This study contributes to critical reflection on postgraduate assessment practices 

and emphasizes that HOTS-based learning must be transformed so that Islamic education 

can address the challenges and sustainable development of the 21st century. 

 

Acknowledgements 

The authors express their sincere gratitude to the postgraduate program of Islamic 

religious education of Universitas Muhammadiyah Tangerang, the students of the master 

of Islamic religious education and Sekolah Tinggi Agama Islam Thawalib for their ongoing 

academic support until the end. 

 

Author Contribution 

Asep Abdurrohman designed this research, developed a theoretical framework, and led 

the analysis. Marzuki contributed to the methodological design and interpretation of data. 

Asori Mukhtarom supports the literature review and finalization of research writing results. 

All authors review and approve the final manuscript. 

 

Conflicts of Interest 

The authors declare no conflicts of interest regarding the publication of this article. This 

research was conducted independently, with no financial, institutional, or personal 

relationships that could affect the objectivity, interpretation, or presentation of the findings 

reported. 

 

REFERENCES 

[1] A. Alzahrani and A. A. Albeladi, “Collaborative Leadership and Its 

Relationship with Students’ Educational Attainment,” J. Educ. Soc. Res., vol. 

13, no. 4, pp. 331–340, 2023, doi: 10.36941/jesr-2023-0113. 

[2] E. Dewi, “EL-DARISA : Jurnal Pendidikan Islam,” vol. 2, pp. 154–167, 2023. 

[3] T. T. Heng, L. Song, and K. Tan, “Understanding the interaction of 

assessment, learning and context: Insights from Singapore,” Educ. Res., vol. 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 2, 2026, pp. 641-650 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

63, no. 1, pp. 65–79, 2021, doi: 10.1080/00131881.2021.1874248. 

[4] P. M. Efendi, S. Iskandar, and D. T. Kurniawan, “Keterampilan Abad 21 

Kaitannya dengan Karakteristik Masyarakat di Era Abad 21,” vol. 6, no. 1, 

pp. 297–307. 

[5] M. M. Sohail, A. Ahmad, and A. Büssing, “Transformational Spirituality, 

Transcendence, and Awe/Gratitude: Examining Their Influence on Prosocial 

and Pro-Environmental Behavior in Pakistan,” Religions, vol. 16, no. 5, 2025, 

doi: 10.3390/rel16050595. 

[6] A. H. Subarjo et al., “Literasi Berita Hoaxs Di Internet Dan Implikasinya 

Terhadap Ketahanan Pribadi Mahasiswa ( Studi Tentang Penggunaan Media 

Sosial Pada Mahasiswa STT Adisutjipto Yogyakarta ),” vol. 26, no. 1, pp. 1–

22, 2020. 

[7] Z. Z. Malizal, “Islamic Education and Globalization: Curriculum, Identity, 

and Digital Integration,” Sinergi Int. J. Islam. Stud., vol. 3, no. 2, pp. 70–82, 

Apr. 2025, doi: 10.61194/ijis.v3i2.711. 

[8] T. Cheungsirakulvit and S. Pranee, “Integrative ESG Strategies 

Transformative Leadership and Stakeholder Engagement in Thailand’s 

Corporate Landscape,” in ICCMETS Conference Proceedings 2023, 

EDUCATION STUDIO, Oct. 2023, pp. 391–396. doi: 10.62788/XzNk6Qy. 

[9] T. Pini et al., “Towards a kingdom of reproductive life - the core sperm 

proteome,” Reproduction, vol. 169, no. 6, 2025, doi: 10.1530/REP-25-0105. 

[10] A. Nasution, R. S. Tanjung, E. S. Ritonga, and M. P. Ilmiah, “Membangun 

Pemikiran Ilmiah yang Kritis melalui Logika,” vol. 11, no. 1, pp. 18–22, 2025. 

[11] H. Hakiman, B. Sumardjoko, and W. Waston, “Religious Instruction for 

Students with Autism in an Inclusive Primary School,” Int. J. Learn. Teach. 

Educ. Res., vol. 20, no. 12, pp. 139–158, 2021, doi: 

10.26803/IJLTER.20.12.9. 

[12] U. N. Semarang and K. Semarang, “Peningkatan Kemampuan Berpikir 

Kreatif Mahasiswa Program Magister,” vol. 1, pp. 539–546, 2018. 

[13] K. Krasin, “ESG: Integrating sustainability into business organizations,” 

Edelweiss Appl. Sci. Technol., vol. 9, no. 2, pp. 1794–1802, Feb. 2025, doi: 

10.55214/25768484.v9i2.4927. 

[14] G. Artawan, “Teaching strategies for improving the vocabulary mastery of 

Balinese traditional medicinal plants among teenagers in Denpasar, Bali, 

Indonesia,” Int. J. Innov. Creat. Chang., vol. 9, no. 10, pp. 48–68, 2019. 

[15] M. Y. M. Hussin, F. Muhammad, A. A. Razak, and S. A. Awang, “Islamic 

Religious School as an Alternative Education Institution in the Global Era: A 

Bibliometric and Thematic Analysis,” Int. J. Learn. Teach. Educ. Res., vol. 

23, no. 9, pp. 560–591, 2024, doi: 10.26803/ijlter.23.9.28. 

[16] T. Essay, P. Uts, M. Kuliah, F. T. Elektro, and U. Telkom, “Peran Mahasiswa 

dalam Membangun Budaya Diskusi yang Kritis dan Sopan di dalam 

Kampus,” 2025. 

[17] S. Ghufron, “The Effect of STAD-Type Cooperative Learning Based on a 

Learning Tool on Critical Thinking Ability in Writing Materials,” Int. J. 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 2, 2026, pp. 641-650 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

Instr., vol. 16, no. 1, pp. 61–84, 2023, doi: 10.29333/iji.2023.1614a. 

[18] D. A. Gozdecka, Rights, religious pluralism and the recognition of difference: 

Off the scales of justice. Australian National University College of Law, 

Australia: Taylor and Francis Inc., 2015. doi: 10.4324/9781315756318. 

[19] D. H. Rhoney et al., “Behavioral Foundations for CBPE: Using the BCW to 

Advance Individual Readiness to Change,” Am. J. Pharm. Educ., vol. 89, no. 

9, 2025, doi: 10.1016/j.ajpe.2025.101470. 

[20] A. Kunnummal, “Islamic Liberation Theology and Decolonial Studies: The 

Case of Hindutva Extractivism,” Religions, vol. 14, no. 9, 2023, doi: 

10.3390/rel14091080. 

[21] D. P. Alkan, S. Gündüz, M. Ozbilgin, and R. Kamasak, “Problematising 

Sharenting of Supermoms in a Neoliberal Context,” Gender Issues, vol. 42, 

no. 1, 2025, doi: 10.1007/s12147-024-09348-2. 

[22] C. Leslie, “Anderson and Krathwohl Bloom ’ s Taxonomy Revised,” 2016. 

[23] Oluwatobi Timothy Soyombo, Olusegun Gbenga Odunaiya, Chinelo Emilia 

Okoli, Gloria Siwe Usiagu, and Ifeanyi Onyedika Ekemezie, “Sustainability 

reporting in corporations: A comparative review of practices in the USA and 

Europe,” GSC Adv. Res. Rev., vol. 18, no. 2, pp. 204–214, Feb. 2024, doi: 

10.30574/gscarr.2024.18.2.061. 

[24] A. Rohman, G. Meraj, A. Isna, M. M. Taruna, A. Rachmadhani, and N. E. 

Atmanto, “Challenges in Islamic Education Curriculum Development: A 

Comparative Study of Indonesia, Pakistan, and India,” Int. J. Learn. Teach. 

Educ. Res., vol. 23, no. 6, pp. 504–523, 2024, doi: 10.26803/ijlter.23.6.23. 

[25] A. Info, “Higher Order Thinking Skills ( HOTS ) dalam pembelajaran social 

studies di sekolah menengah atas,” vol. 10, no. 1, pp. 50–61, 2023. 

[26] A. Rohmad, E. Muawanah, N. Hidayah, and A. Ikhwan, “The Role of 

Curriculum Implementation and Principal Leadership to Enhance Academic 

Performance in Islamic Boarding Schools,” J. Soc. Stud. Educ. Res., vol. 15, 

no. 4, pp. 338–373, 2024. 

[27] K. Atiullah, S. W. Fitriati, D. Rukmini, and M. A. N. Temanggung, “Using 

Revised Bloom ’ s Taxonomy to Evaluate Higher Order Thinking Skills ( Hots 

) in Reading Comprehension Questions of English Textbook for Year X of 

High School,” vol. 9, no. 4, pp. 428–436, 2019. 

[28] B. Wijayanto, D. H. Utomo, B. Handoyo, and M. Aliman, “PROBLEM-

BASED LEARNING USING E-MODULE: DOES IT EFFECT ON 

STUDENT’S HIGH ORDER THINKING AND LEARNING INTEREST IN 

STUDYING GEOGRAPHY?,” J. Technol. Sci. Educ., vol. 13, no. 3, pp. 613–

631, 2023, doi: 10.3926/jotse.1965. 

[29] R. Gasbarro et al., “Composition and Functional Diversity of Juvenile 

Groundfish Assemblages in the California Current,” J. Biogeogr., vol. 52, no. 

5, 2025, doi: 10.1111/jbi.15108. 

[30] D. K. Anayanti, F. S. Dini, S. D. Putri, and L. E. Sari, “Implementasi 

pembelajaran berbasis High Order Thinking Skills ( HOTS ) Mahasiswa 

Kelas 4D PGSD Universitas Muhammadiyah Surakarta,” vol. 1, no. 1, pp. 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 27, No. 2, 2026, pp. 641-650 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2026 Authors 

12–21, 2024. 

[31] J. H. Penelitian, K. Kepustakaan, and B. Pendidikan, “Jurnal Kependidikan:,” 

vol. 8, no. 4, pp. 957–971, 2022. 

[32] G. Stupurienė, T. Jevsikova, Y. Gülbahar, A. Juškevičienė, A. Gindulytė, and 

A. Juodagalvytė, “To plug or not to plug: exploring pedagogical differences 

for teaching informatics in primary schools,” Educ. Inf. Technol., vol. 30, no. 

4, pp. 4545–4582, 2025, doi: 10.1007/s10639-024-13000-7. 

[33] A. Dyachenko, R. Mukanova, and M. Erkibayeva, “Integration of 

interdisciplinary connections between chemistry, physics, and biology in the 

education of secondary school students,” Int. J. Educ. Reform, Nov. 2024, doi: 

10.1177/10567879241290180. 

[34] H. Nurbayti, S. Suwarto, A. Purwanto, H. Nurbayti, S. Suwarto, and A. 

Purwanto, “Analisis Soal HOTs Penilaian Akhir Semester Mata Pelajaran 

Biologi Kelas X SMA Negeri 3 Sukoharjo Tahun Ajaran 2022 / 2023 Analysis 

of HOTs Questions in the End of Semester Assessment of Biology Subjects 

Class X SMA Negeri 3 Sukoharjo Academic Year 2022 / 2023,” vol. 32, no. 

2, pp. 217–226, 2023. 

[35] Waston, Mahmudulhassan, A. Nirwana, and I. Afiyah, “Student-Centered 

Learning to Prevent Radicalization at Islamic Junior Schools in Surakarta 

Indonesia,” Solo Univers. J. Islam. Educ. Multicult., vol. 2, no. 3, pp. 249–

262, 2024, doi: 10.61455/sujiem.v2i03.207. 

[36] M. Bertipe, H. Order, and T. Skills, “*Corresponding author,” vol. 10, no. 2, 

pp. 872–879, 2021. 

[37] N. Asyriah, P. Studi, P. Guru, M. Ibtidaiyah, H. Sungai, and K. Selatan, 

“Kemampuan mahasiswa pgmi dalam menyelesaikan soal hots materi 

statistika,” vol. 4, no. 2, pp. 623–632, 2023. 

[38] J. E. Nasution, S. Suparman, and B. Nurhayati, “Inclusive Islamic Education: 

The Role of Religious Moderation in Transformation of Islamic Education 

Institutions in Riau,” AL-ISHLAH J. Pendidik., vol. 16, no. 2, Jun. 2024, doi: 

10.35445/alishlah.v16i2.5188. 

[39] B. Baharudin, Y. Suryono, S. Sugito, H. Habibi, and I. Fiteriani, “Islamic 

elementary school quality improvement in capital theory perspective,” Int. J. 

Eval. Res. Educ., vol. 11, no. 2, pp. 499–506, 2022, doi: 

10.11591/ijere.v11i2.22255. 

[40] D. Haswati, D. R. Sulistyo, R. Rhikad, G. Tandi, and S. Raharjo, “Analisis 

kemampuan berpikir kritis mahasiswa dalam menyelesaikan soal hots ditinjau 

dari,” vol. 5, no. 1, pp. 83–93, 2024. 

 

 

https://journals2.ums.ac.id/index.php/profetika/

