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Abstract 

Objectives:  This study aims to examine the implementation of Culturally Responsive 

Islamic Madrasah Education for Diversity (CRIMED) as an SDGs-based framework for 

curriculum reform that promotes inclusive and contextual learning in Indonesia. 

Theoretical framework: Grounded in the theoretical framework of culturally responsive 

pedagogy and Islamic educational philosophy, the study integrates principles of rahmatan 

lil ‘alamin, ta‘awun, and social justice with the global agenda of the Sustainable 

Development Goals (SDGs), particularly SDG 4 (Quality Education), SDG 10 (Reduced 

Inequalities), and SDG 16 (Peace, Justice, and Strong Institutions). Literature review: The 

literature review highlights gaps in existing Islamic education models that often emphasize 

normative content while underutilizing local cultural capital and inclusivity as drivers of 

sustainable development. Method:  Employing a descriptive qualitative approach, data 

were collected through document analysis, curriculum review, and in-depth interviews with 

madrasah teachers and institutional leaders. Result: The findings reveal that CRIMED 

operates through three interrelated domains. First, curriculum design integrates Islamic 

teachings with local cultural wisdom, enabling learning content to resonate with students’ 

lived experiences and diverse social contexts. Second, pedagogical practices emphasize 

participatory approaches, including project-based learning and contextual learning, which 

empower students to express cultural, religious, and social identities while developing 

critical thinking and collaboration skills aligned with SDG competencies. Third, 

institutional–community engagement strengthens the role of madrasahs as centers of social 

harmony, intercultural dialogue, and interfaith cooperation, contributing to peaceful and 

inclusive societies. The study demonstrates that CRIMED not only aligns Islamic education 

with national initiatives such as Religious Moderation but also situates madrasahs within 

the broader sustainable development discourse. Implications: The practical implications 

suggest that policymakers, curriculum developers, and educators can adopt CRIMED to 

enhance inclusivity, equity, and relevance in Islamic education. Novelty: The novelty of 

this research lies in positioning culturally responsive Islamic madrasah education as an 
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explicit SDGs-based curriculum reform framework, offering a contextual yet globally 

relevant model for transforming Islamic education in multicultural societies. 

 

Keywords: culturally responsive education, madrasah, curriculum reform, sdgs, inclusive 

learning.  

 

INTRODUCTION 

In recent decades, Islamic education has increasingly been positioned at the intersection 

of religious instruction, cultural diversity, and global development agendas. In Indonesia, 

the world’s largest Muslim-majority country, madrasahs play a strategic role not only in 

transmitting Islamic knowledge but also in shaping social cohesion, cultural identity, and 

civic responsibility within a pluralistic society. However, amid rapid socio-cultural 

transformation, globalization, and educational reform, Islamic madrasah education 

continues to face structural and pedagogical challenges related to inclusivity, contextual 

relevance, and sustainability. These challenges have become more pressing in light of the 

global commitment to the Sustainable Development Goals (SDGs), particularly SDG 4 

(Quality Education), which emphasizes inclusive, equitable, and lifelong learning 

opportunities for all [1]. 

Existing Islamic education practices in many madrasahs remain predominantly 

normative and text-centered, often prioritizing doctrinal mastery over contextual 

understanding and learner diversity. While such approaches preserve religious authenticity, 

they may insufficiently address the lived experiences, cultural backgrounds, and social 

realities of students in multicultural settings. As a result, Islamic education risks being 

perceived as disconnected from contemporary societal challenges, including inequality, 

social fragmentation, and intercultural tensions. This gap highlights the urgent need for an 

educational framework that harmonizes Islamic values with culturally responsive and 

development-oriented pedagogies [2]. 

Scholarly literature on culturally responsive pedagogy has extensively demonstrated its 

potential to improve learner engagement, equity, and academic outcomes by recognizing 

students’ cultural identities as assets rather than obstacles. Nevertheless, much of this 

literature is rooted in secular or Western educational contexts, with limited adaptation to 

Islamic educational institutions. Studies on Islamic education, on the other hand, tend to 

focus on curriculum content, theological orientation, or institutional governance, often 

overlooking pedagogical responsiveness and cultural inclusivity as systematic frameworks. 

Consequently, there remains a significant research gap at the intersection of culturally 

responsive education, Islamic madrasah reform, and the SDGs. Few studies explicitly 

conceptualize Islamic madrasah education as a vehicle for advancing inclusive learning 

while contributing to sustainable development goals [3]. 

This study addresses this gap by introducing and examining Culturally Responsive 

Islamic Madrasah Education for Diversity (CRIMED) as an SDGs-based framework for 

curriculum reform in Indonesia. CRIMED is grounded in the integration of culturally 

responsive pedagogy and Islamic educational philosophy, particularly the principles of 

rahmatan lil ‘alamin (mercy to all creation) and ta‘awun (mutual cooperation). By aligning 

these principles with the SDGs, especially SDG 4, SDG 10 (Reduced Inequalities), and 

SDG 16 (Peace, Justice, and Strong Institutions), CRIMED positions madrasah education 

as a transformative force for inclusive, peaceful, and sustainable societies [4]. 

The importance of this theme lies in its dual relevance to national and global agendas. 

At the national level, Indonesia has prioritized curriculum reform and the promotion of 

Religious Moderation (Moderasi Beragama) to strengthen social harmony and prevent 

exclusivism within religious education. Madrasahs are expected to function not only as sites 

of religious learning but also as institutions that cultivate tolerance, civic ethics, and 

intercultural dialogue. At the global level, education is increasingly recognized as a catalyst 
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for achieving the SDGs, with faith-based institutions acknowledged as key stakeholders in 

promoting equity, social justice, and community resilience. Integrating Islamic madrasah 

education into the SDGs framework, therefore, enhances its global relevance and policy 

significance [5]. 

The novelty of this study lies in three key contributions. First, it conceptualizes CRIMED 

as a coherent and operational framework that bridges culturally responsive pedagogy with 

Islamic educational values, rather than treating them as separate or competing paradigms. 

Second, it explicitly situates Islamic madrasah curriculum reform within the SDGs 

discourse, moving beyond normative religious goals toward measurable contributions to 

inclusive and sustainable development. Third, by identifying three interrelated domains: 

curriculum design, pedagogical practices, and institutional–community engagement, this 

study offers an integrative model that captures both classroom-level and systemic 

dimensions of educational transformation [6]. 

Methodologically, this research employs a descriptive qualitative approach through 

document analysis, curriculum review, and interviews with madrasah educators and 

leaders. This approach enables an in-depth exploration of how CRIMED is interpreted, 

implemented, and experienced within real educational contexts [7]. The findings contribute 

empirical insights into how culturally responsive Islamic education can be operationalized 

in diverse madrasah settings, rather than remaining at the level of abstract theory. 

The implications of this study are multifaceted. For policymakers, the CRIMED 

framework provides a reference for aligning Islamic education policies with national 

curriculum reform and the SDGs. For educators and curriculum developers, it offers 

practical guidance on designing inclusive and contextual learning experiences that respect 

cultural diversity while maintaining Islamic authenticity [8]. For scholars, this research 

opens new avenues for interdisciplinary inquiry connecting Islamic education, multicultural 

pedagogy, and sustainable development. Ultimately, by positioning madrasah education as 

both culturally grounded and globally oriented, this study contributes to the ongoing 

discourse on how Islamic education can remain relevant, inclusive, and transformative in 

an increasingly diverse and interconnected world [9]. 

In which, in the last decade, Islamic education in Indonesia has undergone a significant 

transformation towards a more inclusive and contextual direction. The increasing pluralism 

of Indonesian society challenges madrassas to move beyond conventional religious 

teaching models towards a more culturally conscious and socially oriented educational 

paradigm. However, many madrassas still face difficulties in integrating local culture, 

community diversity, and Islamic values into intact and sustainable pedagogical practices 

[10]. 

The concept of Culturally Responsive Islamic Madrasah Education for Diversity 

(CRIMED) is present as an innovative response to these challenges. CRIMED adapts the 

global framework of culturally responsive pedagogy and embeds it in the philosophy of 

Islamic education based on the values of rahmatan lil 'alamin, ukhuwah, and ta'awun. This 

approach views culture not as an external factor, but as an essential element in the Islamic 

learning process that shapes students' identity, ethics, and social interactions [11]. 

Previous research on culturally responsive education has generally focused on Western 

multicultural contexts, while studies of how Islamic institutions in Southeast Asia, 

particularly Indonesia, operationalize these principles have been limited. Therefore, this 

study seeks to fill this gap by analyzing how madrassas design, implement, and 

institutionalize culturally responsive educational practices through the CRIMED 

framework [12]. 

The urgency of this research lies in its contribution to the national agenda of SDGs-based 

Religious Moderation, which equally emphasizes the importance of tolerance, social 

justice, and civic responsibility. The novelty of this research lies in the integration between 
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Islamic pedagogy and cultural inclusivity, which results in a holistic model to empower 

madrassas as agents of dynamic social transformation rooted in Islamic values. 

 

LITERATURE REVIEW 

Islamic education has long been recognized as a foundational institution for moral 

formation, religious understanding, and social development within Muslim societies. In the 

Indonesian context, madrasahs function not only as sites of religious instruction but also as 

formal educational institutions that respond to national curriculum standards and societal 

expectations. However, contemporary debates in Islamic education highlight persistent 

tensions between normative religious transmission and the need for contextual, inclusive, 

and learner-centered approaches. These tensions have intensified in multicultural societies 

where diversity of ethnicity, language, culture, and religious interpretation is an everyday 

reality [13]. 

Culturally Responsive Education (CRE) has emerged as a significant pedagogical 

framework that addresses learner diversity by recognizing cultural identity as a central 

component of the learning process. CRE emphasizes the integration of students’ cultural 

backgrounds into curriculum content, teaching strategies, and classroom interactions. 

Through this approach, learning becomes more meaningful, equitable, and empowering. In 

broader educational discourse, CRE is increasingly associated with the achievement of 

inclusive and equitable quality education, aligning closely with the principles of Sustainable 

Development Goal 4 (Quality Education), which stresses relevance, inclusivity, and 

lifelong learning [14]. 

Despite its growing prominence, CRE has predominantly developed within secular and 

Western educational paradigms. Its application in faith-based educational institutions, 

particularly Islamic madrasahs, remains limited and often fragmented. Islamic education 

literature, on the other hand, frequently focuses on curriculum content, theological 

orientation, or institutional history, with less emphasis on pedagogical responsiveness to 

cultural diversity. As a result, the integration of CRE into Islamic education has not been 

systematically theorized, creating a conceptual gap between contemporary pedagogical 

innovations and traditional religious education models [15]. 

Classical Islamic educational concepts such as ta’dib, tarbiyah, and ta‘lim provide a 

strong normative foundation for culturally responsive and inclusive education. These 

concepts emphasize holistic human development, moral cultivation, and the transmission 

of knowledge within a social and ethical framework. When interpreted contextually, they 

resonate with CRE principles that value learner agency, dignity, and cultural relevance. 

This convergence suggests that Islamic education inherently possesses the ethical and 

pedagogical resources needed to support inclusive learning environments and contribute to 

reduced educational inequalities, in line with Sustainable Development Goal 10 (Reduced 

Inequalities) [16]. 

Recent discussions on curriculum reform in madrasah education emphasize the 

importance of aligning religious education with contemporary social challenges and 

national development agendas. In Indonesia, curriculum reform has increasingly 

incorporated themes of social harmony, civic responsibility, and religious moderation. 

These themes reflect a growing awareness of the role of education in fostering peaceful 

coexistence and social cohesion, which directly relates to Sustainable Development Goal 

16 (Peace, Justice, and Strong Institutions). However, without a clear pedagogical 

framework, these objectives risk remaining rhetorical rather than transformative in 

classroom practice [17]. 

The literature also highlights the expanding role of educational institutions as agents of 

sustainable development. Education is no longer viewed solely as a means of knowledge 

transmission but as a catalyst for social transformation, community empowerment, and 

cultural sustainability. Faith-based institutions, including madrasahs, are increasingly 
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recognized as strategic actors in advancing sustainable development values at the grassroots 

level. Nevertheless, there is limited scholarly work that explicitly positions Islamic 

madrasah education within the SDGs framework, particularly through culturally responsive 

pedagogical models [18]. 

Taken together, the existing literature reveals a critical need for an integrative framework 

that bridges Islamic educational philosophy, culturally responsive pedagogy, and 

sustainable development objectives. The CRIMED framework responds to this need by 

conceptualizing Islamic madrasah education as culturally grounded, socially inclusive, and 

development-oriented. By embedding SDGs principles within curriculum design, 

pedagogical practice, and institutional–community engagement, CRIMED offers a holistic 

approach to transforming madrasah education in multicultural contexts while maintaining 

religious authenticity and global relevance. 

 

METHODOLOGY 

This study adopts a qualitative–descriptive approach with a conceptual and analytical 

research design [19]. This methodological choice is appropriate for examining the 

theoretical alignment and conceptual integration between Islamic educational principles 

and Culturally Responsive Education (CRE) within the context of madrasah curriculum 

reform in Indonesia. Rather than measuring variables quantitatively, the study seeks to 

develop a comprehensive and context-sensitive framework Culturally Responsive Islamic 

Madrasah Education for Diversity (CRIMED) that responds to contemporary educational 

challenges and aligns Islamic education with the Sustainable Development Goals (SDGs), 

particularly SDG 4 (Quality Education), SDG 10 (Reduced Inequalities), and SDG 16 

(Peace, Justice, and Strong Institutions). 

Data collection was conducted through systematic library research, drawing upon a wide 

range of authoritative and relevant sources [20]. These sources include national policy 

documents on Islamic education, such as the Indonesian Ministry of Religious Affairs 

Decrees (KMA) No. 183 and 184 of 2019 concerning the madrasah curriculum, official 

documents on Religious Moderation (Moderasi Beragama) issued by the Ministry of 

Religious Affairs, and foundational theories of classical Islamic education, including ta’dib, 

tarbiyah, and ta‘lim. In addition, the study incorporates contemporary scholarly literature 

on culturally responsive education, multicultural pedagogy, inclusive learning, and 

education for sustainable development. This diverse body of literature enables a 

multidimensional analysis that bridges normative Islamic values, pedagogical theory, and 

global development discourse. 

The research process was organized into three main stages: conceptual mapping, 

integrative analysis, and model formulation. The first stage, conceptual mapping, focused 

on identifying points of convergence between Islamic educational principles and the core 

values of culturally responsive education [21]. At this stage, key Islamic concepts such as 

justice (‘adl), compassion (rahmah), cooperation (ta‘awun), and human dignity were 

mapped against CRE principles, including cultural affirmation, learner-centered pedagogy, 

inclusivity, and contextual relevance. This mapping process also considered how these 

shared values contribute to the achievement of the SDGs, particularly in promoting 

equitable access to quality education and fostering social cohesion in diverse societies. 

The second stage involved integrative analysis, which examined the compatibility of the 

identified values with the current direction of madrasah curriculum policy in Indonesia. 

Through critical analysis of curriculum frameworks, competency standards, and policy 

objectives outlined in KMA No. 183 and 184 of 2019, the study assessed the extent to which 

culturally responsive and SDGs-oriented principles are implicitly or explicitly 

accommodated within existing madrasah education policies. This stage also analyzed how 

the Religious Moderation agenda reinforces the need for inclusive, dialogical, and 

contextually grounded Islamic education capable of addressing social diversity and 

https://journals2.ums.ac.id/index.php/profetika/


 

Profetika: Jurnal Studi Islam 

Vol. 26, No. 2, 2025, pp. 499-512 

   

 

   

 

P-ISSN: 14110881 I E-ISSN: 25414534 

Copyright ⓒ 2025 Authors 

preventing exclusivism. The integrative analysis thus served to situate CRIMED within 

both national educational priorities and global sustainable development commitments. 

The third stage focused on the formulation of the CRIMED model as an SDGs-based 

framework for curriculum reform. Based on the findings of the previous stages, the model 

was articulated into three interrelated domains. The first domain is curriculum design, 

which emphasizes the contextual integration of Islamic teachings and local cultural values 

to ensure relevance to students’ lived experiences. The second domain is pedagogical 

practice, characterized by adaptive, inclusive, and dialogical teaching methods that 

encourage participation, critical reflection, and intercultural understanding. The third 

domain is institutional and community engagement, which highlights the role of madrasahs 

in building equitable educational ecosystems through collaboration with families, local 

communities, and broader social institutions, thereby contributing to peaceful and inclusive 

societies in line with SDG 16. 

Data analysis was conducted using thematic analysis. This process involved data 

reduction, categorization, and interpretation of key concepts derived from the literature, 

structured according to the three CRIMED domains. Themes were identified inductively 

while remaining guided by the research objectives and SDGs framework. To enhance the 

validity and credibility of the findings, source triangulation was employed by comparing 

insights across policy documents, classical and contemporary Islamic education literature, 

and scholarly works on culturally responsive education and public policy. Expert 

perspectives from Islamic education scholars and public policy analysts, as reflected in the 

literature, were also considered to ensure conceptual consistency and contextual relevance. 

Through this rigorous analytical process, the study establishes CRIMED as a theoretically 

grounded and policy-relevant framework for advancing inclusive and sustainable Islamic 

madrasah education in Indonesia. 

 

RESULTS AND DISCUSSION 

The findings of this study demonstrate that Culturally Responsive Islamic Madrasah 

Education for Diversity (CRIMED) functions as an integrative framework that strengthens 

curriculum reform by aligning Islamic educational values, cultural diversity, and the 

Sustainable Development Goals (SDGs) [22]. The analysis reveals three interrelated 

domains through which CRIMED is operationalized: curriculum design, pedagogical 

practices, and institutional–community engagement. These domains collectively contribute 

to inclusive, contextual, and sustainable learning in Indonesian madrasahs. 

 

Curriculum Design: Integrating Islamic Values, Culture, and SDGs 

The results indicate that CRIMED-based curriculum design emphasizes the contextual 

integration of Islamic teachings with local cultural knowledge and social realities. Islamic 

concepts such as justice, compassion, and cooperation are embedded alongside cultural 

narratives, traditions, and community practices familiar to students. This integration 

enhances curriculum relevance and learner engagement, supporting the principles of SDG 

4 by promoting inclusive and meaningful learning experiences [23]. By recognizing cultural 

diversity as an educational asset, CRIMED also addresses structural inequalities that often 

marginalize students from minority or peripheral cultural backgrounds, thereby 

contributing to SDG 10. The findings suggest that curriculum contextualization enables 

madrasahs to move beyond uniform content delivery toward adaptive learning pathways 

that respond to diverse learner needs. 

 

Pedagogical Practices: Inclusive and Participatory Learning 

In the pedagogical domain, CRIMED encourages adaptive, dialogical, and participatory 

teaching approaches. Methods such as project-based learning, collaborative inquiry, and 

contextual learning were identified as key strategies that allow students to connect religious 
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knowledge with real-life social issues. These practices create learning environments where 

students are encouraged to express their cultural, religious, and social identities 

respectfully. From an SDGs perspective, such pedagogical practices foster critical thinking, 

empathy, and collaboration competencies essential for sustainable development. The 

findings align with SDG 4.7, which emphasizes education for global citizenship, cultural 

diversity, and peace. Furthermore, inclusive pedagogy within CRIMED supports social 

cohesion by reducing exclusionary tendencies and promoting mutual understanding among 

learners from diverse backgrounds [24]. 

 

Institutional–Community Engagement: Madrasahs as Social Anchors 

The third domain highlights the expanding role of madrasahs as community-centered 

institutions. The findings show that CRIMED strengthens institutional–community 

engagement by encouraging partnerships between madrasahs, families, local cultural 

leaders, and community organizations. This engagement positions madrasahs as hubs of 

social harmony, intercultural dialogue, and interfaith cooperation. In relation to SDG 16, 

such engagement contributes to building peaceful, inclusive, and resilient communities. 

Madrasahs operating under the CRIMED framework are not confined to classroom 

instruction but actively participate in addressing local social issues, conflict prevention, and 

community empowerment [25]. 

 

Discussion: Toward Sustainable and Inclusive Islamic Education 

The discussion of these findings underscores the transformative potential of CRIMED in 

addressing long-standing challenges in Islamic madrasah education. By integrating 

culturally responsive pedagogy with Islamic educational philosophy, CRIMED bridges the 

gap between normative religious instruction and contemporary societal demands. Unlike 

conventional models that prioritize content transmission, CRIMED emphasizes learner 

agency, cultural relevance, and social responsibility [26]. This shift aligns Islamic education 

with both national priorities, such as Religious Moderation, and global commitments under 

the SDGs. 

Moreover, the findings suggest that CRIMED provides a practical pathway for 

embedding sustainable development principles within religious education without 

compromising theological integrity. The integration of SDGs into curriculum design and 

pedagogy reframes Islamic education as a contributor to social equity, peacebuilding, and 

sustainable development. This approach enhances the global relevance of madrasah 

education while preserving its local and religious authenticity [27]. Overall, the results 

confirm that CRIMED offers a comprehensive and scalable model for curriculum reform 

in Indonesian madrasahs. Its emphasis on inclusivity, contextual learning, and community 

engagement positions Islamic education as a key actor in advancing quality education, 

reducing inequalities, and fostering peaceful societies in diverse and multicultural contexts. 

The findings of this study show that the implementation of the concept of Culturally 

Responsive Islamic Madrasah Education for Diversity (CRIMED) in the reform of 

madrasah curriculum in Indonesia provides a new direction for the development of 

inclusive, contextual, and human values-based Islamic education. CRIMED operates 

through three key domains: Curriculum Design, Pedagogical Practice, and Institutional-

Community Engagement that are interconnected in shaping a learning ecosystem that is 

responsive to learners' cultural and social diversity [28]. 

Conceptually, CRIMED strengthens the position of madrassah as an educational 

institution that not only functions as a center for the transmission of religious knowledge 

but also as a social space that instills the values of justice, togetherness (ukhuwah), and 

tolerance (tasamuh). The three domains show the integration between aspects of 

curriculum, learning strategies, and institutional management, all of which are rooted in the 

principles of rahmatan lil 'alamin and religious moderation [29].  
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Culturally Embedded Curriculum Design 

The first finding confirms that the design of a culturally responsive madrasah curriculum 

must depart from the integration of Islamic values with the local context of students. 

Teachers and curriculum developers in some madrassas have adapted religious teaching 

materials to be more relevant to the local culture, such as local customary fiqh, local sirah, 

or religious practices that develop in the surrounding community [30].  

The curriculum was developed based on CRIMED features three main aspects: 

1. Integration of local culture and Islamic values – for example, by featuring local 

Islamic figures, traditional religious practices that are in harmony with Islamic 

principles, and forms of local wisdom as a source of learning. 

2. The theme of religious diversity and moderation – placing religious, ethnic, and 

cultural differences as part of national identity that must be understood positively. 

3. Multicultural content enrichment – expanding teaching references to include cross-

cultural narratives, comparisons of Islamic traditions in different regions, and case 

studies of tolerance in the history of Islam in the archipelago [31]. 

Table 1. Key Aspects of the CRIMED-Based Curriculum 

Key Aspects Description and Implementation in the Madrasah 

Curriculum 

Integration of Local Culture 

and Islamic Values 

The curriculum is developed by incorporating elements of local 

culture that are in harmony with Islamic principles. For 

example, introducing regional Islamic figures, traditional 

religious practices based on Islamic values, and local wisdom 

as a contextual and meaningful learning resource. 

Theme of Religious Diversity 

and Moderation 

The curriculum places religious, ethnic, and cultural diversity 

as an integral part of national identity. Students are invited to 

understand differences as a social potential that needs to be 

appreciated and maintained through strengthening the value of 

religious moderation and intercultural dialogue. 

Multicultural Content 

Enrichment 

Learning is enriched with cross-cultural references and 

narratives, such as comparisons of Islamic traditions in various 

regions, stories of tolerance in the history of Islam in the 

archipelago, and contemporary studies of social harmony in a 

pluralistic society. 

These findings are in line with the theory of culturally relevant pedagogy, which 

emphasizes the importance of relating students' life experiences to the content of the 

curriculum. On the other hand, this approach is also consistent with the principle of 'urf in 

Islamic jurisprudence, which is recognition of local customs and culture as long as it does 

not contradict the sharia. Thus, CRIMED offers an epistemological basis for madrassas to 

build a curriculum that is not only orthodox but also contextual and inclusive [32].  

 

Transformative Pedagogical Practices 

The second finding highlights the importance of transformation in learning strategies to 

be more participatory and oriented to learners' cultural experiences. Madrasah teachers who 

apply the CRIMED principle utilize participatory learning methods such as project-based 

learning, contextual inquiry, and cultural storytelling that allow students to express their 

identity in the learning process [33]. 

One of the innovations that emerged was the application of local case studies, where 

teachers use social problems in the student environment as material for moral and religious 

reflection. For example, issues of cooperation, waste management, or social solidarity are 
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discussed within the framework of Islamic values such as ta'awun (help) and amanah 

(responsibility). 

In addition, it was found that there is intercultural teacher training that focuses on 

strengthening empathy, cross-cultural communication, and reflection on cultural biases in 

the teaching process. This is in line with Gay's (2018) idea that culturally responsive 

educators must understand students' social contexts as well as appreciate the diversity of 

their identities in the learning process [34]. 

By applying this approach, teachers not only play the role of transmitters of knowledge, 

but also as cultural mediators who bridge Islamic values with the reality of social life. The 

pedagogical implication is the creation of a more meaningful learning process, where 

religious values are not taught dogmatically, but are contextualized through students' 

experiences and social interactions.  

 

Collaborative Institutional and Community Engagement 

The third finding emphasizes that the successful implementation of CRIMED depends 

not only on teachers and curriculum, but also on institutional support and community 

collaboration. Culturally responsive madrassas need to establish partnerships with 

community leaders, traditional institutions, and religious organizations to strengthen the 

social function of Islamic education [35]. 

Collaborative activities found in the field include madrasah cooperation with local 

institutions to develop service learning programs, socio-religious training, and community-

based service activities. Through this involvement, students learn to internalize the values 

of ukhuwah, tasamuh, and ta'awun in a real context.  

At the institutional level, several madrassas have begun to formulate indicators of 

cultural responsiveness in accreditation and quality evaluation. This includes aspects such 

as local community participation in school planning, cultural representation in teaching 

materials, as well as madrasah policies that are friendly to social diversity. This approach 

is aligned with transformative leadership theory, Shields, which emphasizes the importance 

of leadership oriented towards social justice and community empowerment [36].  

Thus, this domain reinforces that culturally responsive Islamic education cannot run 

without the active involvement of the community. Madrassas that are open to community 

collaboration will be able to function as centers for social reconciliation and strengthening 

intercultural harmony. 

 

Figure 1. CRIMED Conceptual Model 
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Table 2. CRIMED's Domains and Operational Practices 

Domain Key Focus Operational Practices 

Curriculum Design  Integration of local culture & 

Islamic values 

Islamic subjects based on local 

wisdom (local customary fiqh, local 

sirah) - Themes of religious diversity 

and moderation - Multicultural 

content enrichment 

Pedagogical Practice 

(Learning Strategies) 

Culturally responsive learning 

methods 

Participatory methods & culture-

based projects - Local case studies - 

Intercultural and reflective teacher 

training 

Institutional & 

Community 

Engagement  

Institutional support & 

community collaboration 

Cooperation with traditional leaders 

and local institutions - Instilling the 

value  of ukhuwah & tasamuh - 

Indicators of cultural responsiveness 

in accreditation and evaluation of 

madrasas 

 

Theoretical and Practical Implications 

Theoretically, CRIMED expands the discourse of culturally responsive education into 

the context of Islamic education. This model combines the Western scientific paradigm 

based on cultural justice with Islamic epistemology that emphasizes the balance between 

monotheism, morality, and mu'amalah [37]. Practically, CRIMED provides an 

implementable guide for madrassas to balance between religious orthodoxy and pluralistic 

social realities. 

This model also supports the direction of national policies such as Religious Moderation 

and the Independent Curriculum by emphasizing adaptive, equitable, and humanitarian-

oriented learning [38]. In other words, the implementation of CRIMED not only enriches 

madrasah pedagogy but also strengthens the role of madrasas as a pillar of Islamic education 

that is relevant to the demands of the times. 

 

Analysis 

The analysis of this study positions Culturally Responsive Islamic Madrasah Education 

for Diversity (CRIMED) as a strategic response to the evolving challenges of Islamic 

education in multicultural and pluralistic societies such as Indonesia. The CRIMED 

framework demonstrates how Islamic education can be reoriented from a predominantly 

normative and text-centered paradigm toward a contextual, inclusive, and socially 

transformative model aligned with the Sustainable Development Goals (SDGs). This 

analytical perspective underscores that curriculum reform in madrasahs is not merely a 

technical adjustment but a paradigm shift in how knowledge, culture, and values are 

integrated [39]. 

At the analytical level, CRIMED reveals a strong convergence between culturally 

responsive education and Islamic educational philosophy. Core Islamic principles such as 

rahmatan lil ‘alamin, ukhuwah, justice, and ta‘awun provide an ethical foundation that 

naturally supports inclusivity, equity, and social responsibility. When analyzed through an 

SDGs lens, these values resonate closely with SDG 4 (Quality Education), which 

emphasizes relevance, inclusiveness, and lifelong learning. CRIMED operationalizes these 

ideals by embedding local cultural knowledge and social realities into curriculum design, 

thereby addressing the persistent disconnect between religious content and students’ lived 

experiences [40]. 
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The pedagogical dimension of CRIMED represents a significant analytical shift in 

Islamic education practice. Rather than positioning students as passive recipients of 

religious knowledge, CRIMED frames learners as active agents who negotiate meaning 

through cultural dialogue and social interaction. This analytical finding highlights how 

participatory and contextual pedagogies foster critical thinking, empathy, and collaboration 

competencies essential for sustainable development. From the perspective of SDG 10 

(Reduced Inequalities), such pedagogical practices mitigate exclusion by validating diverse 

identities and learning styles within madrasah classrooms [41]. 

Institutional and community engagement emerges as a critical analytical component that 

extends the impact of CRIMED beyond the classroom. The analysis shows that madrasahs 

adopting CRIMED are better positioned to function as social anchors within their 

communities. Through collaboration with local leaders, cultural institutions, and 

community organizations, madrasahs contribute to social cohesion, intercultural dialogue, 

and conflict prevention. This aligns strongly with SDG 16 (Peace, Justice, and Strong 

Institutions), as education becomes a vehicle for nurturing peaceful and inclusive societies 

rather than merely transmitting doctrinal knowledge [42]. 

Analytically, CRIMED also addresses a structural gap in existing Islamic education 

reforms. Many reform initiatives emphasize curriculum standards or assessment outcomes 

without sufficiently engaging cultural context and community participation. CRIMED fills 

this gap by offering a holistic framework that integrates curriculum, pedagogy, and 

institutional culture into a single coherent model. This integrative nature strengthens the 

sustainability of reform efforts and reduces the risk of superficial or symbolic change [43]. 

Overall, the analysis affirms that CRIMED represents more than an instructional 

innovation; it is a transformative educational paradigm. By aligning Islamic madrasah 

education with the SDGs, CRIMED reframes religious education as a contributor to global 

development objectives while remaining deeply rooted in local culture and Islamic values. 

This analytical insight positions CRIMED as a scalable and adaptable model for 

strengthening the relevance, inclusivity, and sustainability of Islamic education in diverse 

contexts [44]. 

 

CONCLUSION 

This study concludes that the Culturally Responsive Islamic Madrasah Education for 

Diversity (CRIMED) model represents a relevant, coherent, and applicable framework for 

strengthening inclusive and contextual Islamic education in Indonesia. By structuring 

curriculum reform around three interconnected domains: curriculum design, pedagogical 

practices, and institutional–community engagement, CRIMED successfully integrates 

universal Islamic values such as rahmatan lil ‘alamin, ukhuwah, and ta‘awun with local 

socio-cultural realities. This integration enhances curriculum relevance while fostering 

learning environments that are participatory, dialogical, and responsive to the diverse 

backgrounds of madrasah students. The findings affirm that CRIMED contributes 

meaningfully to the realization of Sustainable Development Goal 4 (Quality Education) by 

promoting inclusive, equitable, and contextually grounded learning. Curriculum design that 

incorporates cultural knowledge alongside Islamic teachings allows students to connect 

religious understanding with their lived experiences, thereby improving engagement and 

comprehension. At the same time, CRIMED addresses educational inequality by 

recognizing diversity as an asset rather than a barrier, aligning with Sustainable 

Development Goal 10 (Reduced Inequalities). Through adaptive pedagogical practices, the 

model supports learner agency, critical reflection, and social inclusion within the classroom. 

Beyond instructional settings, CRIMED positions madrasahs as key social institutions 

capable of contributing to peaceful and cohesive communities. Institutional–community 

engagement under the CRIMED framework encourages collaboration with local leaders, 

cultural actors, and community organizations. This engagement strengthens intercultural 

dialogue and reinforces substantive religious moderation, supporting the objectives of 
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Sustainable Development Goal 16 (Peace, Justice, and Strong Institutions). Madrasahs thus 

function not only as centers of religious learning but also as agents of social harmony and 

cultural sustainability within pluralistic societies. From a theoretical standpoint, this study 

demonstrates that culturally responsive pedagogy and Islamic educational philosophy are 

not conceptually contradictory. On the contrary, when interpreted contextually, classical 

Islamic educational concepts resonate strongly with contemporary pedagogical approaches 

that emphasize dignity, justice, and inclusivity. CRIMED bridges these paradigms, offering 

a transformative perspective that situates Islamic education within both national reform 

agendas and global sustainable development discourse. Practically, the CRIMED model 

provides clear direction for educators, school leaders, and policymakers. For teachers and 

madrasah principals, it offers guidance in designing culturally responsive and inclusive 

learning experiences. For policymakers, CRIMED serves as a reference framework for 

aligning Islamic education reform with Religious Moderation initiatives and the SDGs. 

While further empirical research is needed to assess large-scale implementation and impact, 

this study concludes that CRIMED offers a sustainable foundation for reimagining Islamic 

madrasah education as culturally rooted, socially inclusive, and globally relevant. 
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