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Abstract
Keywords: Dyscalculia is a specific learning disability that impairs mathematical abilities. It
dyscalculia; presents significant challenges to affected individuals, particularly primary school

pupils who struggle with basic arithmetic. This study investigated prevalence levels
and strategies of overcoming dyscalculia among primary pupils. The study adopted
a descriptive survey research design. Simple random sampling techniques were used
to select 116 public primary school teachers in Kwara State, Nigeria. A researcher-
self-constructed instrument titled “Prevalence Level and Strategies of Overcoming
Dyscalculia Questionnaire” (PLSODQ) was used for data collection, with a reliability
) coefficient of 0.76. Descriptive statistics were used to answer the research question,
Submitted: 2025-05-11 while an independent sample t-test was used to test the hypothesis. The findings
Revised: 2025-08-01 revealed that the prevalence level of dyscalculia among primary school pupils as
Accepted: 2025-08-21 perceived by teachers is at an average level. Also, the strategies of overcoming
dyscalculia among primary school pupils as perceived by teachers. Primary school
teachers agreed that dyscalculia could be overcome by exposing pupils to education
and employing an individualized teaching method, among others. Finally, there was
no significant difference between male and female primary school teachers'
perceived prevalence level of dyscalculia among primary school pupils. It was
recommended that seminars and conferences should be organized for teachers.

primary school teachers;
math-anxiety;
prevalence

Article History:

INTRODUCTION

Background of the Study

Dyscalculia is a specific learning disability that impairs mathematical abilities. It presents
significant challenges to affected individuals, particularly primary school pupils who struggle with basic
arithmetic, number sense, and other math-related tasks. Individuals with dyscalculia may have
difficulty with basic numerical concepts, estimation, and problem solving involving numerical
relationships. This neurological condition differs from general mathematical anxiety in that it focuses
on difficulties with numerical cognitive processing (Butterworth et al., 2019). Timely identification and
focused intervention are essential for assisting individuals with dyscalculia, as they can alleviate
adverse impacts on academic achievement and self-worth (Ashkenazi et al., 2019).
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Learning disorders impact a significant segment of the global population, affecting children's
educational experiences and overall quality of life. According to the World Health Organization (WHO),
10 to 15% of children worldwide suffer from learning disorders such as dyslexia, dysgraphia or
dyscalculia. These conditions disrupt specific learning processes and require individual support for
children in order to achieve academic success. Dyscalculia a less well-known but significant learning
disability that affects between 3 and 6 per cent of school-age children worldwide, causing difficulties
in basic mathematical skills such as number understanding, arithmetic operation, and spatial
reasoning.

Many countries recognize the importance of addressing learning disabilities, and have
implemented early intervention programmers and support education environments in schools to help
students facing these challenges (Smythe et al.,, 2022). Dyscalculia is a significant challenge for
educational psychology and child development. According to Butterworth et al. (2019), it is similar to
dyslexia but is frequently overlooked and undertreated due to a lack of awareness among teachers
and parents. The lack of a diagnosis is concerning because dyscalculia can significantly impede a child's
academic progress and limit future career opportunities. Dyscalculia affects approximately 3 to 8% of
global population and is frequently associated with emotional and social problems such as low self-
esteem and math-related anxiety (Kaplan & Meylani, 2025). In the recent past, global attention and
effort has been directed to the creation of evaluating instruments and intervention mechanisms to
help children with dyscalculia acquire basic mathematical competencies (Nazari et al., 2022).

Problem of the Study

In Nigeria, dyscalculia and other learning disabilities are receiving recognition as serious learning
problems requiring intervention. As Abubakar (2024) reported, these parents were saying that the
children struggling with learning disabilities in Nigeria face numerous challenges — only a small
proportion, around 10% ever receives some kind of help or even therapy. Diagnosis and access to
support are also affected by the sociocultural context which includes stigma and low awareness among
parents and teachers. Price and Ansari (2021), indicate that there is wide variability of the symptoms
of the disorder, but, the common feature includes the difficulty in perceiving and assigning meanings
to numbers, order of numbers and performing simple calculations.

Understanding that “5” means five things or that her fingers should mean five things, becomes
a nigh impossible task for such children as does memorizing simple math facts. Because they struggle
to comprehend simple ideas, they are always seen counting on their fingers or using other methods to
carry out simple calculations and most basic concepts. Children with memory dyscalculia often do not
have the ability to remember the elementary facts of mathematics that would allow them to add,
subtract, divide and multiply as such they would benefit from revising with an adult. This can render
them incapable of executing calculations which involve recalling previous learnt mathematics
strategies.

Research’s State of the Art

Loredo et al. (2025) suggested that the likelihood of experiencing dyscalculia may be as a result
of family history. Gilmore (2023) state that on the neurological level, the parietal lobe is abnormal and
especially the intraparietal sulcus which is responsible for the understanding of numbers and
calculating. Environmental factors such as poor adult education, insufficient number-related activities,
and adverse learning circumstances are also among the possible factors along with genetic and
neurological precursors of dyscalculia. Focus on interactional activities and positive experiences with
mathematics in early childhood may help in reducing the chances of developing this specific learning
difficulty. Other factors include family income, as lack of appropriate level of education can affect the
formation of primary skills necessary for mastering mathematical concepts (Ramirez et al., 2019).

A number of risk factors can increase a child's likelihood of developing dyscalculia. One
important risk factor is a family history of learning difficulties, which suggests a genetic predisposition;
children who have parents or siblings who struggle with math are more likely to experience dyscalculia
themselves (Butterworth et al., 2019). Dyscalculia is more likely to affect children who have co-
occurring learning difficulties, such as dyslexia or attention-deficit hyperactivity disorder (ADHD), as
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these illnesses often include overlapping cognitive deficits (Das & Biswal, 2025). Low birth weight and
premature birth are also linked to a higher incidence of learning problems like dyscalculia.

Research indicates that infants who are born underweight or prematurely are more likely to
experience neurological development issues, which can affect their cognitive abilities in mathematics
(Smythe et al., 2022). The risk of dyscalculia in children can be raised by environmental factors such as
ongoing stress, inadequate instruction, and restricted exposure to numerical learning during early
education (Mazzocco et al., 2020). A child's education is significantly impacted by dyscalculia, which
also affects their self-confidence and academic progress. While many topics need quantitative
reasoning and numerical data, children with dyscalculia may face challenges outside of math
classrooms.

Lower academic performance, increased homework anxiety, and a dislike of math-related tasks
can all be consequences of this (Caviola et al., 2021). These difficulties may be misconstrued by parents
and teachers as a sign of insufficient drive or effort, which can exacerbate the child's displeasure.
Reducing these difficulties requires early detection and focused intervention. It has been
demonstrated that strategies that include assistive technology, individualized education, and
multimodal learning are successful in helping students with dyscalculia (Espinas et al., 2025).
Dyscalculia impacts overall development and] social relationships in addition to academic
achievement. Kids who have trouble with basic math abilities may not be able to do everyday tasks
that include numbers, such handling money, playing certain games, or understanding time. As a result,
social connections may become more challenging since children with dyscalculia may feel excluded or
alone in activities that their peers enjoy. Social isolation and discontent from these experiences may
result in behavioral problems or social disengagement, which may affect the child's emotional and
social development, claim Lievore et al. (2025). Adults with dyscalculia may have anxiety that impacts
their ability to manage their finances, relationships with others, and job opportunities (Nazari et a.,
2022).

Gap Study and Objective

Dyscalculia has been well-known as a long-term mathematical learning disorder that impairs
children with the capacity to comprehend numbers and carry out simple arithmetic tasks (Butterworth
et al., 2019). It has been estimated that one in three to seven per cent of school-aged children has
dyscalculia, and its significance to academic achievement and self-esteem is significant (Haberstroh
and Schulte-Korne, 2019). Mazzocco et al. (2020) found that children who have poor numerical
cognition tend to have lower fluency in symbolic and non-symbolic number processing, which results
in learning gaps in the long term. On the same note, Kaplan and Meylani (2025) highlighted that
cognitive and emotional variables, including math anxiety, increase the challenges experienced by
pupils with dyscalculia.

Abubakar (2024), discovered in the Nigerian setting that learning disabilities awareness and
diagnosis are low, with less than 10 per cent of the affected pupils receiving specific assistance.
Olorukooba et al. (2020), also found insufficient teacher training and the lack of inclusive instruction
methods to be the key obstacles to early intervention. The research in Malaysia and India also
demonstrates different levels of prevalence, moderate to high, based on the awareness of teachers
and the availability of resources (May et al., 2021; Goel, 2021; Kaur et al., 2024). These results suggest
that sociocultural and institutional influences have a strong impact on the way teachers perceive
dyscalculia and their capacity to deal with it successfully.

Intervention-based studies indicate that multisensory learning, personalised teaching, and
technology-based teaching can enhance mathematical understanding in learners with dyscalculia
(Jadhave et al., 2025). Similarly, educational games and digital animations encourage learning and
retention in mathematics classes (Lazo-Amado et al., 2022). Regardless of these findings, literature has
rarely investigated the prevalence of how teachers can overcome dyscalculia, especially in Nigerian
primary schools. Additionally, the gender disparity in the perception of teachers towards dyscalculia
has not been extensively studied within Nigeria. Hence, this study aims to: 1) Identify the level of
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prevalence of dyscalculia among primary school students as perceived by teachers in Kwara State,
Nigeria; and 2) Determine the approaches that teachers have used to overcome dyscalculia in primary
school students.

METHOD

Type and Design

The study investigated the prevalence level and strategies of overcoming dyscalculia among
primary school pupils; a quantitative descriptive survey research design was adopted for this study.
This was adopted because the researchers sought teachers’ views regarding the prevalence level of
dyscalculia among primary school pupils and strategies for overcoming these learning disabilities.

Data and Data Sources

Primary data was the source of the study’s data, with the study population comprising of all
public-school teachers in llorin South Local Government Area of Kwara State. At the same time, the
target population is class teachers teaching basic mathematics to elementary school pupils. Based on
the Kwara State annual school census report (2020), there are 1166 teachers in llorin South Local
Government Area which comprises 280 male and 886 female teachers. Simple random sampling
techniques were used to select one hundred and sixteen primary mathematics teachers who
participated in this study. Of the 116 teachers, 23 were male and 93 were female.

Data Collection Technique

A researcher self-constructed instrument titled “Prevalence Level and Strategies of Overcoming
Dyscalculia Questionnaire” (PLSODQ) was used for data collection. PLSODQ was subdivided into three
sections: section A comprises the demographic distributions of the respondents based on gender,
section B consist of 10 items on a Likert scales of Always, Sometimes and Never measuring the
prevalence of Dyscalculia while section C comprise of 8 items on a Likert scale of Strongly agree, Agree,
Disagree and Strongly disagree measuring strategies of overcoming Dyscalculia. PLSODQ was validated
by three lecturers in the Faculty of Education, University of llorin, Kwara State, Nigeria. To establish
the reliability of the PLSODQ, the test-retest reliability method was used. Twenty-five copies of
PLSODQ were administered twice within the interval of two weeks to teachers who are not part of the
original sample used for this study. Data obtained from the two administrations were correlated using
Pearson Product-Moment Correlation, and a reliability index of 0.76 was established.

Research Hypothesis
Hoi: There is no significant difference between male and female primary school teachers Perceived
prevalence level of Dyscalculia among primary school pupil.

Data Analysis

Data collected from this study were analysed using descriptive and inferential statistics.
Demographic distribution and the research question were analysed using descriptive statistics of
frequency, percentage, mean, and standard deviation, while the hypothesis was analysed using
inferential statistics of the independent sample t-test at the 0.05 level of significance.

RESULTS
The data presented in Table 1 shows that of the 116 participants, 23 were male, making up
19.8% of the sample, and 93 were female, making up 80.2%. This suggests that female teachers made
up the majority of the respondents.
Table 1. Distribution of participants based on Gender
Gender Frequency Percentage

Male 23 19.8
Female 93 80.2
Total 116 100
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Research Question One: What is the prevalence level of Dyscalculia among primary school pupils as

perceived by teachers.

Table 2. Prevalence level of Dyscalculia among primary school pupils as perceived by teachers

ITEMS Always Sometime Never Mean

My pupils easily lose interest in 20 84 12 2.07

mathematics (17.2%) (72.4%) (10.3%)

My pupils have problems comprehending 20 68 28 1.93

numbers, shapes, capacity, adding and (17.2%) (58.6%) (24.1%)

subtracting

My pupils finds it hard to understand word 26 68 22 2.03

problem (22.4%) (58.6%) (19.0%)

My pupils encountered some issues 24 67 25 1.99

executing mathematics operations (20.7%) (57.8%) (21.6%)

My pupils finds it difficult working with 25 40 51 1.78

signs (-, +) (21.6%) (34.5%) (44.0%)

My pupils often have issues identifying 38 60 18 2.17

shapes and patterns (32.8%) (51.7%) (15.5%)

My pupils find it difficult solving word 14 68 34 1.83

problem (12.1%) (58.6%) (29.3%)

My pupils often had difficulty recalling 21 69 26 1.96

multiplication tables (18.1%) (59.5%) (22.4%)

My pupils often get tired of learning 28 63 25 2.03

mathematics (24.1%) (54.6%) (21.6%)

My pupils often fail class assessment 5 86 25 1.83
(4.3%)  (74.1%)  (21.6%)

Weighted Mean 1.96

Decision Rule: Low level (1.00 — 1.49) Average Level (1.50 — 2.49) High level (2.50 — 3.00)

Table 2 reveals the prevalence level of dyscalculia among primary school pupils as perceived by
teachers. The respondents reveals that their pupils sometimes do the following: easily lose interest in
mathematics (2.07), have problems comprehending numbers, shapes, capacity, adding and subtracting
(1.93), finds it hard to understand word problem (2.03), encountered some issues executing
mathematics operations (1.99), finds it difficult working with signs (-, +) (1.78), have issues identifying
shapes and patterns (2.17), find it difficult solving word problem (1.83), often had difficulty recalling
multiplication tables (1.96), usually get tired of learning mathematics (2.03) and frequently fail class
assessment (1.83). The weighted mean of 1.96 is within the average level of prevalence range, implying
that the level of dyscalculia among primary school pupils is at an average level.

Research Question Two: What are the strategies of overcoming Dyscalculia among primary school

pupils as perceived by teachers?

Table 3. Strategies of overcoming Dyscalculia among primary school pupils
as perceived by teachers

ITEMS Strongly Agree Disagree Strongly Mean Rank
In my view, Dyscalculia Agree Disagree

could be overcome by:

Utilizing number lines to 41 70 2 3 3.28 2
help pupils understand (35.7%) (60.9%) (1.7%) (2.6%)

number concepts

ONLINE ISSN 2503-3530

225



Sulaimon et al. — Prevalence Level and Strategies of Overcoming Dyscalculia...

ITEMS Strongly Agree Disagree Strongly Mean Rank
In my view, Dyscalculia Agree Disagree

could be overcome by:

Employing an individualized 42 67 4 3 3.28 2nd

teaching method to cater (36.%) (57.8%) (3.4%) (2.6%)

for each students needs in

learning.

Exposing pupils to 46 60 10 0 3.31 1%t
educational games to (39.7%) (51.7%) (8.6%) (0.0%)

enhance their mathematics

skills

Using the mother tongue to 47 43 26 0 3.18 6t
facilitate the rate of learning  (40.5%) (37.1%) (22.4%) (0.0%)

mathematics concepts

among pupils

Utilization  of  real-life 40 67 9 0 3.27 4t

experiences to enhance the  (34.5%) (57.8%) (7.8%) (0.0%)
learning of mathematics
among pupils

Organizing teachers' 37 67 9 3 3.19 5th
training programs (31.9%)  (57.8%) (7.8%) (2.6%)
Utilization of digital 34 59 18 5 3.05 gth
animations (29.3%) (50.9%) (15.5%) (4.3%)
Utilization of multisensory 36 60 11 9 3.06 7t
materials (31.0%)  (51.7%) (9.5%) (7.8%)

Table 3 reveals the strategies of overcoming dyscalculia among primary school pupils as
perceived by teachers. Primary school teachers agreed that dyscalculia could be overcome by:
exposing pupils to educational games to enhance their mathematics skills (3.31), employing an
individualized teaching method to cater for each students needs in learning and utilizing number lines
to help pupils understand number concepts (3.28), utilization of real-life experiences to enhance the
teaching of mathematics among pupils (3.27), organizing teachers training programs (3.19), using the
mother tongue to facilitate the rate of learning mathematics concepts among pupils (3.18), utilization
of multisensory materials (3.06) and utilization of digital animations (3.05).

Hoi: There is no significant difference between male and female primary school teachers' perceived
prevalence level of Dyscalculia among primary school pupils.

Table 4. The difference between male and female primary school teachers' perceived prevalence
level of Dyscalculia among primary school pupils
Gender N Mean Std.Dev. t df Sig Remark
Male 23 19.26 4.19 -481 114 .631 Not Significant
Female 93 19.70 3.84

Table 4 shows that there was no significant difference between male and female primary school
teachers' perceived prevalence level of Dyscalculia among primary school pupils (t -.481; df = 114;
p>631). The hypothesis is therefore retained based on the significant value of (.631), which implies
that there is no significant difference between male and female primary school teachers' perceived
prevalence level of Dyscalculia among primary School pupils.

DISCUSSIONS
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The results of this research showed that the level of prevalence of dyscalculia among primary
school students as perceived by the teachers is moderate, which means that some students have
difficulties with mathematical concepts, while students manage fairly well. This aligns with the reports
of May et al. (2021), who examined the perceptions of Malaysian primary teachers towards dyscalculia
and reported that the level of prevalence of dyscalculia among Malaysian pupils was medium. It is also
consistent with the results of Yoong et al. (2022), who discovered that the issue of dyscalculia among
primary school students is moderate. Nevertheless, the result is opposite to Goel (2021), who also
stated that the prevalence of dyscalculia among Indian primary school children was low. On the same
note, Kaur et al. (2024) established that arithmetic disability was less common than other learning
disabilities. Conversely, Sardauna (2023) in Northern Nigeria found that the rate of dyscalculia among
students was quite high because of the lack of teacher training and the absence of a good classroom
support system. This difference implies that the socio-cultural background, the readiness of teachers,
and teaching materials play a major role in determining the cases of dyscalculia in pupils and their
perception.

These results directly respond to the first research question on the perceived prevalence level
of dyscalculia among primary school pupils. The moderate prevalence suggests that dyscalculia is an
increasing issue that needs to be addressed in the early math education. This finding supports the
findings of other international researchers like Butterworth et al. (2019), who suggested that the
problem of dyscalculia is underdiagnosed in the world because of the lack of consistency in the
awareness of teachers and the insufficiency of screening instruments. In corroboration, Haberstroh
and Schulte-Kérne (2019) estimated that dyscalculia affects approximately 3-7% of school-aged
children globally, a prevalence consistent across countries when standardized diagnostic criteria are
used.

The study established that teachers proposed a wide range of strategies such as use of
educational games, individualized instruction, use of number lines, use of real life experiences, teacher
training programs, mother tongue instruction, multisensory learning, and digital animation. This is in
line with Alamro (2019), who pointed out that constant professional training was necessary to prepare
teachers with inclusive techniques. On the same note, Nneka (2020) confirmed that conceptual
knowledge improves real-life experience, where as Rulyansah (2023) suggested the use of
reconnecting strategies to promote the number sense of pupils. Moreover, Olorukooba et al. (2020),
emphasized the importance of culturally responsive instructional strategies that combine common
language and situations to enhance mathematical understanding among Nigerian students. It is also
similar to the findings of Lazo-Amado et al. (2022), who proved that digital animations and visual
representations can greatly enhance the engagement and retention of pupils in mathematics.
Similarly, Mazzocco et al., 2020, discovered that multisensory methods (visual, tactile, and auditory)
enhanced mathematical fluency in pupils with the symptoms of dyscalculia.

Relatively, these interventions found represent a combination of conventional and technology-
based interventions, implying that educators are adjusting to the current trends in inclusive education.
Nonetheless, the results of the study are slightly different compared to Bugden and Ansari (2019), who
discovered that Singaporean teachers use mostly drill-based teaching methods but not experiential or
online learning resources. This disparity can be attributed to the difference in the availability of
resources, training of teachers, and flexibility of the curriculum in different countries. The tested
hypothesis showed that there was no significant difference between male and female primary school
teachers perceived prevalence level of dyscalculia among primary school pupil, which means that both
genders have the same awareness and perception of dyscalculia. This observation confirms May et al.
(2021) and Sousa et al. (2017), who have both concluded that the gender of teachers does not have a
significant impact on knowledge or perception of dyscalculia. Similar results were also stated by
Bugden and Ansari (2019), where both male and female teachers showed the same amount of
empathy and care to learners with mathematical problems. Large-sample survey data also show
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widespread knowledge gaps and misconceptions about dyscalculia among teachers, underscoring the
need for targeted professional development (Sz(ics & Devine, 2020).

More generally, the implications of these findings opine that a systemic teacher professional
development is necessary to enhance early diagnosis, instructional differentiation, and intervention
support of pupils with dyscalculia. The combination of mother-tongue teaching, interactive games, and
technologies-based interventions aligns with the best practices in the international community
suggested by Butterworth (2021), who promote the early, evidence-based interventions. The results
also suggest that education ministries and teacher training institutions should focus propagating
dyscalculia awareness and inclusive pedagogy in teacher education curricula, particularly in such a
setting as Nigeria where such opportunities are scarce. Evidence confirms that the perceived level of
the prevalence of dyscalculia among primary pupils is moderate, but the effects of the latter can be
alleviated with the help of individualized, multisensory, and contextually based teaching techniques.
Further comparative research in various cultural and educational systems will enhance the knowledge
of dyscalculia and will contribute to the optimization of interventions to be applied to young learners.

CONCLUSION

This paper examined the level of prevalence and strategies to overcome dyscalculia among
primary school students from the perspectives of teachers. Results showed that the rate of occurrence
of dyscalculia among pupils is moderate. This implies that the condition is neither a rare nor universal
occurrence within the classroom environment. The teachers found effective strategies to in treating
dyscalculia to include the use of educational games to improve their mathematical skills, individualized
teaching to meet the needs of different learners, number lines to build their number sense, real life
experiences to make learning more meaningful, multisensory materials and digital animations. Other
strategies like the constant professional development of teachers and mother tongue teaching were
also discovered to enhance mathematical concepts understanding. Moreover, the research did not
show any significant difference between male and female teachers in their perceptions of the
prevalence of dyscalculia, indicating that gender does not affect how teachers are aware or perceive
pupils with learning problems in mathematics. In contrast to the past research that primarily looked at
general learning disabilities, this research gives a more general and more practical insight into how
teachers think and act upon dyscalculia in early mathematics classrooms. These lessons could be useful
to teachers, curriculum developers and policy makers who want to enhance early intervention
programs and inclusive teaching in primary schools. The study offers valuable contributions but has
several limitations, including a small sample size of 116 participants, the exclusive use of private
schools that limits diversity of teacher perspectives, and the use of a quantitative descriptive design
that restricts deeper insight into teachers’ lived experiences with pupils who have dyscalculia. Future
research should therefore employ mixed-method or qualitative approaches, include teachers from
public schools and various regions for broader representation, and consider longitudinal designs to
capture changes in teacher awareness and instructional strategies over time. Based on the findings,
the study also recommends that teachers engage in continuous professional development on
dyscalculia, schools implement ongoing monitoring and early support for students with mathematical
difficulties, teachers and parents collaborate in applying effective instructional strategies, and
policymakers integrate dyscalculia awareness and intervention training into teacher education
programs.

REFERENCES

Abubakar, A. N. (2024). Understanding and managing developmental disabilities in Nigeria. Shodh Sari-
An International Multidisciplinary Journal, 3(4), 251-261. https://doi.org/10.59231/SARI7760

Alamro, R. (2019). Strategies for teaching primary school students with learning difficulties: dyslexia
and  dyscalculia.  oldls  dol) 4ol dlme,  9(3241-1  (GWI sl
https://journals.ekb.eg/article 91332.html

PRINTED ISSN 2406-8012
228


https://doi.org/10.59231/SARI7760
https://journals.ekb.eg/article_91332.html

Vol. 12, No. 2, August 2025

Ashkenazi, S., Black, J. M., Abrams, D. A., & Menon, V. (2019). Dyscalculia and dyslexia: Two learning
disorders with different cognitive profiles. Developmental Neuropsychology, 44(4), 321-339.
https://doi.org/10.1016/].jecp.2009.03.006

Bugden, S., & Ansari, D. (2019). Probing the nature of deficits in developmental dyscalculia: The role
of eye movements during symbolic number comparison. Cognitive Development, 50, 70-80.
https://doi.org/10.1111/desc.12324

Butterworth, B., Varma, S., & Laurillard, D. (2019). Dyscalculia: From brain to education. Science,
31(23), 31-43. https://doi.org/10.4324/9781315538112

Caviola, S., Toffalini, E., Giofre, D., Ruiz, J. M., Sz(ics, D., & Mammarella, I. C. (2021). Math performance
and academic anxiety forms, from sociodemographic to cognitive aspects: A Meta-analysis on
906,311 Participants. Educational Psychology Review, 34(1). https://doi.org/10.1007/s10648-
021-09618-5

Das, J., & Biswal, J. (2025). ADHD co-occurring conditions: A multidisciplinary approach. IntechOpen
EBooks. https://doi.org/10.5772/intechopen.1011823

Espinas, D. R., Vaughn, S., & Fuchs, L. S. (2025). Interventions for children and adolescents with specific
learning  disability = and  co-occurring  disorders. Pediatric  Research, 1-9.
https://doi.org/10.1038/s41390-025-04261-0

Gilmore, C. (2023). Understanding the complexities of mathematical cognition: A multi-level
framework. Quarterly Journal of Experimental Psychology, 76(9), 174702182311753.
https://doi.org/10.1177/17470218231175325

Goel, U. (2021). Prevalence of selected learning disabilities among primary school children through
primary school teachers: A descriptive survey. Indian Journal of Psychiatric Nursing, 18(1), 23—
28. https://doi.org/10.4103/iopn.iopn 51 20

Haberstroh, S., & Schulte-Kérne, G. (2019). The diagnosis and treatment of dyscalculia (15.02.2019).
Retrieved from Deutsches @rzteblatt website:
https://di.aerzteblatt.de/int/archive/article/205469

Jadhav, D., Sarat Kumar Chettri, Tripathy, A. K., & Manob Jyoti Saikia. (2025). A technology-driven
assistive learning tool and framework for personalized dyscalculia interventions. European
Journal of Investigation in Health Psychology and Education, 15(5), 85-85.
https://doi.org/10.3390/ejihpe15050085

Kaplan, R., & Meylani, R. (2025). Reasons and remedies of dyscalculia in primary school: A qualitative
synthesis of contemporary research literature. International E-Journal of Educational Studies,
9(20), 248-280. https://dergipark.org.tr/en/pub/iejes/issue/92561/1649768#article cite

Kaur, S., Arumugum, N., & Midha, D. (2024). Ab. No. 93 Prevalence of learning disability in school-going
kids of government schools in District Patiala, Punjab. Journal of Society of Indian
Physiotherapists, 8(1), 69. https://doi.org/10.4103/jsip.jsip _abstract 48

State Ministry of Education and Human Capital Development, Kwara State. (2020, February). 2018-
2019 Annual School Census (ASC) Report: Kwara State School Census Report.
https://education.kwarastate.gov.ng/wp-content/uploads/2021/06/Kwara-ASC-Report-
2018 2019.pdf

Lazo-Amado, M., Cueva-Ruiz, L., & Andrade-Arenas, L. (2022). Designing a mobile application using
augmented reality: The case of children with learning disabilities. International Journal of
Advanced Computer Science and Applications, 13(6).
https://doi.org/10.14569/ijacsa.2022.01306101

Lievore, R., Caviola, S., & Mammarella, I. C. (2025). Children with and without dyscalculia: How
mathematics anxiety and executive functions may (or may not) affect mental calculation.
Learning and Individual Differences, 121, 102693-102693.
https://doi.org/10.1016/].lindif.2025.102693

Loredo, M., Luque, J. L., Almudena Giménez, & P. Javier Lépez-Pérez. (2025). Prevalence of risk for
dyslexia, risk for dyscalculia, and their comorbidity in Spanish primary education: gender
difference and socioeconomic status. Frontiers in Psychology, 16.
https://doi.org/10.3389/fpsyg.2025.1664437

ONLINE ISSN 2503-3530
229


https://doi.org/10.1016/j.jecp.2009.03.006
https://doi.org/10.1111/desc.12324
https://doi.org/10.4324/9781315538112
https://doi.org/10.1007/s10648-021-09618-5
https://doi.org/10.1007/s10648-021-09618-5
https://doi.org/10.5772/intechopen.1011823
https://doi.org/10.1038/s41390-025-04261-0
https://doi.org/10.1177/17470218231175325
https://doi.org/10.4103/iopn.iopn_51_20
https://di.aerzteblatt.de/int/archive/article/205469
https://doi.org/10.3390/ejihpe15050085
https://dergipark.org.tr/en/pub/iejes/issue/92561/1649768#article_cite
https://doi.org/10.4103/jsip.jsip_abstract_48
https://education.kwarastate.gov.ng/wp-content/uploads/2021/06/Kwara-ASC-Report-2018_2019.pdf
https://education.kwarastate.gov.ng/wp-content/uploads/2021/06/Kwara-ASC-Report-2018_2019.pdf
https://doi.org/10.14569/ijacsa.2022.01306101
https://doi.org/10.1016/j.lindif.2025.102693
https://doi.org/10.3389/fpsyg.2025.1664437

Sulaimon et al. — Prevalence Level and Strategies of Overcoming Dyscalculia...

May, Y. S., Hoe, F. S., Lun, W. W., & Shen, L. (2021). Malaysian primary teachers’ perceptions of
dyscalculia. South Asian Journal of Social Sciences and Humanities, 2(6), 125-136.
https://doi.org/10.48165/sajssh.2021.2610

Mazzocco, M. M. M., Feigenson, L., & Halberda, J. (2020). Impaired acuity of the approximate number
system underlies mathematical learning disability (Dyscalculia). Frontiers in Human
Neuroscience, 14, 357. https://doi.org/10.1111/j.1467-8624.2011.01608.x

Nazari, S., Hakiminejad, F., & Hassanzadeh, S. (2022). Effectiveness of a process-based executive
function intervention on arithmetic knowledge of children with Developmental Dyscalculia.
Research in Developmental Disabilities, 127, 104260.
https://doi.org/10.1016/j.ridd.2022.104260

Nneka, N. J. (2020). Comparative effects of explicit instruction and concrete representational abstract
strategy on mathematics achievement of primary three pupils with dyscalculia in FCT Abuja,
Nigeria. European Journal of Special Education Research, 5(4), 114-127.
http://oapub.org/edu/index.php/ejse/article/view/3031

Olorukooba, A., Adamu, A., Asuke, S., Muhammad, U., Amadu, L., & Lawal, A. (2020). Perception and
attitude of school teachers toward children with disability in an urban community, Northwest
Nigeria. Journal of Medicine in the Tropics, 22(2), 73.
https://doi.org/10.4103/jomt.jomt 11 19

Price, G. R., & Ansari, D. (2021). Symbolic and non-symbolic number processing in children with
mathematical learning disabilities. Journal of Educational Psychology, 113(1), 58-71.
http://dx.doi.org/10.5038/1936-4660.6.1.2

Ramirez, G., Chang, H., Maloney, E. A., Levine, S. C., & Beilock, S. L. (2016). On the relationship between
math anxiety and math achievement in early elementary school: The role of problem solving
strategies. Journal of Experimental Child  Psychology, 141(141), 83-100.
https://doi.org/10.1016/j.jecp.2015.07.014

Rulyansah, A. (2023). Reconnecting learning: An educational alternative for dyscalculia children in
elementary school. Elementary School: Jurnal Pendidikan dan Pembelajaran ke-SD-an, 10(1),
1-15. https://doi.org/10.31316/esjurnal.v10i1.4114

Sardauna, S. (2023). Investigation of the Level of Problems of Dyscalculia in Secondary Schools in....
AJSTME, 5(9), 250-255. Retrieved from
https://www.ajstme.com.ng/admin/img/paper/AJSTME9 5 066 250-255.pdf

Smythe, T., Almasri, N. A., Moreno Angarita, M., Berman, B. D., Kraus de Camargo, O., Hadders-Algra,
M., ... Olusanya, B. 0. (2022). The role of parenting interventions in optimizing school readiness
for children with disabilities in low and middle-income settings. Frontiers in Pediatrics, 10.
https://doi.org/10.3389/fped.2022.927678

Sousa, P., Dias, P., & Cadime, I. (2017). Predictors of primary school teachers’ knowledge about
developmental dyscalculia. European Journal of Special Needs Education, 32, 204-220.
https://doi.org/10.1080/08856257.2016.1216635

Szlics, D., & Devine, A. (2020). The cognitive neuroscience of mathematical learning and its disorders.
Trends in Neuroscience and Education, 19, 10-21.
https://doi.org/10.1093/oxfordhb/9780198827474.001.0001

World Health Organization. (2018). Global estimates of the prevalence of learning disabilities in school-
aged children. WHO Press.

Yoong, S. M., Beram, S., Gengatharan, K., & Yasin, A. A. (2022). A survey on problems of dyscalculia in
primary schools. ICCCM Journal of Social Sciences and Humanities, 1(2), 30-38.
https://doi.org/10.53797/icccmjssh.v1i2.4.2022

PRINTED ISSN 2406-8012
230


https://doi.org/10.48165/sajssh.2021.2610
https://doi.org/10.1111/j.1467-8624.2011.01608.x
https://doi.org/10.1016/j.ridd.2022.104260
http://oapub.org/edu/index.php/ejse/article/view/3031
https://doi.org/10.4103/jomt.jomt_11_19
http://dx.doi.org/10.5038/1936-4660.6.1.2
https://doi.org/10.1016/j.jecp.2015.07.014
https://doi.org/10.31316/esjurnal.v10i1.4114
https://www.ajstme.com.ng/admin/img/paper/AJSTME9_5_066_250-255.pdf
https://doi.org/10.3389/fped.2022.927678
https://doi.org/10.1080/08856257.2016.1216635
https://doi.org/10.1093/oxfordhb/9780198827474.001.0001
https://doi.org/10.53797/icccmjssh.v1i2.4.2022

