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INTRODUCTION 

In the ever-evolving era of globalization, societies around the world are undergoing significant social 
transformations, marked by increasing migration flows, cross-cultural interactions, and the openness of information 
[1]. Indonesia, as the country with the largest Muslim population globally, serves as a microcosm of a complex 
multicultural society, comprising more than 1,138 ethnic groups and over 700 regional languages, according to data 
from the Central Statistics Agency (BPS) in 2023. This diversity presents both challenges and opportunities for the 
educational landscape, particularly Islamic education, which has long served as the front line in shaping character and 
spiritual values [2]. Within this context, Islamic educational institutions face an urgent need to develop leadership 
models that are not only grounded in normative Islamic values but also responsive to the dynamic and pluralistic social 
realities [3]. 

Historically and theologically, leadership in Islamic education refers to prophetic principles such as amanah 
(trustworthiness), tabligh (communication), fathanah (wisdom), and siddiq (truthfulness) [4]. However, the 

ABSTRACT 
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demands a more inclusive, adaptive, and transformative model of leadership in Islamic education. 
Although prophetic values such as amanah (trustworthiness), fathanah (wisdom), shura 
(consultation), and ‘adl (justice) have long served as normative foundations of Islamic leadership, 
their implementation in educational institutions remains largely centralized and insufficiently 
responsive to social plurality. Utilizing a qualitative library research approach, this study analyzes 
primary and secondary literature published between 2020 and 2025, including contemporary 
leadership theories, classical Islamic texts, and recent empirical findings. The results indicate that 
integrating Islamic values with modern leadership theories such as transformational and 
distributed leadership can enhance institutional capacity to create equitable, participatory, and 
context-sensitive learning environments. This article proposes five key pillars for leadership 
transformation: responsiveness to multiculturalism, synthesis of Islamic values with modern 
theory, moral exemplarity, impact-based effectiveness, and convergence between prophetic 
ethics and strategic management. The study offers an original conceptual contribution for 
developing Islamic educational leadership models capable of addressing the challenges of 
pluralism and fostering institutions rooted in the principles of rahmatan lil ‘alamin (a mercy to all 
creation). 
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implementation of these values in educational leadership often fails to reflect adequate responsiveness to the socio-
cultural diversity of students and surrounding communities  [5]. A national survey conducted by the Ministry of 
Religious Affairs in 2022 revealed that only 36% of madrasah principals in Indonesia had received leadership training 
based on multiculturalism [6]. Furthermore, data from the Directorate of Islamic Teacher and Educational Personnel 
(GTK Madrasah) in 2023 indicated that 57% of teachers and staff lacked sufficient understanding of conflict 
management based on social and cultural differences [7]. A 2024 UNESCO report also noted that intolerance and 
identity-based discrimination in educational settings remain critical issues, with 41% of students reporting having 
experienced or witnessed acts of discrimination or marginalization at school [8]. Research by LIPI (2021) found an 18% 
increase in ethnic and religious-based social conflicts in educational institutions over the past five years, while the 
Wahid Foundation (2022) reported that 35% of Islamic educational institutions in urban areas experienced social 
tensions due to a lack of leadership capable of bridging diversity [9]. 

From the Islamic worldview, leadership is not merely an administrative activity but a civilizational mandate. Al-Attas 
(1991) emphasized that Islamic education must produce leaders who guide the community both morally and spiritually 
[10]. The ideal leadership model is one that integrates the values of tawhid, justice, and public welfare (maslahah). Al-
Syaibani (1979) even described the educational leader as a murabbi—a moral and social guide, rather than merely a 
policy administrator. In practice, however, many Islamic educational institutions continue to apply conservative 
leadership models that are ill-equipped to manage diversity [11]. Yet Islamic principles have long emphasized tasamuh 
(tolerance), ta'āruf (mutual understanding), and ‘adl (justice), all of which align with the tenets of modern 
multiculturalism [12]. 

Research by Hifza (2020) stressed the importance of developing multicultural Islamic education through both 
quantitative and qualitative approaches, including curriculum reform, educator training, and institutional 
internalization of pluralistic values [13]. Similarly, a study by Mu’allimin & Anwar (2022) showed that transformational 
leadership in modern madrasahs significantly improved learning quality, instructional technology, and school 
competitiveness, applying the change leadership framework of Rafferty & Griffin (2004) and Vermeulen et al. (2022). 
Furthermore, a recent article in Suhuf journal (2025) proposed a Qur’an-based Islamic educational leadership model 
comprising trust, justice, service, tolerance, and wisdom as a foundation for inclusive policy development and 
multicultural training for educators  [14]. A study by Amatullah (2024) in Canada added further insight through 
narratives of Muslim women leaders applying Islamic leadership theory in K–12 contexts, demonstrating adaptive, 
compassionate, faith-centered, and individual-oriented leadership in multicultural settings [15]. On another front, an 
inclusive Islamic education model in Probolinggo (2022) illustrated how a holistic curriculum can reinforce cultural 
wisdom and social cohesion [10]. The contemporary theoretical framework is also enriched by value-based leadership 
approaches (justice, honesty, shura), as explored in the Atlantis Press study (2024), which demonstrated the 
effectiveness of value-driven leadership in managing cultural diversity within Islamic institutions [16]. 

This study discusses the transformation of Islamic educational leadership within the context of a multicultural 
society, using a critical library research approach that examines literature from 2020 to 2025. The study integrates 
prophetic Islamic values such as amanah (trust), fathanah (wisdom), shura (consultation), and ‘adl (justice) with 
contemporary leadership theories, including transformational and distributed leadership, to address the challenges of 
increasing social pluralism. 

In both classical and contemporary Islamic perspectives, leadership is seen as a civilizational trust rather than mere 
administrative function. Thinkers such as Al-Attas and Al-Syaibani emphasized that leadership in Islamic education 
should provide spiritual and moral guidance to society. While prophetic values remain a normative foundation [4], their 
implementation in pluralistic contexts remains limited. A study by the Husna (2022) indicates that many Islamic 
educational institutions still struggle to bridge diversity effectively [9]. 

https://journals2.ums.ac.id/index.php/mier/


Al Hadi et al. (2025)                                                                                                                                                                                                                                                          151 
 

 

https://journals2.ums.ac.id/index.php/mier/ 
 

  

 

Multiculturalism itself poses unique challenges for Islamic education in Indonesia. As a diverse nation, Indonesia 
requires Islamic education to actively respond to complex socio-cultural dynamics. Uswatun Hasanah (2022) notes 
that this diversity is both a challenge and an opportunity. However, many Islamic school principals and teachers have 
yet to receive multicultural training [2], and traditional, centralized leadership styles remain dominant [11]. 

Modern leadership theories such as transformational, servant, and distributed leadership closely align with Islamic 
principles. Core ideas like transformation, service, and collective participation reflect the prophetic mission of the 
Prophet Muhammad (peace be upon him). Hossain (2024) affirm that these theories enrich, rather than contradict, 
Islamic values [17]. Eriksson (2025) further demonstrate how collective leadership fosters institutional cohesion and 
efficiency [18]. 

Moral exemplarity (uswah hasanah) is also central to Islamic leadership. The ideal leader is not merely an 
instructional figure but a moral and spiritual guide who inspires others. Kusol & Kaewpawong (2025) emphasize the 
importance of relational leadership [19], while Dandan (2025) show that strong teacher leadership reduces academic 
burnout and increases students’ professional commitment [20]. 

Furthermore, the effectiveness of leadership in Islamic education must be measured by real impact, not just 
structural authority. Ren (2025) found that transformational leadership significantly influences service quality and work 
engagement, underscoring the need for leaders to act as agents of change rather than merely administrative executors 
[21]. 

Finally, ideal Islamic leadership must integrate prophetic ethics with managerial effectiveness. The concept of 
rahmatan lil ‘alamin (mercy to all creation) is especially relevant in navigating diversity. Khorammakan et al. (2024) 
argue that leaders must serve as facilitators of social dialogue and guardians of universal Islamic values. Thus, the 
transformation of Islamic educational leadership is not merely an institutional reform agenda, but a civilizational 
mission that holistically unites spirituality and professionalism [22]. 

Based on these considerations, this article seeks to fill a theoretical gap by providing a critical review of 
classical and contemporary literature through a library research approach. The objective is to construct a 
conceptual framework for Islamic educational leadership that is both transformative and contextual—serving 
as a practical reference for institutional leadership, training programs, and educational policy development 
that is more adaptive to social diversity. The novelty of this study lies in it s integration of two domains that have 
often been treated separately: Islamic leadership and multiculturalism. It also proposes a collaborative 
leadership model grounded in Islamic values to address the challenges of pluralistic societies in a constructive  
manner. 

METHODOLOGY  

This study employs a qualitative approach using a library research design, aimed at formulating a conceptual 
framework for Islamic educational leadership in multicultural contexts  [23]. This approach was selected due to 
the conceptual-reflective nature of the study, which is grounded in critical reasoning and relies heavily on 
literature as the primary source of data and theoretical exploration. Rather than involving empirical fieldwork , 
this research treats texts, theories, and documentary data as its main objects of analysis  [24]. 

Data were obtained from relevant primary and secondary literature, including classical Islamic texts ( turath), 
nationally and internationally indexed academic journals published between 2020 and 2025, scholarly books, 
research reports from official institutions such as the Ministry of Religious Affairs, LIPI, and UNESCO, as well 
as Islamic education policy documents. The sources were selected purposively based on their thematic 
relevance, academic credibility, and alignment with the study's core themes: Islamic leadership, 
multiculturalism, and transformative education. 
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The data analysis process was carried out systematically through several interrelated stages. First, relevant 
literature was identified and categorized based on key themes such as prophetic values, pluralism, 
transformational leadership, and contemporary leadership models [25]. This was followed by a process of data 
reduction to filter out essential information. Subsequently, content analysis was employed to uncover 
conceptual meanings and core values within the texts. The final stage involved thematic synthesis, through 
which diverse findings were integrated into a comprehensive and coherent conceptual framework  [15]. 

In ensuring conceptual validity and depth, the study also applied theoretical triangulation, integrating 
theories of transformational leadership, distributed leadership, and servant leadership with Islamic leadership 
principles such as amanah (trust), rahmah (compassion), syura (consultation), and uswah hasanah (exemplary 
conduct). This triangulation approach served to demonstrate the convergence between prophetic ethics and 
strategic managerial effectiveness, thereby reinforcing the relevance of Islamic ed ucational leadership in the 
face of multicultural challenges [26]. Through this method, the research aims not only to develop theoretical 
insights but also to offer practical contributions that are reflective, collaborative, and value -based. 

RESULTS AND DISCUSSION 

The transformation of Islamic educational leadership in a multicultural society is not merely a rhetorical call or an 
administrative policy, but rather a pressing historical and epistemological urgency [27]. Historically, Islamic education 
was born and developed within heterogeneous societies  [28]. Since the time of the Prophet Muhammad (PBUH) in 
Medina, Islamic education has served as a primary tool for building social cohesion amid differences in ethnicity, 
religion, and social class The Medina paradigm represents an early form of inclusive, dialogical, and participatory 
leadership, making Islam not only a unifying faith but also a platform that integrates social diversity [29]. 

Epistemologically, Islamic education is not founded on a dichotomy between the sacred and the profane [30]. 
Knowledge in Islam encompasses both worldly and spiritual aspects holistically. Therefore, leadership in Islamic 
education should not rely solely on managerial skills, but must also be grounded in the ability to articulate universal 
Islamic values within a diverse and constantly evolving context [31]. This includes the principles of ‘adl (justice), 
rahmah (compassion), ta‘awun (cooperation), and syura (consultation), all of which are inclusive and transformative 
[32]. 

In today’s world, interconnected by the tides of globalization, society no longer resides within culturally 
homogeneous spaces. Identity becomes fluid, cultures intersect, and conflicts based on differences become 
increasingly complex [33]. Herein lies a serious challenge for Islamic educational leadership: how to present education 
that remains faithful to Islamic values while being open to multicultural realities? The answer does not lie in an 
exclusive or puritanical approach that rejects reality, but in a transformative one that embraces plurality as part of 
human nature [11]. 

Transformation of leadership in this context demands a paradigm shift from symbolic to substantive leadership, 
from merely executing regulations to becoming drivers of collaborative culture [34]. Islamic educational leaders are 
required not only to manage schools or madrasas but also to act as civilizational agents of change entrusted to make 
educational institutions safe spaces for cultural, religious, gender, and identity expression [35]. 

Symbolic leadership, which emphasizes bureaucratic and ceremonial formalities, has proven to be ineffective in 
fostering a vibrant educational climate  [36]. This is affirmed by contemporary studies such as Kołodziejczyk (2025), 
which show that non-inclusive and non-humanistic leadership styles worsen social conflict in educational 
environments [37]. Conversely, empathetic, dialogical, and collaborative leadership models not only reduce conflict 
but also encourage active participation from all stakeholders in the educational process. The principle of rahmatan lil 
‘alamin in educational leadership must be grounded in practice, not merely memorized [38]. 
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From a managerial perspective, this transformation also means moving away from centralized leadership toward 
distributed leadership or collaborative leadership [39]. Svensson (2025) shows that leadership based on distributed 
roles and cross-sectoral trust results in more adaptive and resilient systems [40]. This concept aligns with the Islamic 
spirit of syura, which emphasizes the importance of collective involvement in decision-making [41]. 

Furthermore, transformational leadership models such as those proposed by Burns and Bass, when contextualized 
within Islamic education, can enrich the uswah hasanah approach—leadership through exemplary behavior and 
inspiration  [42]. A leader leads not by title, but by character. Dandan (2025) empirically proves that the quality of 
teacher leadership directly influences student academic engagement and reduces academic burnout when 
accompanied by high professional commitment [20]. 

Therefore, the transformation of Islamic educational leadership must not stop at symbolic or theoretical 
dimensions but should be directed toward strengthening praxis-oriented leadership that is collaborative, reflective, 
and value-based [43]. Islamic education must reclaim its historical role as a driver of civilization, not merely a 
curriculum implementer [44]. In multicultural societies, Islamic educational leaders must act as both guardians of 
diversity and moral-spiritual guides for their institutions [45]. 

Multicultural Dynamics: Challenges to Traditional Leadership Models 

In the context of Indonesia’s highly diverse society, Islamic education bears a strategic responsibility in managing 
student diversity in terms of ethnicity, culture, economy, and religiosity [46]. However, Islamic educational institutions 
in Indonesia still predominantly operate under a traditional, centralized, top-down, and normative leadership 
framework [47]. Such characteristics often position the head of the institution as a central authority figure without 
balanced delegation of authority, inhibiting teacher creativity and reducing participation from students and the school 
community in decision-making processes [48].  

Kołodziejczyk (2025) reveals that charismatic leadership styles lacking participatory and empathetic values tend to 
worsen social conditions in schools, including increased bullying, student conflict, and low social solidarity [49]. On 
the other hand, participatory and humanistic leadership styles significantly reduce such issues because the leader acts 
as a facilitator rather than a dominator [50]. In a multicultural society, symbolic leadership that emphasizes authority 
must shift toward models that are collective, empathetic, and accommodating of diversity [51]. Such leadership is not 
only relevant but essential to make schools safe and inclusive spaces [52]. 

Integration of Contemporary Leadership Theories and Islamic Values  

Many Islamic educational institutions view contemporary leadership theories such as transformational leadership 
(Burns & Bass), servant leadership (Greenleaf), or distributed leadership as Western secular constructs in conflict with 
Islamic values [53]. In reality, upon closer examination, many of these principles align with core Islamic values [54]. 
For example, transformational leadership emphasizes vision, inspiration, and change—traits closely tied to the 
prophetic mission of the Prophet Muhammad (PBUH) as a social transformer. Similarly, servant leadership, which 
positions the leader as a servant, parallels Islamic concepts like tawadhu’, khidmah, and amanah  [55]. 

Eriksson's (2025) study on distributed leadership in social services shows that synergy among actors and collective 
empowerment fosters institutional efficiency and strengthens social cohesion [18]. n Islam, this is familiar Qur’anic 
verse Ash-Shura:38 identifies consultation as a mark of true believers [56]. Unfortunately, these values often remain 
slogans without practical application in educational leadership structures [57]. Implementing these theories within an 
Islamic context will offer strategic renewal that enriches rather than undermines Islamic values [27]. 

In Southeast Asia, the implementation of Islamic educational leadership varies depending on the social and cultural 
context of each country, but all share inclusive principles that prioritize diversity. In Indonesia, a modern madrasah in 
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East Java successfully implemented transformational leadership by integrating digital learning technology and a 
multicultural curriculum. Under the principal's leadership, not only the administrative policy was changed, but also the 
school culture was renewed by facilitating regular training on inclusive education for teachers. The impact is very 
positive, as seen from the decrease in cases of intolerance between students and the increase in cross-disciplinary 
collaboration among teachers. This is an example of how leadership that encourages cultural change by utilizing 
technology can strengthen the values of inclusivity in Islamic education. 

Meanwhile, in Malaysia, the Religious Integration School Programme in Kuala Lumpur illustrates the practice of 
servant leadership that focuses on serving the multiethnic school community. The principal not only manages the 
administration, but also acts as a moral facilitator who exemplifies uswah hasanah in daily life. This service-based 
leadership emphasizes the importance of prioritizing the needs of students from various ethnic backgrounds such as 
Malays, Chinese, and Indians. By ensuring a balance between the religious and general curriculum, the program creates 
a harmonious and inclusive learning climate. With this approach, the school has succeeded in reducing social tensions 
and strengthening inter-ethnic ties within the school community. 

In Thailand, especially in the Yala region, a pesantren that previously seemed exclusive began to adopt distributed 
leadership to address social tensions in Buddhist-majority areas. The leaders of the pesantren opened up space for 
cooperation with various parties, including local NGOs, the Thai government, and the Buddhist community. Through a 
shura forum  involving interfaith leaders, this pesantren has succeeded in creating a school as a safe space for Muslim 
students and also strengthening ties with the local Buddhist community. This approach helps to reduce social tensions 
and strengthen public trust in Islamic educational institutions that are more inclusive and able to embrace diversity.  

Thus, while each country faces unique social challenges, the implementation of a leadership model that integrates 
Islamic principles with a responsive approach to social diversity has a significant positive impact on the Islamic 
education climate in the region. 

 
Figure 1. KIP-K Model 

Relationship-Based and Exemplary Leadership: Realizing Uswah Hasanah 

Leadership in Islam is not merely instructional or administrative, but fundamentally spiritual and moral. A leader is 
a role model, not merely a director [19]. The concept of uswah hasanah, exemplified by the Prophet Muhammad 
(PBUH), illustrates relational, exemplary, and value-driven leadership. Dandan et al. (2025) found that high-quality 
teacher leadership negatively correlates with students' academic burnout [20]. This is mediated by strong professional 
commitment, which grows from positive emotional relationships between teachers and students [58]. 

In the context of Islamic education, teachers are not just educators, but also spiritual leaders, ethical mentors, and 
character builders. Leadership that nurtures adab (proper conduct) is more vital than mere content mastery [59]. 
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Leaders who are emotionally and spiritually present foster students' sense of safety, self-worth, and intrinsic motivation 
[60]. These are essential ingredients for a healthy learning environment, especially in multicultural societies [61]. 

Impactful Leadership: Not Merely Symbolic, But Measurable 

Leadership effectiveness should not be gauged by symbols or formal titles but through tangible impacts on systems 
and individuals. Ren (2024) provides strong quantitative evidence that transformational leadership has a direct 
influence of 41.1% on service quality, with 37.5% of that influence mediated by work engagement. The total explanatory 
power reaches 75.9% [62]. 

This has significant implications for Islamic education. Heads of madrasas, pesantrens, or Islamic schools must 
possess not only theological authority but also managerial competence, social skills, and a transformational 
orientation [63]. They must inspire a collective vision, foster a culture of dialogue, and develop inclusive, sustainable 
evaluation systems [64]. Leadership effectiveness in Islamic education should be based on data, impact evaluation, 
and a willingness to continuously learn and evolve [65]. 

Convergence of Ethics and Effectiveness: Building Rahmatan lil ‘Alamin Leadership 

True Islamic leadership is one that converges prophetic ethics with managerial effectiveness. A leader who 
embodies rahmatan lil ‘alamin bridges diversity rather than homogenizing it; opens space for dialogue instead of 
dictating from an ivory tower [22]. In a multicultural society, Islamic educational leaders must act as both value 
guardians and social facilitators who can respond to the needs of all constituents [66]. 

This transformation will not materialize if Islamic education remains isolated in an exclusive and elitist paradigm 
[67]. What is required is an interdisciplinary approach, openness to modern theories, collaboration with interfaith and 
intercultural communities, and a renewed leadership curriculum that not only teaches "what is good" but also "how to 
realize it"  [68]. As demonstrated by recent studies, the effectiveness of leadership today is no longer measured by how 
strongly leaders control, but by how far their transformational impact reaches within the community [69]. 

Table 1. Leadership Strategies and Islamic Values in Southeast Asia 
Country Key Challenges Leadership Strategy Islamic Values 

Emphasized 
Expected Impact 

Indonesia 

Decentralization of 
madrasah 
leadership and 
conflict 
management 
based on Islamic 
values 

Strengthening the 
role of madrasah 
heads in conflict 
management and 
transformational 
leadership 

'adl (justice), rahmah 
(affection), ta'awun 
(cooperation), shura 
(deliberation) 

'adl (justice), rahmah 
(affection), ta'awun 
(cooperation), shura 
(deliberation) 

Malaysia 

Strong state 
regulations, need 
to internalize the 
principles of 
Wasatiyyah 

Integrating the 
general and religious 
curriculum with a 
collaborative 
approach in an 
integrated religious 
school 

'adl (justice), rahmah 
(affection), shura 
(deliberation), Islamic 
Wasatiyyah 

Increasing inter-ethnic 
harmony, creating an 
inclusive educational 
space 

Thailand 

Muslim Minority 
Needs a More 
Dialogical and 
Inclusive 

Adopt distributed and 
servant leadership to 
build interfaith 
dialogue 

'adl (justice), rahmah 
(affection), shura 
(deliberation), rahmatan lil 
'alamin 

Reducing social tensions, 
strengthening interfaith 
relationships in society 
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Leadership 
Approach 

 

CONCLUSION 

This research confirms that Islamic education leadership in Southeast Asia must move from a symbolic-
bureaucratic pattern to a substantive, inclusive, participatory, and contextual leadership. The KIP-K (Inclusive–
Participatory–Contextual) model offered combines the Islamic values adl (justice), rahmah (compassion), ta'awun 
(cooperation), and shura (deliberation) with modern leadership theories such as transformational, servant, and 
distributed leadership. In practice, the context of each country demands a different strategy. In Indonesia, the biggest 
challenge is the decentralization of madrasah leadership so that it is no longer top-down, as well as strengthening 
conflict management based on Islamic values. Malaysia, with its strong state regulations, provides an opportunity to 
internalize Wasatiyyah principles  in an integrated school that emphasizes multiethnic collaboration. Thailand 
demands a more dialogical leadership, where distributed and servant leadership are the main strategies to build 
interreligious peace in Muslim minority areas. 

The effectiveness of this model is not measured by personal title or charisma, but by real impacts: reduced conflict 
and bullying, increased student academic engagement, active community participation, and the creation of a safe and 
inclusive educational climate. Thus, this research contributes to the development of an Islamic leadership framework 
that is able to maintain Islamic identity while strengthening pluralism, social justice, and peace. The practical 
implications of these findings are the need for multicultural case-based leadership training, the use of an adaptive 
integrative curriculum, and the development of conflict resolution protocols that emphasize the principles  of rahmah 
and adl. For further research, it is recommended that there be an empirical test of the KIP-K model in the field so that 
its effectiveness can be measured quantitatively and comparatively in these three countries. 
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