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Abstract 

The study aims to determine the sociolinguistic competence level of the multilingual Grade 
10 learners at Buhisan Night High School for the Academic Year 2024-2025. Even though 
students have been shown to gain exceptional grades in English subjects, they fall short in 
sociolinguistic competence since it is not practiced more often in the Philippines. Thus, 
assessing sociolinguistic competence is important as well as addressing the low-level 
sociolinguistic competency of the learners through an action plan. A descriptive quantitative 
research method was used to determine the sociolinguistic competence level of the 
multilingual 48 student-respondents. The researcher adapted a TOIEC test and used a 
researcher-made questionnaire to assess the learners’ sociolinguistic competence. A 
weighted average mean was used to determine their proficiency and sociolinguistic 
competence level. Based on the results of the study, situational judgment got the highest 
rank while reading comprehension got the lowest rank in terms of the learners’ proficiency 
level. However, the study revealed that the respondents got a general weighted average of 
15.83 which means that the respondents’ sociolinguistic competence level is under “Basic 
Sociolinguistic Competence” which is below the passing rate with a percentage of 58.63. The 
study recommends enhancing students’ sociolinguistic competence through the integration 
of sociolinguistic competence in language teaching through enhancement activities and 
exercises such as role-playing, dialogues and situational exercises, and future researchers 
may use the findings as a basis for future research or conduct related studies to enhance the 
sociolinguistic competence of Filipino multilingual learners. 
Keywords: Communicative competence, language learning, multilingual, social contexts, 
sociolinguistic competence 
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Introduction 

Language is an important tool which people utilize to express their thoughts and ideas 

[1]. It is crucial to know and use the appropriate language in different situations to 

avoid miscommunication. For this reason, a study of one of the components of 

communicative competence, which is sociolinguistic competence, is significant in the 

overall English proficiency of a student. Sociolinguistic competence is defined as the 

ability to understand and use language appropriately in different social contexts, 

considering factors such as cultural norms, social roles and relationships. According to 

the study of [2], entitled “Interconnectedness of Sociolinguistic Competence and 

Speaking Proficiency”, it was discovered that sociolinguistic awareness of the students 

can affect the communication skills of the participants in a multilingual communicative 

environment. It emphasizes the critical role of sociolinguistic competence in language 

learning and effective communication. Consequently, sociolinguistic competence is 

essential in language learning in a multilingual environment. 

 Based on the study [3] entitled “Attitude towards the Filipino Language and 

Communicative Competence of Senior High School Students in Samar National School” 

it explored deeply into the attitudes and proficiency levels of Senior High School (SHS) 

students. The study found that the student respondents had low sociolinguistic 

competence in Filipino. It shows that even in the Filipino language, students in the 

Philippines had difficulties using language appropriately in different social contexts. 

 Based on the studies cited, most Filipino students who are multilingual have low 

sociolinguistic competence in English and Filipino. The student-respondents in the 

previous studies were specifically in Leyte and Cebu which were considered multilingual 

learners but were unable to demonstrate sociolinguistic proficiency. Thus, there is a 

need to improve their sociolinguistic competence for them to be able to know how to 

use language appropriately in varied contexts. Studies [4] stated that students fall short 

in sociolinguistic competence since it is not practiced more often in the Philippines. It 

was also added that in the case of the Philippines, even though students have been 

shown to gain exceptional grades in English subjects, they fall short of exhibiting what 

was expected of them. Therefore, sociolinguistic competence is an important 
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component of communicative competence which puts emphasis on the use of language 

in a different social context. 

 The previous studies [5] stated that one of the reasons for language deficiency 

is that the speaker does not know the socially appropriate language. She added that 

without the ability to adjust one's speech to fit the situation, even the most perfect 

grammatical expressions can deliver a completely different meaning than the one the 

speaker intends to communicate.  

 [6] Stated that sociolinguistic competence describes ways in which aspects of 

interaction (such as setting, participants, emotional tone, or genre) can influence the 

language choices that speakers make. Schroeder said that sociolinguistic competence 

can be defined quite simply as knowing and understanding how to speak given the 

circumstances you are in. Sociolinguistic competence is therefore defined as 

“understanding the social context in which communication occurs, including role 

relationships, information shared by participants, and the purpose of coordinating their 

interactions”.  

 [7] Defined sociolinguistic competence as knowing which words to choose for a 

given audience and situation to get the desired effect. For instance, if you were a 17-

year-old boy, and you saw your friend Larry walking out to his car, you'd probably utter 

something loud and informal along the lines of: "Hey, Larry!" Conversely, if you were 

that same 17-year-old boy and saw the school principal drop something in the parking 

lot as she was walking to her car, you'd more likely utter something along the lines of, 

"Excuse me, Mrs. Smith! You dropped your scarf." The scenario cited by [7] is an 

example of how sociolinguistic competence works in a real-life context. Word choice is 

one of the important aspects to consider in sociolinguistics because one has to consider 

whom he or she is speaking with.  

 Another example, at a party, a person uses a nickname with a close friend but 

addresses the host by their last name. Based on this scenario, the person adjusts the 

formality based on the social closeness one has with whom he or she is speaking and 

interacting. In sociolinguistic competence, it is essential to consider social variables 

such as status, age, gender, ethnicity, level of education, etc., when communicating 

or having a conversation with someone. It is important to learn how to use language in 
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a variety of situations whether formal or informal settings. 

 This study endeavors to determine the sociolinguistic competence level of the  

multilingual learners of Grade 10 at Buhisan Night High School. Based on the result of 

the study, an action plan is aimed to be created to enhance the sociolinguistic 

competence of the students, especially those learners who have low sociolinguistic 

competence. 

Theoretical Basis 

 This study hypothesizes that the multilingual Grade 10 learners at Buhisan Night 

High School for the Academic Year 2024-2025 demonstrate low levels of sociolinguistic 

competence due to their different proficiency levels in terms of listening 

comprehension, reading comprehension and situational judgment. Sociolinguistic 

competence can be assessed by determining an individual’s capability to use 

appropriate language in varied social settings or contexts, considering factors such as 

cultural norms, social roles, and relationships. Canale and Swain explained 

sociolinguistic competence as the ability to communicate and understand 

communication regarding the circumstances a person is in. In linguistics, competence 

is the direct and internal knowledge of the speaker’s language and provides the ability 

to speak and understand the language. This study assesses the levels of sociolinguistic 

competence of the students. It is also defined as the descriptive study of the effort of 

all aspects, including cultural norms, expectations, and the way language is used.  

 [8] Stated that language learners must understand and use language in different 

social contexts. It emphasizes factors such as the kind of participants, the purpose of 

the interaction, and the standards of the interaction. This is something that language 

learners must be taught and given opportunities to practice. 

Communicative Competence Theory 

 Delly Hymes’ communicative competence theory emphasizes the idea that 

language competence involves four main components, namely: Linguistic Competence, 

Sociolinguistic Competence, Discourse Competence, and Strategic Competence. 

Sociolinguistic Competence is defined as the ability to understand how to use language 

appropriately in varied social contexts. Thus, sociolinguistic competence requires 
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adjusting one’s grammatical forms to be appropriate to the setting in which the 

communication takes place or the ability to communicate and understand 

communication with reference to the circumstances. 

 Franz Boas’s linguistic anthropology focuses on how language influences and is 

influenced by social life, culture and power dynamics. It established and explored the 

relationship between language and social context. In connection, sociolinguistic 

competence is also concerned with knowing and understanding how to speak language 

appropriately and being able to differentiate the different cultural contexts of language 

learning. Wolfson (1989) stated that each community has its own unique set of 

conventions, rules, and patterns for the conduct of communication and must be 

understood in the context of a general system which reflects the values and the 

structure of society.  

 Noam Chomsky proposed a general theory of grammar consisting of innate 

grammatical categories that facilitate all language development in children and 

language processing in general. Based on Universal Grammar, a child or student 

intuitively knows how to combine a noun and a verb into a meaningful, correct phrase 

like, a boy eats. In sociolinguistic competence, the child or student instinctively knows 

how to differentiate the use of language appropriately in various contexts. Vygotsky’s 

Sociocultural Theory focuses on the role of social interaction and cultural tools in the 

development of cognitive and communicative abilities. It emphasizes the idea that 

language is learned and used in different social interactions. Sociolinguistic competence 

involves understanding how social factors such as power, status, and norms influence 

language use. The present paper is an attempt to assess the sociolinguistic competence 

of multilingual students and address the low-level sociolinguistic competency of the 

students through an action plan. 
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Figure 1  Theoretical Framework of the Study 

 

 Figure 1 shows the theoretical framework of the study which is anchored in 

Communicative Competence Theory by Dell Hymes wherein sociolinguistic competence 

is one of the components of this theory which focuses on language in social contexts. It 

is supported by Linguistic Anthropology by Franz Boas which connects sociolinguistics 

and how language influences an individual’s social life. Other theories include 

Chomsky’s Universal Grammar which believes that an individual is born with the natural 

or innate ability to acquire, develop and understand language. It also complements the 

functional and contextual perspectives of Hymes and Lev Vygotsky’s Sociocultural 

Theory which emphasizes that learning is a social process and guided by social 

interactions which deepens an individual’s perception of language use considering its 

social contexts.  Overall, these theories can help in promoting holistic approaches to 

language acquisition and assessment ensuring that learners acquire the structural, 
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Communicative Competence Theory by Dell 

Hymes 

 This theory has something to do with how 

an individual can communicate effectively and 

appropriately with other people in different social 

settings.   

(Theresa Lillis, 2005) 

Linguistic Anthropology by Franz Boas 

 This examines how language identifies the 

interactive context of interaction and competence as 

well as the relativity of language, socialization of 

language, language contact, and language ideology. 

(Duranti, 2001) 

Universal Grammar by Noam Chomsky 

 Studies on how humans have innate abilities 

to acquire and understand language. 

(Barsky, 2016) 

Sociocultural Theory by Lev Vygotsky 

 This theory states that society and culture 

affect the cognitive development of an individual. 

The function of social interaction in the mental 

development of a child is also emphasized. 

(Saul McLeod, 2024) 

 

 

DO 52, s. 1987 – The 1987 Policy on Bilingual 

Education 

Its goal is for Filipino students to be proficient 

in both Filipino and English at the national level, by 

using these languages as a media of instruction at all 

levels.  

Executive Order No. 210 

 It aims to reinforce and promote the use of the 

English language as a medium of instruction in the 

Philippine educational system. The main purpose is to 

build the language literacy skills of Filipino students.  

RA 10533: Enhanced Basic Education Act of 2013 

 The Department of Education (DepEd) 

develops a mother language transition program from 

Grade 4 to Grade 6 so that Filipino and English shall be 

gradually introduced as languages of instruction 

primary languages of instruction at the secondary level. 

The New MATATAG English Curriculum 

 The focus is for students to perform at a high 

competency level in the English language across 

various modes to effectively communicate in different 

situations including with diverse audiences.  

Sociolinguistic Competence Level of Multilingual Grade 10 Learners 

at Buhisan Night High School 

PROPOSED ACTION PLAN 
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functional and sociocultural components of language. 

 

Review of Related Literature 
 
 [9] Stated that the rise of sociolinguistics has influenced a shift in language 

learning interest from linguistic competence to communicative competence. Some 

studies have been conducted on sociolinguistic competence to achieve the optimal level 

of “communicative performance" which is based on Canale and Swain. This section 

describes the existing literature and explains the advantages and benefits of addressing 

multilingual learners’ sociolinguistic competency. It also provides suggestions from 

various related studies on the different ways to develop and enhance the sociolinguistic 

competence of language multilingual learners.   

 A sociolinguistic study was done by [10] who identified the competence level of 

the respondents and aimed to determine a significant relationship between the 

respondents’ sociolinguistic competence across their profiles. It specifically established 

the profile of the respondents in terms of their socio-structural perspective, socio-

cultural perspective, and language learning characteristics. Consequently, some factors 

may affect positively or negatively the sociolinguistic competence level of the students. 

Another study is by endeavored to examine the sociolinguistic competence of students 

at the different levels of the undergraduate program and explores the students' profile, 

their level of sociolinguistic competence, and aspects contributing to the improvement 

of the sociolinguistic competence of the students to improve their communicative 

English. Hence, sociolinguistic competence is relevant to the improvement of their 

communicative skills.  

 Studies of [11] examined the level of sociolinguistic competence of the students 

and figured out the profile of the respondents, their level of sociolinguistic competence 

and factors contributing to the development of the sociolinguistic competence of the 

respondents to enhance their communicative English. Findings showed that there was 

a correlation between students' characteristics and their sociolinguistic competence. 

So, it is implied that the development of sociolinguistic competence improves the 

communication skills of an individual. Moreover, [12] investigated the influence of 
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sociolinguistic factors on oral communicative competence. It turned out that 

sociolinguistic components play a significant role in ensuring students' vocabulary in 

real-life communication. It simply proved that sociolinguistic competence is an 

essential part of boosting one’s communicative competence.   

 A study [13] explored how epistemology tries to challenge the existence of 

sociology concerning the role and function of sociolinguistics itself. It was concluded 

that sociolinguistics must begin to view language as a form of culture that becomes a 

social system and acts as a tool for human development. It is worth noting that 

sociolinguistic competence and culture are intertwined. Meanwhile, a study [14] looked 

at participants’ ability to accommodate language to social context through style-

shifting, mapping how they detected and/or corrected (in)appropriateness in formal 

contexts. Results showed that trainees’ overall accommodative competence initially 

improves, but subsequently stagnates. Accordingly, it highlighted the need to design 

effective sociolinguistically responsive instruction to heighten sociolinguistic awareness 

and the controlled use of stylistic variation. 

 Studies [15] explored in developing a general understanding of sociolinguistic 

competence in the pedagogical field. It emphasizes how sociolinguistic skills can be 

used in language teaching, such as the role of active language in writing lessons and 

classroom discussions. It was also mentioned that an individual learning a new language 

may benefit from this competence to avoid offense or misunderstanding in cross-

cultural communication.  For this reason, cross-cultural communication is taken into 

consideration in sociolinguistic competence. Moreover, [16] wanted to determine the 

relationship of sociolinguistic competence and linguistic intelligence to self-efficacy. It 

was found that there was a significant relationship between sociolinguistic competence 

and self-efficacy. Sociolinguistic competence is therefore attributed to self-efficacy. 

 The relationship between sociolinguistic skills and fluency in second language 

learning was examined by [2]. It was discovered that sociolinguistic awareness of the 

students can affect their communication skills. Consequently, sociolinguistic 

competence is essential to the individual’s language learning and effective 

communication. In addition, [3] investigated the attitudes and proficiency levels of 
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Senior High School (SHS) students, revealing a multifaceted landscape characterized by 

both promising strengths and notable areas for improvement. It was found in the study 

that the student-respondents had low sociolinguistic competence in Filipino. This 

showed that even multilingual students have difficulties in utilizing the proper use of 

language in different situations which implies that the sociolinguistic area is one of the 

competencies which needs improvement and enhancement. 

 In conclusion, sociolinguistic competence is crucial in developing and enhancing 

the multilingual learners’ communicative proficiency. Students can improve their 

communication skills and cultural awareness through the integration of sociolinguistic 

competence into language teaching. Educators may promote the teaching of 

sociolinguistic competence to achieve the set language learning goals. 

 

Method 

This study will employ a descriptive quantitative research design to assess the 

sociolinguistic competence of multilingual Grade 10 learners. The research will be 

conducted at Buhisan Night High School, a public junior high school located in Buhisan, 

Cebu City. The school serves a total population of 242 students and is staffed by 11 

teachers, providing a diverse and dynamic environment for exploring the 

sociolinguistic abilities of its learners.   

 

Figure 1 Buhisan Night High School 

The participants of this study will be Grade 10 students enrolled at Buhisan Night 

High School during the School Year 2024-2025. The respondents consist of two 

sections: Grade 10 – Andromeda and Grade 10 – Polaris, with a total population of 49 

students. To gather the required data, the researcher will employ a combination of 
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tools. Parts 1 and 2 will utilize an adapted TOEIC assessment tool sourced from 

[https://english.best/](https://english.best/), while Part 3 will rely on a researcher-

made questionnaire. These instruments are designed to measure and evaluate the 

sociolinguistic competence of students, including their listening comprehension, 

reading comprehension, and situational judgment skills, which assess appropriate 

language use in specific contexts.   

The study will follow a structured procedure for data collection and analysis. 

Initially, a transmittal letter will be sent to the school head to obtain permission to 

conduct the study. The researcher will then administer the exam based on a 

prearranged schedule. After data collection, the gathered information will be tallied, 

presented in tables, analyzed, and interpreted using percentage and weighted average 

mean. To determine the profile of the respondents, a percentage formula will be 

applied during the data treatment process. 

  Formula: P=F/N x100 

Where: 

P = Percentage 

F = Frequency 

N = No. of Respondent 

100 = constant 

 To determine the proficiency level of the Grade 10 students in terms of listening 

comprehension, reading comprehension, and situational judgment, the researcher will 

be using the weighted average mean. To determine the sociolinguistic competence 

level of the Grade 10 students, the researcher will also be using the weighted average 

mean. 

Formula:   𝑥 =
∑𝑥𝑖

𝑁
 

  Where: 

   𝑥 = mean 

   ∑𝑥𝑖 = total no. of responses 

   N = no. of respondents 
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To determine the proficiency level of listening comprehension, reading comprehension 

and situational judgment of the multilingual Grade 10 learners, a researcher-made 

score range and descriptions will be utilized. 

Table 1 Listening Comprehension 

 

 

Table 2 Reading Comprehension 

 

 

 

 

Score 
Range 

Category Description 

8-9 Excellent Able to completely understand spoken language and can 
correctly infer meanings which are not implicitly stated 
in the material. 

6-7 Good Able to mostly understand spoken language with minor 
misunderstandings but cannot infer meanings which are 
not implicitly stated in the material. 

3-5 Fair Able to sometimes understand spoken language but 
cannot infer meanings which are not implicitly stated in 
the material. 

1-2 Poor Rarely able to understand spoken language, cannot infer 
meanings which are not implicitly stated in the material 
and often misses key information. 

Score Range Category Description 

8-9 Excellent Able to demonstrate a complete understanding of written 
language and texts and can correctly infer meanings which 
are not implicitly stated in the material.  

6-7 Good Able to mostly understand written language and texts with 
minor misunderstandings but cannot infer meanings which 
are not implicitly stated in the material. 

3-5 Fair Able to sometimes understand written language and texts 
but cannot infer meanings which are not implicitly stated in 
the material and miss some details key information. 

1-2 Poor Rarely able to understand written language and texts and 
cannot infer meanings which are not implicitly stated in the 
material and miss most details and key information. 
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Table 3 Situational Judgment 

Score Range Category Description 

8-9 Excellent Able to completely make appropriate, sound and insightful 
judgments in various contexts. 

6-7 Good Able to make appropriate, sound and insightful judgments 
in various contexts most of the time but with minor 
misunderstandings. 

3-5 Fair Able to make correct judgments sometimes but often 
misses key aspects. 

1-2 Poor Rarely able to make appropriate judgments and frequently 
misses important details. 

 

To determine the sociolinguistic competence level of the Grade 10 students, the 
following score range and descriptions will be utilized. 

Table 4 Sociolinguistic Competence Level 

Score Category Description 

24-27 High Sociolinguistic 
Competence 

The advanced ability to use language that is 
appropriate to social contexts. 

18-23 Moderate Sociolinguistic 
Competence 

The intermediate ability to use language that 
is appropriate to social contexts. 

10-17 Basic Sociolinguistic 
Competence 

The ability to use language that is 
appropriate to social contexts but with 
limited proficiency. 

1-9 Low Sociolinguistic 
Competence 

Struggles to use language that is appropriate 
to social contexts. 

 

Before the data collection, the researcher will seek authorization from the 

respondents through a consent form which requests their voluntary contribution to this 

study. To declare privacy and confidentiality, the respondent’s identities will be 

assigned in a code. Also, the data collected will be kept confidential to guarantee that 

it is exclusively used for research purposes only. 

 

Results and Discussion 

This chapter presents the results, discussion and personal insights that the 

researcher has gathered through the process of assessing the sociolinguistic 
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competence level of the multilingual Grade 10 learners at Buhisan Nigh High School who 

spoke English, Filipino and Cebuano. 

Table 5 Profile of the Respondents 

 

Table 5 presented the profile of the respondents in terms of their sections. Based 

on the result, it showed that there are 24 multilingual learners from Grade 10 – 

Andromeda or 50% of the total population while there are 24 multilingual learners from 

Grade 10 – Polaris or 50% of the total population. Hence, the respondents are equally 

selected per section. 

Table 6 Profile of the Respondents in terms of Sex 
N= 48 

 

 Table 6 showed the profile of the respondents in terms of sex. Based on the 

result, there is a total of 48 multilingual Grade 10 students. Specifically, there are 26 

females with a percentage of 54.17 and 22 females with a percentage of 45.83. Thus, 

there are more male respondents than female respondents.  

 
Table 7 Proficiency Level of the Respondents in terms of Listening Comprehension, 

Reading Comprehension, and Situational Judgment 
N=48 

   

Table 7 presented the proficiency level of the respondents in terms of listening 

comprehension, reading comprehension, and situational judgment. Based on the results, 

in Listening Comprehension, the learners got a weighted average of 4.23 which means 

“fair”, in Reading Comprehension, the learners got a weighted average of 3.75 which 

Section 

Grade 10 -Andromeda Grade 10 -Polaris Total 

F % F % Total % 

24 50 24 50 48 100 

 

Sex 

Male Female Total 

F % F % Total % 

26 54.17 22 45.83 48 100 

 

Proficiency  
Weighted Average Category Rank 

Level 

Listening 
4.23 Fair 2 

Comprehension 

Reading 
3.75 Fair 3 

Comprehension 

Situational 
7.85 Excellent 1 

Judgment 

 

 

Legend: 

Score Range Category 

8-9 Excellent 

6-7 Good 

3-5 Fair 

1-2 Poor 
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means “fair”, and in Situational Judgment, the learners got a weighted average of 7.85 

which means “excellent”. On the other hand, situational judgment got the highest rank 

while reading comprehension got the lowest rank in terms of the learners’ proficiency 

level. 

Table 8 presented the Sociolinguistic Competence Level of the Respondents 

Proficiency Listening Reading Situational 
General 

Weighted Category 
Level Comprehension Comprehension Judgment Average 

 4.23 3.75 7.85 15.83 BSC 

 

Table 9 presented the Sociolinguistic Competence Level of the Respondents. It 

revealed that the respondents got a general weighted average of 15.83 which means 

that the respondents’ sociolinguistic competence level is under “Basic Sociolinguistic 

Competence”. 

Legend:  

Table 9 Sociolinguistic Competence Level of the Respondents 
N=48 

 

Score Category DI 

24-27 HSC High Sociolinguistic Competence 
18-23 MSC Moderate Sociolinguistic Competence 
10-17 BSC Basic Sociolinguistic Competence 

1-9 LSC Low Sociolinguistic Competence 

 

 Most of the Filipino multilingual learners have low sociolinguistic competency 

levels in both English and Filipino based on the studies mentioned earlier. They were 

not capable of demonstrating sociolinguistic proficiency despite their outstanding 

grades in these subjects. The main reason behind this is that sociolinguistic 

competence is not practiced more often in the Philippine settings. Hence, there is a 

necessity to assess their sociolinguistic competence to enhance their ability to use 

appropriate language in varied contexts through a proposed action plan. It also showed 

that sociolinguistic competence is significant and may influence the language 

proficiency of the students. It would be beneficial for it to be integrated into language 

classes since learners nowadays fail to apply this skill in the actual context. 
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 The sociolinguistic competence level of multilingual Grade 10 learners at 

Buhisan Night High School is at the “basic sociolinguistic competence” which means 

that the learners could use language appropriate to social contexts but with limited 

proficiency. Furthermore, they got a percentage of 58.63 which is below the passing 

rate. Therefore, an action plan is needed to address and enhance the low 

sociolinguistic competence of the multilingual learners at Buhisan Night High School.  

 This study contributes to the Sustainable Development Goals - Quality Education 

(SDG 4) by assessing multilingual learners' language proficiency in terms of listening 

comprehension, reading comprehension and situational judgment. With this 

assessment, learners can demonstrate a better understanding of the significance of 

diverse linguistic backgrounds and cultures which could address the gaps in learners' 

use of language in different contexts to achieve better overall educational outcomes 

and student performance. 

 

Conclusion 

Through the findings, conclusions are formulated as follows. The multilingual Grade 10 

learners at Buhisan Night High School for the Academic Year 2024-2025 demonstrated 

basic sociolinguistic competence levels in terms of listening comprehension, reading 

comprehension, and situational judgment. The student-respondents got below the 

passing rate with a percentage of 58.63. Based on the findings and conclusions of the 

study, the following recommendations were drawn from the study. First, enhance 

students’ sociolinguistic competence through role-playing, dialogues and situational 

exercises. Second, suggest teachers to conduct enhancement activities or exercises on 

reading and listening comprehension through integrating local stories, conversations, 

and scenarios. Third, encourage the school head to conduct training and seminars on 

the integration of sociolinguistic competence in language teaching. Lastly, future 

researchers may use the findings as a basis for future research or conduct related 

studies to improve the sociolinguistic competence of Filipino multilingual learners. 
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