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Introduction

Islamic education holds a strategic position in shaping the holistic character and personality of
the human being, in line with the prophetic mission to perfect human morality. However, in
contemporary reality, education often falls into pragmatic and materialistic orientations, neglecting
the spiritual and ethical dimensions that form the core of Islamic education (Muhammad et al., 2024).
The dominant educational paradigm today tends to emphasize cognitive and instrumental aspects,
leading to a crisis of meaning and values in the lives of learners. Therefore, the development of a
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value-based Islamic educational paradigm rooted in a deep understanding of human nature—is crucial
to be reexamined and seriously developed (Salbiah & Aulia, 2025).

In Islamic thought, the nature of the human being encompasses both spiritual (ruhiyah) and
physical (jasadiyah) dimensions, which are integrated within the innate disposition (fitrah) toward
the Divine and the potential of human intellect and conscience. When these dimensions are not fully
accommodated within the educational system, imbalances emerge in the personal development of
learners. The 2023 Global Education Monitoring (GEM) Report by UNESCO indicates that while
global literacy rates have increased, indices of tolerance, empathy, and social civility have declined
particularly among adolescents. This phenomenon suggests that education has not yet succeeded in
shaping individuals with holistic character, both spiritually and socially (Unesco, 2023).

The urgency to develop a value-based Islamic educational paradigm has become increasingly
evident in light of various social problems that reflect a deep spiritual and ethical crisis, such as the
rise of violence in schools, the misuse of digital technology, and a weakening of ecological awareness
(Hudia et al., 2023). In this context, Islamic education must go beyond the mere teaching of religious
laws; it must awaken human consciousness regarding their ontological position and existential
responsibility as khalifah (vicegerents) on Earth. These values must be embedded within the structure
of the curriculum, the learning process, and the overall educational culture (Humairoh et al., 2025).

The central issue addressed in this paper is the weak integration between the understanding of
human nature and the praxis of Islamic education. Many Islamic educational institutions continue to
adopt Western modern educational models, which tend to be secular in orientation. As a result,
spiritual and moral values are not positioned as the foundational elements of the learning process.
Consequently, education loses its transformative power to shape the complete human being. This
phenomenon is what Nasr refers to as a form of "epistemological alienation" in modern Muslim
education (Ma’mur, 2025).

This theoretical and practical gap calls for a new approach in constructing an Islamic
educational paradigm one that is not solely based on texts and dogma, but firmly grounded in an
Islamic ontology of the human being. Several studies have shown that educational approaches which
integrate theological, philosophical, and pedagogical dimensions can significantly enhance students'
internalization of core values(Aida et al., 2025). However, there remains a lack of research exploring
how a deep understanding of human nature can concretely serve as a foundational framework for
designing a value-based Islamic educational system.

Through a philosophical and normative approach, this article aims to elaborate on the role of
human nature in shaping a value-based Islamic educational paradigm. The focus lies in exploring the
Islamic conception of the human being as a spiritual, social, and intellectual entity, and how these
values can be operationalized within the educational system. This article integrates various classical
and contemporary theories of Islamic education to construct a new paradigm framework that is more
human-centered, holistic, and transformative (Sari et al., 2023a).

Theoretically, this article contributes to the enrichment of Islamic educational thought by
grounding it in Islamic theological anthropology. Practically, the findings of this study can serve as a
reference for the development of curricula, instructional strategies, and Islamic educational policies
that are more firmly rooted in human values and holistic character formation. Thus, Islamic education
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becomes not merely a vehicle for knowledge transmission, but also a means of shaping individuals
who are spiritually liberated and socially responsible (Wulandari et al., 2025).

With this foundation, it is hoped that the discourse on Islamic education will move beyond
issues of methodology and management to also address a more fundamental question: What kind of
human being is education meant to shape? Without a clear understanding of human nature, education
risks losing its direction and meaning. This article seeks to fill that gap by offering a systematic and
contextual conceptual framework responding to contemporary challenges through a value-based
Islamic educational paradigm rooted in the essence of the human being.

Although numerous studies have explored the paradigm of Islamic education from normative
and theological perspectives, there remains a gap in research that systematically connects the
understanding of human nature as a foundational basis for designing value-based Islamic
education(Vinola et al., 2025). Many previous studies have focused only partially on moral or
curricular aspects, without establishing a comprehensive ontological framework of the human being
as a spiritual, social, and intellectual creature within the educational context. This article seeks to
address that gap by offering an integrative approach that bridges the Islamic anthropological
perspective with the construction of educational paradigms. In doing so, it aims to contribute a new
conceptual framework for formulating a more humanistic, transformative, and character-oriented
Islamic education.

Methodology

This study employs a qualitative research design with a normative and philosophical approach.
This approach is used to deeply explore concepts of values, human nature, and their implications for
Islamic education through textual analysis and philosophical reflection. The focus of the research is
not on quantitative empirical data, but rather on theoretical arguments derived from primary sources
the Qur’an, Hadith, and the educational thought of key Islamic scholars such as al-Ghazali, Ibn Sina,
and al-Attas as well as secondary sources, including scholarly articles and contemporary educational
documents (Sabarudin et al., 2024). The study involves a critical review of relevant literature to
formulate a conceptual framework capable of addressing the problem of weak spiritual value
integration in modern Islamic education. This approach is commonly used in studies of educational
philosophy and is well-suited for addressing reflective and normative research questions (Moloeng,
2018).

In the data collection process, this article relies on the technique of library research, which
involves reviewing academic works, scholarly journals, the UNESCO Report (2023), and both
classical and contemporary texts in Islamic education. No human subjects or samples are involved,
as the object of study is textual and conceptual in nature. The data analysis procedure is conducted
through content analysis and philosophical interpretation, aiming to uncover the foundational values
embedded in the concept of human nature and their relevance to the educational paradigm. The
analysis is carried out by classifying ideas, reconstructing arguments, and synthesizing a systematic
conceptual framework centered around three main pillars: the nature of the human being, Islamic
educational values, and their integration into the curriculum. This method is valid and appropriate for
exploring the ontological and axiological dimensions of education, which cannot be fully addressed
through empirical approaches (Creswell, 2016).
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Result and Discussion

In Islamic education, the understanding of human nature as a spiritual and rational being
possessing intellect (‘aql), heart (qalb), and desire (nafs) brings about a fundamental shift in the
orientation of educational goals. The objective is not merely to produce intellectually capable
individuals, but to cultivate the insan kamil a complete human being who embodies moral character,
is conscious of their role as a khalifah (vicegerent of God), and bears moral and spiritual
responsibility. This goal encompasses the dimensions of tazkiyat al-nafs (purification of the soul),
ta’dib (the cultivation of proper conduct and ethics), and ta’lim (the transmission of beneficial
knowledge) (Fadli, 2021).

The Islamic education curriculum must be designed to support the comprehensive (integrated)
development of the human being, encompassing the cognitive, affective, and psychomotor domains,
while also integrating divine values into every aspect of the learning process. A curriculum is not
merely a collection of subjects, but a vehicle for instilling moral and spiritual values through
contextual and meaningful learning. Qur’anic verses such as Surah Al-Baqarah (2:31) provide a
foundational basis, emphasizing that curriculum development must consider human intellectual
potential in tandem with the ethical management of knowledge (Nurpina et al., 2025).

The learning process must serve as a means of self-transformation, not merely the transmission
of information. The teacher's role extends beyond that of a knowledge transmitter to that of a murabbi
an educator who nurtures character and guides students toward recognizing their fitrah (innate nature)
as creations of Allah. Reflective, dialogical, and experiential learning methods are essential to
facilitate the deep internalization of values (Hidayatullah et al., 2023).

Evaluation in Islamic education cannot be limited to the cognitive domain alone. It must
encompass dimensions of character, morality, and spiritual awareness. A holistic assessment is
conducted through behavioral observation, self-reflection, and the evaluation of students’ attitudes
toward Islamic values. Such an evaluation system does not merely measure "what is known" but also
"who the learner is becoming." Consistent character-based assessment is essential to ensure that
values such as honesty (sidq), trustworthiness (amanah), and compassion (rahmah) are genuinely
internalized ((Fauziah et al., 2025).

The ontological dimension of the human being cannot

In Islamic education, the understanding of human nature is not merely a philosophical
foundation but has direct implications for the design of the entire educational system. From an Islamic
perspective, the human being is not solely a rational creature (homo sapiens), but also a homo
religious a being endowed with innate spirituality (fitrah) and entrusted with a transcendent mission
as both servant of God (‘abd) and steward (khalifah) of the earth (Sari et al., 2023b). Therefore, an
Islamic education model that focuses solely on cognitive and empirical aspects risks reducing the
essential purpose of true education. Beyond the mere acquisition of knowledge, Islamic education
must serve as a process of holistic character formation that integrates intellect (‘aql), heart (qalb), and
action (‘amal) under the guidance of tawhid (divine unity) (Nurti et al., 2020).

In this context, the global shift toward a pragmatic and materialistic educational paradigm
demands a systemic response from Islamic education. Education must be reformulated from a market-
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oriented approach toward the development of the insan kamil the complete human being rooted in
spiritual values and social responsibility (Rustandi et al., 2025). This shift has direct implications for
the design of Islamic education, which includes:

1.

Curriculum Design

The curriculum must be structured based on the integration of contemporary scientific knowledge
with divine values. Each subject should not only convey academic content but also serve as a
medium for instilling the values of tawhid (divine unity), justice, and ethical conduct (adab). Such
a curriculum structure supports the formation of ulii al-albab—individuals who are able to discern
the signs of God’s greatness through scientific phenomena while upholding moral integrity in their
actions (Ruhimat et al., 2025).

. Learning Strategies

Learning strategies within this paradigm must promote active participation, critical reflection, and
value-consciousness. Learners are not passive recipients but responsible agents entrusted with the
task of developing their human potential (insaniyyah) in a meaningful way. Dialogical and
reflective approaches enable the learning process to engage the spiritual dimension (rihaniyyah)
of students. However, such intellectual freedom must remain guided by the framework of divine
revelation, rather than falling into moral relativism (Fadlan et al., 2024).

. The Role of Teachers and Moral Exemplification

Teachers are not merely instructors but living representations of Islamic values in practice. Within
the framework of Islamic education, the teacher functions as a murabbi (nurturer) and mu’addib
(ethical guide), who leads not only through instruction but through personal example. Therefore,
the spiritual and ethical development of teachers must be prioritized in the Islamic education
system (Usman et al., 2024).

. Educational Assessment Design

Assessment in Islamic education cannot be reduced to a mere tool for measuring academic
achievement. It must address the dimensions of character and spirituality. A formative assessment
model that includes observation of attitudes, empathy, integrity, and social engagement should be
developed to replace overly cognitive-centric systems. Evaluation, in this context, becomes a
process of tazkiyah spiritual purification rather than a mere numerical judgment (Yuniartin et al.,
2025).

. Reconstruction of the Learning Environment

The school, as a bi’ah salihah (righteous environment), must be designed as a value-based
ecosystem. Its physical design, social interactions, and school culture should facilitate the
internalization of tawhid and social consciousness. It must go beyond being a mere place of
instruction to become a space for character and spiritual formation through ethical and dignified
collective experiences (Oktaviana et al., 2023).

Conclusions

This article affirms that a genuine paradigm of Islamic education must be grounded in a

profound understanding of the human being as a spiritual, social, and intellectual creature. The main

scholarly contribution of this study lies in emphasizing the importance of an ontological foundation

in designing a value-based Islamic education system. In contrast to secular approaches that focus
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primarily on the cognitive domain, the Islamic educational model proposed in this article is holistic
integrating the principles of tawhid, ethics (akhlaq), and social responsibility across all educational
components, including curriculum, teaching strategies, the role of the teacher, assessment, and the
learning environment. Through a normative-philosophical approach, this article constructs a
conceptual framework based on three core pillars: the nature of the human being, education as a
process of value internalization, and the integration of values into educational practice. Theoretically,
this article enriches the discourse on Islamic educational philosophy by integrating Islamic
theological anthropology with a holistic educational approach, while also offering a constructive
critique of the modern educational orientation that is often trapped in pragmatism. Practically, the
article provides a design framework for education that can inform curriculum development,
humanistic and reflective teaching methods, and assessment models that evaluate students' character
and spiritual growth. Through this approach, Islamic education can serve as a transformative force in
shaping a generation of insan kamil individuals who are not only academically excellent but also

well-mannered, empathetic, and oriented toward the Hereafter.
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