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INTRODUCTION

In the process of second language acquisition (SLA, hereafter), pedagogical translation
has long been an interesting topic for researchers and educators. This approach involves
using the first language (L1) to aid in understanding and acquiring the second language
(L2) by translating text or linguistic structure from L1 to L2 in the context of teaching and
learning processes. Although this method was once considered a conventional or
traditional approach that was less effective compared to immersion or communicative
method, many studies show that pedagogical translation still has a significant influence in
SLA, especially in the bilingual context like Indonesia and many other countries that
utilize English as a second or foreign language.

Historically, the translation method has been applied in language learning, particularly
the Grammar Translation Method. This method emphasizes literal translation and
grammar analysis as the primary method of understanding foreign languages. However,
recent research shows that this method is ineffective, especially in developing speaking
and listening skills. As a response to this limitation, a communicative approach was
introduced, focusing on interaction and language use in real situations and contexts.
However, further research has found that pedagogical translation can be an additional
effective aid if applied strategically with a communicative approach (Gunawan, 2020).
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One of the primary benefits of pedagogical translation is its ability to systematically
help students understand the differences and similarities between L1 and L2. Pedagogical
translation plays an important role in enhancing students' understanding of foreign
languages, whether in the spectrum of vocabularies or syntactical structures (Chen, 2022).
Furthermore, integrating pedagogical translation and audiovisual-based methods and
technology can help cultivate the effectiveness of the L2 learning process (Fang, 2024).

In Indonesia, foreign language instructors have integrated translation into English
language education practices (Imran et al., 2024). Educators have utilized translation to
help students enhance their receptive skills and ensure students' understanding.
Ultimately, this approach proves beneficial and practical. However, some scholars may
not fully support using translation in teaching practices. Debates still rage over the
effectiveness of pedagogical translation in SLA. Some scholars argue that too much
reliance on L1 in learning can hinder fluent communication in L2 and reduce students’
exposure to authentic input. In contrast, translation-based approaches can help increase
students’ metalinguistic awareness and facilitate understanding of the syntactic and
lexical aspects of the target language (Mohamed et al., 2021).

This article explores how pedagogical translation can contribute to the aspects of SLA
where English is the target language. This present study provides a brief literature review
of the role of pedagogical translation in SLA in the context of Indonesian and English.
This article briefly provides the theoretical perspective, primary debate, and relevant
empirical studies to assess how and to what extent translation from L1 to L2 can contribute
to language learning. Besides that, this article explores the practical implications for
educators and suggests future research direction in this field, including how integrating
pedagogical translation with a communicative-based approach can provide optimal
outcomes in language learning.

METHOD

This present study was a literature review to analyze the role of pedagogical translation
in acquiring a second language. This review covered an analysis of various theoretical
frameworks related to pedagogical translation and SLA, including language transfer
theory, metalinguistic awareness, and communicative approach in second language
learning. Besides, this paper reviewed various empirical studies that assessed and
evaluated the impact of translation on second language learning. In addition, articles that
elaborated pedagogical practices integrating translation in the classroom were examined,
including innovative approaches incorporating technology and audiovisuals in
pedagogical translation.

The research selection criteria in this review included articles from peer-reviewed
scientific journals, academic books, and research papers in linguistics, SLA, and language
pedagogy. Only articles published in English and reputable journals that addressed the
benefits and limitations of pedagogical translation were included in the analysis. In
addition, studies that examined the impact of translation on second language skills and
those that offer theoretical and practical approaches that could be applied in language
learning were selected.

RESULT
Concept of Translation and Second Language Acquisition

Various scholars had presented interpretations of translation. Translational involved
transferring written or spoken messages from one language to another. According to
Catford (1965), he defined translation as “transferring content from one language with the
material in another.” This means that it was about substituting material from one language
with corresponding content in another. Translation, as defined by (Brislin, 1976), involved
conveying thoughts and concepts from one language to another, whether through written
or spoken means, regardless of whether the languages had writing systems or rely on signs
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like sign language for deaf and hard of hearing people. Nida and Taber (2003) explained
that translation entails expressing the source language message in the target language
using equivalents that closely match the meaning and style. While these definitions
emphasized the general translation process, pedagogical translation focuses on how this
practice could be applied in educational contexts to enhance learning and understanding.

Translation techniques significantly supported Second Language Acquisition (SLA)
by facilitating tasks such as code-switching, paraphrasing, and completing translation
exercises. Paraphrasing, a technique in translation work, proved valuable when translating
phrasal verbs that lack direct equivalents in the target language (Oktaviela, 2023). This
method enabled communication of intended meanings when literal word-for-word
translations were not feasible. Furthermore, paraphrasing aligned with communicative
translation approaches and domestication translation principles by emphasizing the
significance of conveying messages in contextually appropriate ways (Gunawan et al.,
2022).

The practice of code-switching was quite common in SLA. Multiple languages might
be spoken in this setting, especially from the mother tongue to the target language.
Teachers often used student’s native language (L1) to assist in tasks like managing
assignments, clarifying instructions, exploring vocabulary and meanings, and presenting
grammar concepts. This was important for adult language learners (Jing-xia, 2010).
Mastering code-switching could improve the learning experience by enhancing clarity and
aiding comprehension. In addition, when it came to translating, code-switching, and code-
mixing, various techniques such as neutralization, modulation, paraphrasing,
transposition, implication, explicitation, compensation, and description were employed to
ensure accurate and meaningful translations take place (Swandani et al., 2022).

When someone learned a language after mastering their first language, it fell under the
realm of SLA. It involved exploring language learning processes beyond acquiring one’s
mother tongue. For instance, when a child started school and learned English despite
speaking Bahasa Indonesia at home, that is an example of acquiring a second language,
in this case, English. SLA referred to acquiring a language and studying individuals or
groups learning it after growing up with their first one. Whether it was the fourth or even
language they are learning, the additional language was considered an L2. Any language
being learned was sometimes called a target language (TL) in conversations. SLA
encompassed classroom instruction learning in real-life situations and a mix of both
scenarios.

The SLA theory had undergone several phases of development. From the 1900s to the
1950s, language acquisition was viewed as habit formation based on stimulus and
reaction. The theory was that if desired responses to stimuli were obtained, they would be
reinforced. Furthermore, several articles published in the 1970s helped establish Krashen's
Monitor Model (Hassan, 2022). Other researchers and theorists had criticized it.
Acquisition learning, monitoring, natural order, input, and affective filter were the five
hypotheses that make up the theory.

In the 1960s and 1970s, psychologists used a logical approach to investigate the deeper
structures and underlying reasons for behavior. They applied reasoning, logic,
extrapolation, and inference to comprehend behavior. They thought knowledge,
comprehension, and meaning were important study components. They believed a built-in
mechanism called the language acquisition device (LAD) naturally determined language
acquisition. According to Chomsky, spoken language did not instantly reveal the abstract
norms that natural languages adhere to. A youngster would not be able to understand these
rules if they only depended on the information in their environment. Children had to,
therefore, be guided by specific rules when acquiring a language. These ideas make up
Universal Grammar, the set of characteristics and procedures all languages and learners
have in common. Reducing structures was not the goal of a child’s language development;
instead, it was the methodical creation of hypotheses based on input that is received, which
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was subsequently evaluated and modified as language proficiency advances. In order to
better understand second language acquisition, links between linguistics and cognitive
science (awareness), neuropsychology (brain modularity), and sociocultural frameworks
were developed in the 1980s and 1990s.

Pedagogical Translation and Second Language Acquisition: Challenges and
Opportunities

Regarding acquiring a second language, pedagogical translation had received attention
as one of the methods that could develop language skills. Pedagogical translation was not
only a means to understand the meaning of the target language but also a means to build
cross-cultural communication. Several papers had studied the effectiveness of the
implementation and the challenges it raised.

The implementation of the translation method in language learning could enhance the
student’s ability to understand and use the target language effectively. Therefore, it was
important to design translation activities that were adjusted to the student's needs so that
they could translate word by word and understand the syntactical structure and semantical
nuances in the target language (Fang, 2024). Furthermore, the use of translation methods
in L2 learning could foster accuracy in terms of understanding and resulting text in the
target language (Huang, 2023). In this research, Huang (2023) had further explored the
impact of translation on the acquisition of vocabulary, reading comprehension, and
writing skills. However, this research also cautioned that over-reliance on translation
hindered the ability to think in the target language directly, an important aspect of L2
communication.

In addition to linguistic benefits, translation had significantly contributed to improving
students’ intercultural skills. Studies conducted by several researchers showed that
translation had been helping students understand the meaning and phrases and the cultural
context covering them. Students could better understand social norms, idiomatic
expressions, and cultural nuances, which could not be depicted only from traditional
language learning by translating text from one language to another (Huang, 2023).

However, some challenges regarding implementing pedagogical translation in L2
learning needed to be overcome. One primary challenge was ensuring that the translation
was used as a supporting aid, not a replacement tool for direct learning in the target
language. Several research studies showed that the overuse of translation could make
students dependent on their first language and therefore hindered their ability to think and
communicate spontaneously in L2 (Saha, 2020).

Moreover, many teachers were not competent enough to apply this translation method
effectively. Teachers tended to use unplanned translation through code-switching in the
classroom, which could hinder the L2 acquisition process (Mohamed et al., 2021).
Therefore, this research emphasized the importance of more structured training in
integrating translation into the language curriculum. An approach that was well organized
could help students develop their confidence in using the language in various contexts.
Therefore, teachers and curriculum developers had to consider factors like students’
proficiency, learning objectives, and text types used in the translation activity (Fang,
2024).

Previous studies had shown that pedagogical translation was the potential to help L2
acquisition, provided it is used with the right strategy. With a deep understanding of the
benefits and challenges of the translation approach, teachers could use this method to
enhance the effectiveness of their language teaching and learning process. This way would
help students acquire higher competence in the target language.

DISCUSSION

This research aims to review the role of pedagogical translation in the SLA, especially
in Indonesia, where English is a foreign language. The literature review shows the
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challenges and opportunities of pedagogical translation to improve language learning,
especially speaking and writing skills. This paper tries to synthesize recent findings on
pedagogical translation and its implication for SLA. This paper reviews relevant
theoretical frameworks, such as the theory of language transfer, metalinguistic awareness,
and communicative approach.

One of the most influential findings is that pedagogical translation plays a significant
role in helping students understand the syntactical structure and vocabulary of L2. Studies
by Chen (2022) and Fang (2024) highlight how pedagogical translation enables students
to comprehend nuances of grammar and vocabulary of L2 through the translation of L1.
This supports comprehension and helps the students develop their language use
accurately. This is important for the sake of fluency of communication in L2. Moreover,
integrating audiovisual methods with pedagogical translation can enhance the
effectiveness of language learning by creating a more engaging and context-rich
environment (Fang, 2024).

However, the implementation of pedagogical translation is not without challenges. The
over-dependence on L1 during the translation can hinder the development of spontaneous
communication skills in L2 because it tends only to encourage students to think of their
mother tongue instead of directly on the target language. This concern is also expressed
in Huang's (2023) research finding, which suggests that over-dependence on translation
will hinder the development of L2 fluency. Therefore, teachers should find a balance
between the use of translation as an aid and creating an environment where students are
encouraged to think in L2.

Moreover, one of the main challenges in pedagogical translation is the lack of training
for teachers. Mohamed et al. (2021) research highlights how unplanned translation with
code-switching is applied without a clear pedagogical objective. Practical training on the
strategic implementation of translation can help overcome this problem and ensure that
translation can be an asset instead of a barrier in SLA. Teachers should also be able to
adjust translation based on the student's proficiency and the specific objective of the
learning (Fang, 2024).

In addition to linguistic benefits, pedagogical translation can significantly enhance
cross-cultural skills. Translating text enables students to be involved with the context of
the culture behind the target language, promoting deeper understanding in regard to social
norms, idiomatic expression, and cultural nuance. This aspect is important as cultural
awareness plays a significant role in understanding and communication across languages
(Huang, 2023).

Future research direction in the arena of translation and SLA can focus on the
exploration of the effectiveness of translation in the context of vocabulary retention and
the outcome of language learning (Benmogadem & Koumachi, 2024; Hummel, 2010).
Moreover, Research on the development of information literacy by translators and
linguists can also be accomplished so that it can provide wider information to enhance
their competence to access and evaluate information resources (Massey & Ehrensberger-
Dow, 2011).

CONCLUSION

When used strategically, pedagogical translation offers a significant potential to
enhance L2 acquisition. However, it is also important to overcome the challenges
regarding the over-dependence on L1 and the need for teacher training in providing
suitable material and using a relevant strategy. Language educators can cultivate students'
competence in L2 acquisition and their cultural understanding through the structural
integration of pedagogical translation. This article is limited that only articles published
in English were reviewed. Further literature review may include articles published in
Bahasa Indonesia to foster empirical research in Indonesian context. Moreover, this article
has only contributed to broader aspect of SLA. Therefore, further study may look deeper
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on specific language skills that may be influenced by pedagogical translation in classroom
setting, including primary school, high-school, and higher education setting.
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