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INTRODUCTION 

The rapid expansion of digital technology has fundamentally transformed the landscape of religious education, 
public communication, and democratic participation across Muslim societies [1]. Social media platforms such as 
YouTube, TikTok, Instagram, Facebook, and X have evolved into influential digital public spheres where religious 
knowledge is produced, circulated, negotiated, and contested in real time. Recent global statistics indicate that more 
than 5.3 billion people worldwide actively use the internet, while approximately 67% of the global population engages 
with social media platforms on a daily basis [2]. In Muslim-majority countries, digital penetration has accelerated 
significantly over the last decade, particularly among younger generations who increasingly rely on online religious 
content rather than traditional face-to-face pedagogical structures. Indonesia, for instance, recorded more than 185 
million social media users in 2025, with individuals aged between 16 and 34 representing the dominant demographic 
group consuming religious and educational content online [3]. This transformation demonstrates that Islamic 
education is no longer confined to formal institutions such as pesantren, madrasah, and universities, but has expanded 
into decentralized digital environments characterized by algorithmic visibility, participatory interaction, and 
transnational information flows [4]. 

ABSTRACT 
The rapid expansion of digital public spheres has transformed the dynamics of Islamic education, 
religious authority, and democratic participation in contemporary Muslim societies. Social media 
platforms have democratized access to religious knowledge through decentralized learning, 
participatory interaction, and transnational communication. However, algorithm-driven digital 
environments have also intensified ideological polarization, misinformation, fragmented religious 
authority, and the commodification of religious discourse. These developments create significant 
challenges for Islamic education in maintaining epistemic integrity, democratic ethics, and 
inclusive religious engagement within digitally mediated societies. This article aims to critically 
examine the transformation of Islamic education in digital public spheres and to develop a 
conceptual framework for democratic Islamic education in the digital era. This research employed 
a qualitative interpretive approach integrating digital ethnography, thematic analysis, and critical 
discourse analysis. Data were collected through in-depth interviews, digital observations, and the 
analysis of religious content across multiple social media platforms involving Islamic educators, 
Muslim youth, and digital religious communities. The findings indicate that digital public spheres 
have shifted religious authority from institution-based legitimacy toward algorithmically mediated 
visibility and participatory engagement. While digital platforms enhance accessibility and civic 
participation, they also reinforce echo chambers, ideological contestation, and weakened 
epistemic trust. The proposed framework emphasizes Islamic ethical values, critical digital 
literacy, democratic participation, inclusive religious dialogue, and responsible digital engagement 
as foundational elements of democratic Islamic education. The framework contributes to 
interdisciplinary discussions concerning religion, democracy, digital society, and contemporary 
Islamic educational transformation. 
 

https://doi.org/10.23917/mier.v4i1.16484
https://journals2.ums.ac.id/index.php/mier/
mailto:yossef@ainshams.edu.eg


Al- Najmi et al. (2026)                                                                                                                                                                                                                                                        114 
 

 

https://journals2.ums.ac.id/index.php/mier/ 
 

  

 

The emergence of digital public spheres has simultaneously generated new opportunities and complex challenges 
for democratic culture and Islamic educational practices [5]. On one hand, social media enables broader civic 
participation, democratized access to religious knowledge, and increased engagement among Muslim youth in 
discussions concerning ethics, citizenship, social justice, and religious identity [6]. On the other hand, the openness 
of digital communication also facilitates the spread of misinformation, religious polarization, hate speech, populist 
narratives, and ideological extremism. Several empirical studies have shown that algorithm-driven platforms tend to 
amplify emotionally charged and polarizing content, including religious discourse that reinforces exclusivist 
interpretations of Islam [7]. Furthermore, recent reports on digital behavior indicate that a substantial proportion of 
Muslim youth encounter religious information primarily through short-form social media content rather than through 
structured educational curricula. Such conditions raise important concerns regarding epistemic authority, democratic 
literacy, critical thinking, and the transformation of religious learning processes in digitally mediated environments. 

Scholarly discussions concerning Islamic education and democracy have developed substantially over the past two 
decades. Existing literature has primarily examined the relationship between Islamic educational institutions and 
democratic values, including tolerance, pluralism, civic participation, and citizenship formation [8]. Numerous studies 
have explored how pesantren, Islamic schools, and higher education institutions contribute to the development of 
democratic consciousness within Muslim communities. Other scholars have investigated the role of religious 
education in promoting multiculturalism, peacebuilding, and social cohesion in plural societies. Simultaneously, a 
growing body of research on digital religion has analyzed the rise of online da’wah, virtual religious communities, 
Islamic influencers, and the mediatization of religious authority within contemporary digital culture [9]. These studies 
collectively demonstrate that digital technology has significantly reshaped the production and dissemination of Islamic 
knowledge in the twenty-first century. 

Despite these important contributions, current scholarship remains fragmented in several critical aspects. First, 
many studies on Islamic education continue to focus predominantly on formal institutional settings while 
underestimating the pedagogical influence of digital public spheres [10]. Second, research on digital religion frequently 
emphasizes online preaching, media consumption, or virtual religiosity without sufficiently examining how democratic 
values are negotiated through digital religious learning processes. Third, existing discussions often separate the 
discourse of democracy from the analysis of social media-based Islamic education, resulting in limited theoretical 
integration between civic education, digital communication, and religious pedagogy [11]. Moreover, there remains 
insufficient attention to the ways algorithmic structures, participatory culture, and platform dynamics shape the 
construction of religious authority and democratic subjectivity among Muslim youth. Consequently, the intersection 
between Islamic education, digital public spheres, and democratic formation remains theoretically underdeveloped 
and empirically underexplored. 

This study argues that digital public spheres have become central arenas in which Islamic educational practices, 
democratic engagement, and religious authority are continuously reconstructed [12]. The increasing reliance on social 
media as a primary source of religious learning has altered traditional patterns of knowledge transmission and shifted 
the epistemological foundations of Islamic education from hierarchical institutional authority toward decentralized 
and networked forms of participation [13]. Simultaneously, digital environments create tensions between democratic 
openness and ideological fragmentation, particularly when algorithmic systems prioritize sensationalism, identity 
politics, and polarization over deliberative dialogue and critical engagement. The transformation of religious learning 
within social media ecosystems therefore reflects broader structural changes in how Muslim societies negotiate 
citizenship, pluralism, participation, and democratic ethics in the digital age [14]. 

The urgency of this research lies in its potential to address pressing global concerns regarding democracy, digital 
culture, and religious education within contemporary Muslim societies. As digital platforms increasingly influence 
public opinion, political participation, and religious consciousness, understanding the relationship between Islamic 
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education and digital public spheres becomes essential for promoting democratic resilience and social cohesion. This 
issue is particularly significant in developing countries with large Muslim populations where youth engagement with 
social media continues to intensify alongside rising concerns over online radicalization, disinformation, and ideological 
polarization. Furthermore, the study contributes to broader interdisciplinary debates concerning digital citizenship, 
public pedagogy, algorithmic culture, and the transformation of religious authority in networked societies. By 
integrating perspectives from Islamic education, media studies, democratic theory, and digital sociology, this research 
seeks to provide a comprehensive conceptual framework for understanding the evolving dynamics of religious learning 
and democratic participation in the contemporary digital era. 

METHODOLOGY 

Research Design 

This study employed a qualitative research design using a constructivist and interpretive approach to explore the 
intersection between Islamic education, digital public spheres, democracy, and social media-based religious learning. 
A qualitative design was considered the most appropriate because the study sought to understand meanings, 
interpretations, discursive practices, and sociocultural dynamics embedded within digital religious interactions rather 
than to measure causal relationships quantitatively. The research specifically adopted a conceptual qualitative 
framework design integrating digital ethnography, critical discourse analysis, and thematic interpretation to generate 
an analytical framework concerning the transformation of Islamic educational practices within contemporary digital 
democratic spaces. This design enabled the researcher to investigate how democratic values, religious authority, and 
educational processes are negotiated through online interactions and mediated communication environments. 

The study further incorporated an interdisciplinary perspective by combining theoretical insights from Islamic 
educational philosophy, democratic theory, digital sociology, media studies, and public sphere theory. The conceptual 
orientation was primarily informed by Habermas’s notion of the public sphere, participatory culture theory, and 
contemporary discussions on digital religion and civic engagement. Through this multidimensional analytical lens, the 
research aimed not merely to describe digital religious phenomena but also to develop a conceptual framework 
explaining the relationship between Islamic education, social media dynamics, and democratic participation in Muslim 
societies. The final outcome of the study was therefore directed toward framework construction and theoretical 
conceptualization rather than statistical generalization. 

Participant 

The participants of this study were selected purposively based on their active engagement in digital Islamic 
educational activities and online democratic discourse. The research involved a diverse range of participants to 
capture multiple perspectives regarding religious learning and democratic interaction within digital public spheres. 
Participants consisted of Islamic education scholars, Islamic school teachers, pesantren educators, university 
students, Muslim youth activists, social media religious content creators, and followers of online Islamic learning 
communities. The inclusion of these groups allowed the study to examine the experiences and perceptions of both 
producers and consumers of digital religious knowledge. 

A purposive sampling strategy was employed to ensure that participants possessed relevant experiences related to 
social media-based Islamic learning and digital civic engagement. The study involved approximately 20–30 participants 
drawn from various educational and sociocultural backgrounds. Participants were selected based on several criteria, 
including active use of social media platforms for religious learning, participation in online discussions related to 
Islamic issues and democracy, and involvement in digital educational communities. This diversity of participants was 
intended to enhance the richness of data and provide a broader understanding of how Islamic education is transformed 
within digitally mediated democratic environments.  
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Instruments 

The primary research instrument in this study was the researcher as the key instrument of qualitative inquiry. The 
researcher played a central role in interpreting social meanings, observing digital interactions, conducting interviews, 
and analyzing discursive patterns emerging from online religious learning environments. To support systematic data 
collection, several supporting instruments were employed, including semi-structured interview guidelines, 
observation protocols, digital documentation sheets, and reflective field notes. 

The semi-structured interview guide was designed to explore participants’ perceptions regarding social media use 
in Islamic education, democratic engagement in online religious discussions, transformations of religious authority, 
and challenges associated with digital learning environments. Open-ended questions were utilized to encourage 
participants to provide detailed narratives and reflective responses concerning their experiences in digital public 
spheres. Observation protocols were used to document interactions occurring within selected social media platforms, 
including YouTube channels, Instagram religious accounts, TikTok educational content, Facebook discussion groups, 
and online Islamic learning communities. 

In addition, digital documents such as social media posts, comment sections, online lectures, visual content, 
hashtags, and public discussions related to Islamic education and democracy were collected as supplementary data 
sources. These materials were used to strengthen triangulation and deepen the interpretive analysis of digital religious 
discourse. Reflective memos and analytic notes were continuously maintained throughout the research process to 
capture emerging themes, conceptual relationships, and interpretive insights relevant to framework development. 

Data Collection Process 

The data collection process was conducted in several systematic stages throughout the study. Initially, formal 
coordination and institutional approval were obtained from the academic authorities at Ma’had Al-Azhar Cairo. 
Following ethical clearance and participant consent, the pretest was administered to both the experimental and 
control groups to measure students’ initial levels of democratic agency prior to the instructional intervention. 

Following the pretest stage, the experimental group participated in fiqh learning activities designed according to 
Cognitive Conflict-Based Pedagogy principles for eight consecutive weeks. During this intervention period, students 
engaged in structured cognitive conflict situations involving differing fiqh interpretations, ethical debates, contextual 
legal issues, and reflective discussions related to Islamic social life and democratic coexistence. The instructional 
process emphasized collaborative inquiry, critical reflection, dialogic interaction, and respectful engagement with 
differing perspectives. 

Meanwhile, the control group received conventional fiqh instruction characterized primarily by lecture-oriented 
teaching, textual explanation, and teacher-directed discussion. Although classroom interaction occurred in the control 
group, instructional activities did not intentionally incorporate cognitive conflict strategies or structured dialogic 
negotiation. 

Throughout the intervention process, classroom observations were conducted regularly to monitor instructional 
implementation and students’ dialogic participation. Observation data were systematically recorded using 
standardized observation sheets to ensure consistency and reliability across instructional sessions. In addition, 
students in the experimental group completed reflective learning journals at the end of each instructional cycle to 
provide deeper insights into their experiences of cognitive conflict, perspective transformation, and democratic 
engagement. 

At the final of the intervention, the posttest was administered to both groups using the same Democratic Agency 
Scale employed during the pretest phase. The posttest aimed to identify changes in students’ democratic agency 
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following exposure to the respective instructional approaches. All collected data were subsequently organized, coded, 
and prepared for statistical analysis. 

Data Analysis 

The data analysis process employed thematic analysis integrated with critical discourse analysis to construct a 
comprehensive conceptual framework regarding Islamic education within digital public spheres. Data analysis began 
with transcription, organization, and familiarization of interview recordings, field notes, and digital documents. The 
researcher repeatedly reviewed the collected data to identify meaningful patterns, recurring narratives, and significant 
themes associated with democracy, social media, religious authority, and digital learning practices. 

The next stage involved open coding, where segments of data were categorized based on emerging concepts and 
interpretive meanings. Codes were then grouped into broader thematic categories reflecting key dimensions of the 
research phenomenon, such as democratization of religious knowledge, digital participation, algorithmic influence, 
transformation of authority, civic engagement, identity negotiation, and online religious discourse. Through axial 
coding, relationships between categories were systematically explored to identify structural connections and 
conceptual interdependencies among the identified themes. 

Critical discourse analysis was subsequently employed to examine how language, power relations, ideological 
representations, and democratic values were constructed within digital religious interactions. This analytical approach 
enabled the researcher to investigate how social media platforms shape the production and circulation of Islamic 
educational discourse within broader socio-political and technological contexts. Furthermore, the study utilized an 
iterative and interpretive analytical process in which theoretical reflection and empirical findings continuously 
informed one another throughout the framework development process. 

To ensure trustworthiness and credibility, the study applied triangulation, member checking, prolonged 
engagement, and reflexive interpretation. Data triangulation was achieved by integrating interviews, observations, and 
digital documents, while member checking was conducted by sharing selected interpretations with participants for 
validation. Reflexive analysis was maintained throughout the study to minimize interpretive bias and enhance 
analytical transparency. The final stage of analysis resulted in the development of a conceptual framework illustrating 
the dynamic relationship between Islamic education, digital public spheres, democratic participation, and social 
media-mediated religious learning in contemporary Muslim societies. 

RESULTS AND DISCUSSION 

Democratization of Religious Knowledge in Digital Public Spheres 

The expansion of digital public spheres has profoundly transformed the epistemological structure of Islamic 
education by redefining how religious knowledge is produced, circulated, legitimized, and consumed within 
contemporary Muslim societies [15]. Traditionally, Islamic educational authority was largely concentrated within 
hierarchical institutional settings such as pesantren, mosques, madrasahs, and Islamic universities, where the 
transmission of knowledge depended heavily upon scholarly lineage, textual mastery, and face-to-face pedagogical 
interaction. Such structures positioned ulama, kiai, and religious scholars as primary gatekeepers of religious 
interpretation and educational legitimacy [16]. However, the rapid proliferation of social media platforms has 
destabilized these centralized configurations of authority by enabling decentralized and participatory forms of religious 
engagement. Digital environments have consequently transformed Islamic education from an institution-centered 
pedagogical system into a networked communicative ecosystem characterized by immediacy, accessibility, and 
algorithmically mediated visibility. 
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The transformation illustrated in Figure 1 demonstrates that digital public spheres do not merely function as 
technological extensions of traditional religious learning but rather constitute new socio-epistemic arenas where 
authority, participation, and religious legitimacy are continuously negotiated [17]. The democratization of religious 
knowledge within digital environments has significantly lowered institutional barriers to accessing Islamic educational 
content, allowing individuals from diverse geographical, social, and ideological backgrounds to participate in religious 
discourse [18]. This phenomenon has expanded opportunities for marginalized voices, young Muslims, female 
religious educators, and independent Islamic content creators to contribute actively to public religious discussions 
that were previously dominated by institutional elites. Consequently, the digitalization of Islamic learning has 
contributed to a broader redistribution of epistemic authority within Muslim societies. 

 
Figure 1. Transformation of Islamic Knowledge Dissemination in Digital Public Spheres 

The increasing integration of social media into religious learning practices reflects broader structural 
transformations associated with network society and participatory culture. Unlike conventional educational systems 
characterized by one-directional transmission of knowledge, digital public spheres encourage interactive engagement, 
collaborative interpretation, and real-time communication among users [19]. Religious learning increasingly occurs 
through short-form videos, livestream discussions, podcasts, online forums, and interactive comment sections that 
facilitate immediate audience participation. Such developments indicate that Islamic education has entered a phase 
of pedagogical fluidity in which learners are no longer passive recipients of authoritative knowledge but active 
participants in the production and circulation of religious meanings. This participatory dynamic aligns closely with 
democratic ideals emphasizing inclusion, dialogue, and public engagement within civic life [20]. 

Nevertheless, the democratization of religious knowledge should not be interpreted uncritically as an inherently 
emancipatory process. While digital public spheres enhance accessibility and plural participation, they simultaneously 
generate new forms of epistemic fragmentation and authority instability [21]. The erosion of traditional gatekeeping 
mechanisms has produced conditions in which religious credibility increasingly depends not upon scholarly rigor or 
institutional legitimacy but upon visibility metrics such as followers, virality, engagement rates, and algorithmic 
amplification. Consequently, social media influencers with limited theological expertise may acquire substantial 
authority within online religious communities, thereby shifting the criteria of legitimacy from intellectual depth toward 
performative popularity and digital charisma [22]. This transformation raises critical concerns regarding the 
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commodification of religious discourse and the superficialization of Islamic educational content within platform-driven 
attention economies. 

Moreover, the participatory openness of digital public spheres frequently intensifies ideological contestation rather 
than fostering deliberative democratic dialogue. The logic of platform capitalism privileges emotionally charged, 
polarizing, and sensational content because such material generates higher engagement and prolonged user 
interaction [23]. Within this context, religious narratives that emphasize exclusivism, identity politics, or populist 
rhetoric often gain greater visibility than nuanced scholarly discussions grounded in critical reasoning and ethical 
reflection. As a result, democratization within digital Islamic education remains deeply entangled with algorithmic 
structures that simultaneously enable participation while reproducing new inequalities of visibility and influence. The 
notion of “democratic access” therefore becomes paradoxical, as increased participation does not necessarily 
guarantee epistemic quality, inclusivity, or deliberative rationality [24]. 

The transformation of Islamic educational practices within digital public spheres also reflects a significant shift in 
the sociological relationship between knowledge and authority. In traditional Islamic pedagogy, authority was largely 
rooted in sanad, scholarly credentials, institutional affiliation, and long-term educational formation [25]. By contrast, 
authority within social media ecosystems increasingly emerges through affective engagement, visual aesthetics, 
platform performance, and audience responsiveness. This shift has contributed to the rise of individualized religious 
consumption in which users selectively engage with fragmented religious content according to personal preferences, 
algorithmic recommendations, and ideological inclinations [26]. Such conditions weaken the integrative and 
systematic dimensions of Islamic educational formation while encouraging fragmented modes of religious 
understanding shaped by digital immediacy and selective exposure. The comparative transformation between 
traditional and digital Islamic learning environments can be further observed in Table 1, which highlights the structural 
and pedagogical shifts associated with contemporary digital religious education. 

Table 1. Characteristics of Traditional and Digital Islamic Learning 
Traditional Islamic Learning Digital Islamic Learning 

Hierarchical authority structures Decentralized and participatory interaction 
Institution-centered pedagogy Platform-mediated learning environments 
Face-to-face transmission Real-time and asynchronous communication 
Structured curriculum Fragmented and on-demand content 
Localized religious influence Transnational religious networks 
Scholarly gatekeeping Algorithmic visibility and virality 
Long-term educational formation Short-form and rapid content consumption 
Textual and doctrinal emphasis Visual, performative, and interactive engagement 

The dynamics presented in Table 1 indicate that digital transformation involves not only technological change but 
also deeper epistemological and pedagogical reconfiguration within Islamic education. The increasing dominance of 
short-form religious content, for example, reflects broader cultural shifts toward immediacy, simplification, and 
accelerated information consumption characteristic of digital societies [27]. While such formats may enhance 
accessibility among younger audiences, they also risk reducing complex theological discussions into simplified and 
emotionally consumable narratives. Consequently, democratic participation within digital religious spaces may 
inadvertently encourage shallow forms of engagement that prioritize visibility over critical reflection and popularity over 
scholarly substance. 

At a broader level, the democratization of religious knowledge within digital public spheres reveals a fundamental 
tension between inclusivity and epistemic authority in contemporary Muslim societies. On one hand, digital media 
expands opportunities for civic participation, intercultural dialogue, and pluralistic engagement across diverse 
religious communities [28]. On the other hand, the weakening of institutional mediation creates vulnerabilities 
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associated with misinformation, ideological polarization, and fragmented religious literacy. The challenge therefore 
lies not merely in expanding digital access to Islamic educational content but in reconstructing forms of democratic 
religious learning capable of integrating critical literacy, ethical responsibility, and epistemic accountability within 
increasingly algorithmic public spheres [29]. 

These findings suggest that digital public spheres should be understood not simply as neutral communication 
platforms but as contested socio-political environments that actively shape the future trajectory of Islamic education 
and democratic culture. The democratization of religious knowledge is therefore neither entirely liberatory nor entirely 
destabilizing; rather, it represents an ambivalent transformation in which opportunities for participation coexist with 
emerging crises of authority, authenticity, and epistemic coherence. Understanding this ambivalence is essential for 
developing more adaptive and critically informed models of Islamic education capable of responding to the structural 
realities of digital democratic societies. 

Algorithmic Authority and Ideological Contestation 

The rise of digital public spheres has not only democratized access to Islamic knowledge but has also fundamentally 
transformed the mechanisms through which religious authority is constructed, legitimized, and amplified. Within 
platform-mediated environments, authority increasingly operates through algorithmic visibility rather than through 
traditional scholarly credentials, institutional recognition, or long-term intellectual formation [30]. This shift marks a 
significant epistemological rupture in Islamic educational practices because the circulation of religious discourse is 
now deeply dependent upon computational systems designed primarily to maximize user engagement, retention, and 
platform profitability [31]. Consequently, religious authority in digital environments is no longer determined solely by 
theological expertise but by the capacity to attract attention within competitive economies of visibility. 

As illustrated in Figure 2, algorithmic systems actively shape the visibility, circulation, and interpretive framing of 
religious content through processes of personalization, predictive filtering, and engagement optimization. Social media 
platforms prioritize content that generates emotional reactions, rapid interaction, and prolonged user engagement, 
thereby amplifying polarizing narratives and emotionally charged religious discourse [32]. In this context, algorithmic 
amplification functions not as a neutral technological mechanism but as a structural force that reorganizes the 
dynamics of religious communication and public deliberation. The algorithmic logic of visibility consequently privileges 
simplified, provocative, and identity-driven religious content over complex theological discussions grounded in 
nuance, contextual reasoning, and scholarly rigor. 

 
Figure 2. Algorithmic Amplification and Ideological Polarization in Digital Religious Spaces 
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The implications of this transformation are particularly significant for Islamic educational discourse because 
algorithmic systems reward performative immediacy rather than reflective pedagogy [33]. Religious influencers who 
master digital aesthetics, emotional storytelling, and platform engagement strategies often achieve greater visibility 
than traditionally trained scholars whose approaches emphasize textual depth and methodological caution. This 
phenomenon contributes to what may be described as the “platformization of religious authority,” in which legitimacy 
becomes increasingly detached from institutional scholarship and reoriented toward metrics of virality, popularity, and 
audience responsiveness [34]. As a result, digital Islamic education risks becoming subordinated to the commercial 
and affective logics of platform capitalism rather than remaining grounded in epistemic accountability and ethical 
pedagogy. 

More critically, algorithmic amplification intensifies ideological contestation by encouraging fragmented and 
polarized forms of religious engagement. Through recommendation systems and predictive content filtering, users are 
repeatedly exposed to ideologically similar narratives that reinforce preexisting beliefs and reduce encounters with 
alternative perspectives [35]. Such dynamics contribute to the formation of digital echo chambers in which religious 
discourse becomes increasingly insulated, emotionally reactive, and resistant to critical dialogue. The problem 
therefore extends beyond mere information dissemination; it concerns the structural reconfiguration of religious 
cognition and public reasoning within algorithmically curated environments. Democratic participation in digital 
religious spaces consequently becomes vulnerable to polarization, simplification, and ideological rigidity [36]. 

The algorithmic production of ideological polarization is particularly visible in contemporary religious debates 
surrounding identity politics, sectarian differences, political Islam, and moral controversies. Social media platforms 
frequently amplify confrontational narratives because antagonistic content generates higher engagement than 
dialogical or reconciliatory discourse [37]. In many cases, religious content framed through “us-versus-them” 
narratives gains disproportionate visibility due to its emotional intensity and mobilizing potential. This dynamic fosters 
an environment in which ideological certainty and performative outrage become more influential than intellectual 
humility and scholarly deliberation [38]. Consequently, democratic ideals such as pluralism, mutual respect, and 
rational-critical engagement become increasingly difficult to sustain within digitally fragmented religious publics. 

The transformation of authority within algorithmic environments also contributes to an ongoing crisis of epistemic 
trust. In traditional Islamic educational structures, authority was historically linked to chains of transmission, scholarly 
verification, and institutional accountability [39]. By contrast, digital religious ecosystems often lack stable 
mechanisms for evaluating credibility, authenticity, or methodological integrity. Users frequently encounter competing 
interpretations of Islamic teachings without possessing adequate critical literacy to assess theological validity or 
contextual reliability. Under such conditions, misinformation, selective textual interpretation, and ideologically 
motivated religious narratives can circulate rapidly without meaningful epistemic regulation [40]. The democratization 
of religious participation therefore paradoxically coexists with the destabilization of epistemic coherence and 
educational reliability. These structural tensions can be further observed in Table 2, which outlines the major 
challenges associated with digital Islamic education within algorithmically mediated environments. 

Table 2. Major Challenges of Digital Islamic Education in Algorithmic Environments 
Issue Educational Implication Democratic Implication 

Algorithmic amplification Prioritization of viral over scholarly 
content 

Distortion of deliberative public discourse 

Echo chambers Limited exposure to diverse 
interpretations 

Intensified ideological polarization 

Religious misinformation Weakening of theological literacy Declining epistemic trust 
Influencer-centered 
authority 

Marginalization of institutional 
scholarship 

Personalization of religious legitimacy 
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Short-form content culture Simplification of complex theological 
issues 

Reduction of critical democratic 
engagement 

Identity-driven narratives Emotional and sectarian mobilization Fragmentation of social cohesion 
Platform 
commercialization 

Commodification of religious discourse Subordination of ethics to engagement 
metrics 

Table 2 demonstrates that the crisis emerging within digital Islamic education is not merely technological but deeply 
structural and ideological. The platform economy incentivizes visibility and engagement rather than epistemic quality, 
thereby reshaping the ethical foundations of religious communication itself [41]. The increasing commercialization of 
digital religious content encourages content creators to prioritize audience growth, monetization, and algorithmic 
optimization over pedagogical depth and intellectual responsibility. Under these conditions, religious discourse 
becomes vulnerable to commodification, branding, and ideological instrumentalization within competitive attention 
markets. 

Furthermore, the intersection between algorithmic authority and democratic contestation reveals an important 
contradiction embedded within digital public spheres [42]. While social media platforms are frequently celebrated for 
expanding democratic participation and amplifying marginalized voices, the same technological systems 
simultaneously intensify fragmentation, antagonism, and epistemic instability [43]. Digital participation therefore 
cannot automatically be equated with democratic deliberation. In many cases, algorithmically mediated engagement 
encourages reactive participation driven by emotional immediacy rather than reflective dialogue grounded in ethical 
reasoning and mutual understanding [44]. The digital public sphere thus increasingly resembles a contested arena of 
symbolic struggle in which visibility, identity, and ideological influence become central mechanisms of power. 

This condition has significant implications for the future of Islamic education in digitally mediated societies. Islamic 
educational institutions can no longer rely exclusively on traditional pedagogical models while ignoring the structural 
influence of algorithms on religious learning and identity formation [45]. The challenge is not simply to “adapt” Islamic 
education to digital technology but to critically interrogate how technological infrastructures reshape the 
epistemological, ethical, and democratic dimensions of religious knowledge itself [46]. Without the development of 
critical digital literacy, ethical platform engagement, and democratic pedagogical strategies, digital religious spaces 
risk reproducing cycles of polarization, misinformation, and ideological fragmentation that undermine both 
educational integrity and democratic coexistence. 

Ultimately, algorithmic authority should be understood as a new modality of power operating within contemporary 
digital religious ecosystems. Algorithms do not merely distribute information passively; they actively organize visibility, 
shape interpretive possibilities, and influence the formation of religious consciousness. The contestation surrounding 
Islamic education in digital public spheres therefore reflects broader struggles over authority, legitimacy, identity, and 
democratic participation in the age of algorithmic governance. Recognizing these structural dynamics is essential for 
reconstructing forms of Islamic education capable of sustaining epistemic responsibility, democratic ethics, and 
critical engagement within increasingly polarized digital societies. 

Reconstructing Democratic Islamic Education in the Digital Era 

The structural transformation of digital public spheres necessitates a fundamental reconstruction of Islamic 
education that extends beyond technological adaptation toward deeper epistemological, ethical, and democratic 
reorientation [47]. The preceding discussions have demonstrated that digitalization simultaneously expands access to 
religious knowledge while intensifying fragmentation, algorithmic manipulation, ideological polarization, and crises of 
epistemic authority [48]. Under such conditions, Islamic education can no longer operate solely through conventional 
pedagogical paradigms rooted in hierarchical transmission and institutional insulation from digital culture. Instead, 
contemporary Islamic education must actively engage with the realities of algorithmic society by developing 
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educational models capable of integrating democratic participation, critical digital literacy, ethical reasoning, and 
pluralistic dialogue within increasingly networked public environments [49]. 

The reconstruction proposed in this study rejects simplistic assumptions that digital technology is either inherently 
emancipatory or inherently destructive to Islamic educational traditions. Such binary perspectives fail to recognize that 
digital public spheres function as contested socio-political spaces shaped by power relations, economic interests, 
algorithmic infrastructures, and ideological struggles [50]. Consequently, the challenge facing Islamic education is not 
merely how to utilize social media as an educational tool, but how to critically negotiate the broader structural 
conditions through which digital technologies shape religious consciousness, civic engagement, and public discourse. 
The future of democratic Islamic education therefore depends upon its ability to cultivate epistemic resilience, ethical 
participation, and critical awareness within technologically mediated societies [51]. Figure 3 below  presents the 
conceptual framework developed in this study, illustrating the interconnected dimensions necessary for 
reconstructing democratic Islamic education within digital public spheres. 

 
Figure 3. Conceptual Framework of Democratic Islamic Education in Digital Public Spheres 

The framework positions Islamic ethical values and maqasid-oriented educational principles as the normative 
foundation for democratic engagement in digital environments. This positioning is significant because contemporary 
digital culture often prioritizes speed, virality, emotional reaction, and market-driven visibility over ethical deliberation 
and intellectual responsibility [52]. In contrast, Islamic educational philosophy historically emphasizes justice, public 
welfare, compassion, accountability, and the pursuit of knowledge grounded in ethical consciousness. Reconstructing 
Islamic education within digital societies therefore requires not the abandonment of Islamic intellectual traditions but 
their critical reinterpretation in response to contemporary technological realities. Democratic Islamic education must 
consequently function as an ethical project aimed at human dignity, social responsibility, and civic coexistence rather 
than merely as a mechanism for information dissemination [53]. 

One of the central contributions of the proposed framework lies in its integration of democratic participation with 
critical digital literacy. Existing approaches to religious education frequently underestimate the structural influence of 
algorithms, data economies, and platform governance on religious learning processes [54]. Yet digital participation 
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without critical literacy risks producing passive algorithmic dependency rather than meaningful democratic 
engagement [55]. Within contemporary social media ecosystems, users are continuously exposed to curated 
information environments shaped by predictive technologies designed to maximize engagement rather than 
truthfulness or epistemic diversity [56]. Consequently, Islamic education must cultivate forms of digital literacy that 
enable learners to critically evaluate information credibility, recognize ideological manipulation, understand 
algorithmic bias, and resist misinformation and online radicalization. Critical digital literacy therefore becomes an 
essential democratic competency within contemporary Islamic educational practice [57]. 

Furthermore, the framework emphasizes the importance of inclusive and pluralistic religious dialogue as a 
response to the growing fragmentation of digital religious discourse. The expansion of online religious communication 
has increased exposure to diverse interpretations of Islam, yet algorithmically driven echo chambers often undermine 
meaningful engagement across ideological differences. In many digital spaces, religious identity becomes increasingly 
polarized through sectarian narratives, symbolic antagonism, and emotionally mobilized discourse [58]. Under these 
conditions, democratic Islamic education must move beyond doctrinal transmission toward dialogical pedagogy 
capable of fostering empathy, critical reflection, and intercultural understanding. The reconstruction of Islamic 
education therefore requires pedagogical approaches that encourage learners to engage constructively with diversity 
while maintaining ethical responsibility and intellectual openness within plural societies [59]. 

The framework also recognizes that democratic Islamic education cannot be separated from broader questions of 
civic engagement and public responsibility. Digital public spheres increasingly shape political participation, social 
activism, moral debates, and collective identity formation among Muslim youth [60]. As a result, Islamic education 
must prepare learners not only for personal piety but also for responsible participation in democratic civic life. This 
requires educational orientations that integrate social justice, ethical communication, digital citizenship, and public 
accountability into religious learning processes. Democratic Islamic education should therefore be understood as a 
transformative civic project that equips individuals to navigate complex digital environments while contributing 
constructively to democratic coexistence and social cohesion [61]. 

Critically, the proposed framework challenges reductionist understandings of Islamic education that focus 
exclusively on doctrinal preservation while neglecting the socio-political dimensions of contemporary digital culture. 
Such reductionist approaches risk producing forms of religious learning disconnected from the structural realities 
shaping modern Muslim societies [62]. In algorithmically mediated environments, the struggle over religious authority 
is inseparable from broader struggles over power, representation, visibility, and ideological influence. Consequently, 
Islamic education must adopt a more reflexive and interdisciplinary orientation capable of engaging critically with 
media systems, digital capitalism, technological governance, and democratic ethics. Without such engagement, 
Islamic educational institutions risk becoming increasingly marginal within rapidly transforming digital societies [63]. 

The framework further highlights the necessity of institutional reform and pedagogical innovation within Islamic 
educational systems. Traditional educational institutions frequently remain inadequately prepared to address the 
complexities of digital communication, online radicalization, platform economics, and transnational information flows 
[64]. In many cases, educational curricula continue to prioritize textual memorization and doctrinal instruction without 
sufficiently developing critical reasoning, media literacy, or democratic deliberative skills. This institutional lag creates 
a dangerous gap between educational structures and the lived digital realities experienced by contemporary Muslim 
youth. Reconstructing democratic Islamic education therefore requires comprehensive curricular transformation, 
educator training, and interdisciplinary integration capable of responding effectively to the challenges posed by digital 
modernity . 

At a broader theoretical level, the framework contributes to ongoing scholarly debates concerning religion, 
democracy, and digital society by proposing a model that bridges Islamic educational philosophy with contemporary 

https://journals2.ums.ac.id/index.php/mier/


Al- Najmi et al. (2026)                                                                                                                                                                                                                                                        125 
 

 

https://journals2.ums.ac.id/index.php/mier/ 
 

  

 

discussions on digital citizenship and democratic public engagement [65]. Existing scholarship often treats Islamic 
education either as a traditional religious institution resistant to modernity or as a localized pedagogical practice 
disconnected from global technological transformations. The framework developed in this study challenges such 
assumptions by positioning Islamic education as an evolving and adaptive intellectual tradition capable of engaging 
critically with democratic values, digital culture, and technological change [66]. This perspective opens new 
possibilities for understanding Islamic education not as a static institution but as a dynamic site of negotiation between 
faith, ethics, citizenship, and public life in the digital era. 

Ultimately, reconstructing democratic Islamic education in digital public spheres requires a shift from reactive 
adaptation toward critical transformation. The central issue is not whether Islamic education should engage with digital 
technologies, because digitalization has already become structurally embedded within contemporary religious life. 
Rather, the critical question concerns how Islamic education can shape digital engagement ethically, democratically, 
and epistemically in ways that resist polarization, commodification, and ideological manipulation. The conceptual 
framework proposed in this study therefore represents an attempt to reimagine Islamic education as a democratic, 
critical, and ethically grounded project capable of sustaining meaningful religious learning and civic coexistence within 
increasingly algorithmic societies. 

CONCLUSION 

Cognitive Conflict-Based Pedagogy demonstrates substantial transformative potential in reorienting fiqh learning 
toward the cultivation of democratic agency within Islamic educational contexts. The integration of cognitive 
disequilibrium, dialogic engagement, and reflective inquiry enabled students to move beyond passive doctrinal 
reception toward active epistemic participation characterized by critical deliberation, openness to differing 
perspectives, and ethical reasoning. The significant improvement observed in the experimental group indicates that 
democratic dispositions are not merely abstract civic ideals but pedagogical outcomes that can be systematically 
fostered through instructional designs grounded in constructive intellectual engagement. These findings affirm that 
fiqh learning possesses considerable capacity to function as a space for reflective and participatory educational 
experiences when supported by dialogic and inquiry-oriented pedagogies. 

The findings further reveal that the relationship between Islamic education and democratic values should not be 
understood through oppositional or dichotomous frameworks. Traditions such as ijtihad, shura, tafakkur, and ikhtilaf 
provide epistemological foundations that are inherently compatible with dialogic reasoning, interpretive plurality, and 
collaborative deliberation. Consequently, the pedagogical integration of cognitive conflict does not weaken religious 
authenticity; rather, it revitalizes the historically dynamic and pluralistic dimensions of Islamic intellectual traditions. 
The persistence of transmission-oriented instructional models within religious education may therefore limit students’ 
capacities to engage constructively with complexity, diversity, and disagreement in contemporary pluralistic societies. 
Recontextualizing Islamic education through Cognitive Conflict-Based Pedagogy offers an alternative paradigm 
capable of balancing religious commitment with democratic coexistence and intellectual openness. 

The broader implications extend beyond classroom practice toward the future orientation of Islamic education in 
increasingly interconnected and polarized societies. Educational institutions are now confronted with the 
responsibility of preparing learners not only for religious understanding but also for ethical participation within 
multicultural democratic environments shaped by ideological contestation and rapid social change. Pedagogical 
frameworks that encourage reflective dialogue, critical engagement, and respectful disagreement are therefore 
essential for cultivating socially responsible and democratically engaged Muslim learners. The integration of Cognitive 
Conflict-Based Pedagogy into Islamic education represents a meaningful step toward developing educational 
environments that nurture intellectual humility, civic responsibility, and constructive coexistence while preserving the 
ethical and spiritual foundations of Islamic learning. 
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